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ABSTRACT 
Nofyan Adit Nugroho. 2017. The Correlation Between Metacognitive Reading 
Srategy, Vocabulary Mastery, and Students’ Reading Comprehension on the Eighth 
Grade Students of MTs N Surakarta 1 in the Academic Year of 2016/2017. Thesis. 
Surakarta. English Education Department. Islamic Education and Teacher Training 
Faculty. 
 
Advisor                : Zainal Arifin, S.Pd., M.Pd 
Keyword           : Metacognitive Reading Strategy, Vocabulary Mastery, Reading 
Comprehension  
 
The research problem is focussed on the correlation between metacognitive 
reading strategy, vocabulary mastery and students’ reading comprehension. Then, the 
objective of this study is to know the correlation between metacognitive reading 
strategy, vocabulary mastery and students’ reading comprehension on the eighth 
grade students of MTs N Surakarta 1 in the academic year of 2016/2017. 
 
This is a quantitative research. The researcher used correlational research 
design. The research was conducted at MTs N Surakarta 1 started from April 21st 
until May 6th 2017. The population of this research is all the eighth grade students of 
MTs N Surakarta 1 in the academic year of 2016/2017. The sum of population is 305 
students. The sample of test in this study is 85 students that consist of 8PK1, 8FD2 
and 8A.The sampling technique that used is proportionate cluster random sampling. 
The techniques of collecting data used the tests and questionnair. The techniques of 
analyzing data used simple and multiple linear regression and pearson product 
moment formula. To test the hypothesis, the researcher used SPSS 20 for windows. 
The result of analysis shows that at the level of significance α = 0.05 for N = 
85 with the r-table (0.213 ). For the first hyphothesis, there is a positive correlation 
between metacognitive reading strategy (X1) and students’ reading comprehension ( 
Y). It is because r0btained( rx1y ) is higher than rtable ( 0.836 > 0.213). The constribution 
of students’ metacognitive reading strategy toward reading comprehension is 69.8%. 
For the second hyphothesis, there is a positive correlation between vocabulary 
mastery (X2) and students’ reading comprehension ( Y). It is because r0btained( rx2y ) is 
higher than rtable ( 0.639 > 0.213 ). The constribution of students’ metacognitive 
reading strategy toward reading comprehension is 40.9%. Then, for the third 
hyphothesis, there is a positive correlation between metacognitive reading strategy 
(X1), vocabulary mastery   (X2 ) and students’ reading comprehension ( Y).  It is 
because F0btained( rx1,x2y ) is higher than ftable ( 100.371> 3.11 ). The constribution of 
students’ metacognitive reading strategy and vocabulary mastery toward students’ 
reading comprehension is 71%. It means that 71% of students’ reading 
comprehension is influenced by metacognitive reading strategy and vocabulary 
mastery, then the other is 39 % is influenced by other factors. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Mastering an international language is very important for this era of 
globalization. English has been considered as an international language which is 
learned and used by many people around the world. Learning English also very 
useful for most people especially for the students. English has been taught as the 
foreign language in Indonesia. Therefore, students who have good capability in 
English will be easier to understand some informations not only in printed but 
also in electronic media, such as ; books, news papers, magazines, radio, 
television, internet and etc.  
According to Harmer ( 1991: 16 ) There are four basic language skills 
that should be majored in learning English. Those skills include speaking, 
writing, listening, and reading. Speaking and writing are referred as the 
productive skill involving language production. It means that students are able to 
produce their own language in the form of spoken or written text dealing with 
English. Then, listening and reading are referred as the receptive skills because 
they involve a receiving message. In receptive skills students are intended to 
understand about the native speaker’s  utterances, the meaning of each words, the 
main idea of the paragraph and get the information from the text. 
Based on the four skills above, reading is one of four skills that must be 
mastered by the students in learning English. It is because of reading skill used 
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by the students to gain the information and knowledge. The skill of reading itself 
is divided into two parts. The first is macro skills and the second is micro skills. 
The macro skill is reading skill itself. Then, the micro skills of reading or often 
called as the sub skills are reading for gist, reading to extract specific 
information, reading for detailed understanding, and reading for information 
transfer ( Harmer, 1991 : 18 ).  
As the new learners of foreign language, students may apply reading as 
the skill that help them to find the new word or vocabulary, identify the meaning, 
and improve the wider knowledge about English. If the students read more, they 
will become familiar with the vocabulary, idioms, sentence patterns, organization 
flow, and cultural assumptions of native speakers of the language. Reading is 
also the most important activity in any language class. Thus, for mastering 
reading skill, it has been taught and learned in all grade of school. The students 
who have a good skill in reading, they will be easy to enrich and enhance their 
language proficiency.  
Richard ( 1997 : 15 ) states that reading is  also what happen when people 
look at a text and assign meaning to the written symbol in that text. In reading, 
the text and reader are two physical entities necessary for the reading process to 
begin. It means that the interaction between the text and the reader while reading 
is very compulsory. In other side, students’ understanding about the text may not 
be exactly the same as the writer’s meaning of the text wished to convey. Every 
students also has different understanding about the content of the text while 
reading the same text. It occurs because of influences on the community, cultural 
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environment, motivation, aptitude and personal characteristics. Because students’ 
ability in understanding text are different, it is necessary for them to learn how to 
understand the text well or  reading comprehension. 
Reading comprehension means a process of making meaning from the 
text. McNamara ( 2007:30 ) asserts that reading comprehension is the 
interpretation of the information and construction in the text. It uses a prior 
knowledge to interpret the information and construction in the reader’s mind of 
what text is talk about. Furthermore, reading comprehension is also the center of 
reading ( Tankersly, 2003 : 90 ). From those definitions , it can be concluded that 
reading comprehension is the final stage that should be gained by the students as 
the essence of reading activity and becomes the most important factor to indicate 
how students’ability in reading. 
There are many factors that influence the succesful of reading 
comprehension. One of the factors is vocabulary mastery. It is a part of language 
element and becomes the basic in learning English. Students need to understand 
the meaning of  words that they read in order to success in reading 
comprehension. Fauziati ( 2002 : 155 ) states vocabulary as a core component of 
language proficiency provides much of basic for how well learners speak, listen, 
read and write. In speaking, vocabulary mastery will help the students to produce 
a language orally without any anxiety. Then, for listening, the vocabulary is 
needed to understand about the native speaker means. For the reading skill, it is 
useful to understand the text. The last is for writing, vocabulary mastery is used 
to express the writer’s idea in the form of writing product. It means that 
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vocabulary is an important elements in learning English. It should be enriched if 
the learners want to enhance their language proficiency. 
Another factors that affect reading comprehension is strategy in reading. 
A good reader will apply reading strategy because it plays a significant role in 
reading comprehension and educational process. Many students often ignore the 
use of reading strategy while reading any kinds of genre text. Actually, there are 
many kinds of genre text namely : recount, narrative, procedure, descriptive, and 
report. All of them are taught and learned by the students in learning English. In 
the fact, students still have difficulties to understand the content of the text. It is 
because of students never apply strategy in reading. The strategy that helps the 
students comprehend the text is metacognitive reading strategy. Before 
discussing about metacognitive reading strategy, it is necessary to understand the 
term of metacognitive strategy. Ashman and Conway ( in senay, 2009 : 1 ) 
metacognitive strategies is related to how people think and learn. It means that 
people are systematically thinking about their own achievement in learning 
process. There are three techniques of metacognitive strategy. Those techniques  
consist of : planning, monitoring, and evaluating. All of them are requried in the 
metacognitive learning strategy. 
According to Zhang and Seepho ( 2013 : 55 ) state metacognitive strategy 
is self monitoring and self regulating activities that focussed on the process and 
the product of reading. They also argue that Metacognitive reading strategy 
includes the readers’ awareness of whether they  understand the text or not, the 
ability to judge the cognitive demands of reading task, text difficulty and etc. 
5 
 
Metacognitive reading strategy helps the students to regulate or monitor their 
cognitive strategies. Cognitive strategies include the direct interaction with the 
task and help to facilitate comprehension, act directly on incoming information, 
manipulating it in ways that improve learning. In addition, Larkin ( 2010 : 6) 
states that metacognition is often seen as the reflective part of a teaching session. 
If practised at all, it is usually in the final section of a lesson, where children are 
asked to reflect on what they have learned to verbalise how they solved the 
problem, to evaluate how difficult or easy they found the work and to think about 
how they might tackle such a problem in the future. Therefore, students are 
intended to use this strategy while reading in order to understand the text well. 
Related with some explanations above, the researcher has conducted an 
observation in MTs N Surakarta 1. It is one of favorite and good school in 
Surakarta. The quality of this school has been proved through the winning of 
students’ competetition or olympiad in every year. There are four kinds of class 
in this school. Those classes are ; excellent class, full day class, tafids qur’an 
class and reguler class. In the observation, the researcher observed all eight grade 
students of MTs N Surakarta 1. In the eighth grade, there are only three kinds of 
classes except tahfidz qur’an. Before entering the classsroom, the researcher did 
an interview with the English teacher of eighth grade students. The researcher 
asked some questions about students’ achievement in learning English. The 
teacher said that students’ achievement in learning English is needed to be 
improved. Some of students still have difficulty to understand the text in reading 
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class. It is because of lacking vocabulary mastery and the usage of strategy in 
reading that have been used to increase students’ English proficiency.  
After knowing the students’ problems in learning English from the 
teacher, the researcher continued to interview some of eighth grade students. The 
researcher wants to check whether the teacher’s answers are exact with students’ 
answers. The result of interview showed that some students have difficulty in 
understanding text or reading comprehension. The students also stated that 
vocabulary mastery was the factor that affect their reading comprehension. The 
researcher thinks that students also apply an effective strategy while reading a 
text. And the strategy of reading that is applied by the students to enhance 
reading comprehension is metacognitive reading strategy. As explained before, 
this strategy is effective for the students in reading comprehension. Therefore, the 
researcher wants to know how well the eighth grade students of MTs N Surakarta 1 
master the language skills in this final project. Especially the ability of reading 
comprehension and some important factors that affect them in reading such as ; 
vocabulary mastery and metacognitive reading strategy.  
From the background study above, the researcher is interested to conduct 
further research entitle: THE CORRELATION BETWEEN 
METACOGNITIVE READING STRATEGY, VOCABULARY MASTERY 
AND STUDENTS’ READING COMPREHENSION ON THE EIGHTH 
GRADE STUDENTS OF MTs N SURAKARTA 1 IN THE ACADEMIC 
YEAR OF 2016 / 2017 
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B. Problem Identification 
Based on the background of the study above, the researcher identifies 
some problems as follow: 
1. There are some factors that influence students’ reading comprehension. 
2. Metacognitive reading strategy has influence on students’ reading 
comprehension. 
3. Students’ vocabulary mastery has influence on students’ reading 
comprehension. 
4. There is a positive correlation between metacognitive reading strategy , 
vocabulary mastery and students’ reading comprehension. 
C. Problem Limitation 
Based on the identification of the problems above, it is known that the 
problems related to students’ reading comprehension are very complex. Related 
to such a case, it is nearly impossible to discuss all of the problems. Hence, the 
research needs to be limited. This research is focussed on the correlation between 
metacognitive reading strategy, vocabulary mastery and students’ reading 
comprehension. 
The object of the study is concerned in three variables : metacognitive 
reading strategy, vocabulary mastery and reading comprehension. The sample of 
the research is the eighth grade students of MTs N Surakarta 1 in the academic 
year 2016/2017. 
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D. The Problem Statements 
Based on the problem identification explained before, the researcher 
formulates the problem statements as follows : 
1. Is there any positive and significant correlation between metacognitive 
reading strategy and students’ reading comprehension on the eighth grade 
students of MTs N Surakarta 1 in the academic year of 2016/2017 ? 
2. Is there any positive and significant correlation between vocabulary mastery 
and students’ reading comprehension on the eighth grade students of MTs N 
Surakarta 1 in the academic year of  2016/2017 ? 
3. Is there any positive and significant correlation between metacognitive 
reading strategy,  vocabulary mastery and students’ reading comprehension 
on the eighth grade students of MTs N Surakarta 1 in the academic year of 
2016/2017. 
E. The Objectives of The Study 
Related to the problem statements above, the researcher arranges the 
objective of the study as follows : 
1. To find out whether or not there is a possitive and significant correlation 
between metacognitive reading strategy and students’ reading 
comprehension on the eighth grade students MTs N Surakarta 1 in the 
academic year 2016/2017. 
2. To find out whether or not there is a positive and significant correlation 
between vocabulary mastery and students’ reading comprehension on the 
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eighth grade students of MTs N Surakarta 1 in the academic year of 
2016/2017. 
3. To find out whether or not there is a positive and significant correlation 
between metacognitive reading strategy, vocabulary mastery and students’ 
reading comprehension on the eighth grade students of MTs N Surakarta 1 in 
the academic year of 2016/2017. 
F. The Benefits of the study 
The result of the study is expected to give some benefits in the English 
lesson, especially in teaching learning of reading. The following are some 
benefits of the study : 
1. Theoretical Benefit 
The researcher expects that this research will be useful in learning 
English especially in reading comprehension. The result of this study can 
give contribution for education area and give information about the positive 
correlation between metacognitive reading strategy, vocabulary mastery and 
reading comprehension. This information also will give a positive impact in 
teaching learning process. 
2. Practical Benefits 
a. For the students 
The students can get the information about the importance of 
metacognitive reading strategy and vocabulary mastery toward their  
reading comprehension. It also can be useful to improve students’ 
achievement in learning English, especially in reading comprehension. 
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b. For the teachers 
 English teachers can use the result of the study as a feedback on 
teaching reading activities so that the objectives of the English teaching 
program (especially reading goals) can be achieved. 
c.  For the other researcher 
It can be used as one of  references and additional knowledge in 
further similar research focused on reading comprehension. 
G. The Definition of Key Terms: 
1. Correlation  
Cresswell ( 2009 : 3 ) asserts that correlation research is a study which 
gives opportunity to predict the certain score caused by another score and 
explains each variables. It also describes the degree to which two or more 
quantitative variables are related, and it does so by use of a correlation 
coefficient. 
2. Reading Comprehension 
McNamara ( 2007 : 3 ) asserts that reading comprehension is the 
interpretation of the information and construction in the text and it uses a prior 
knowledge to interpret the information and construction in the reader’s mind 
of what text is talk about. Furthemore, reading comprehension is also the 
center of reading ( Tankersly, 2003 : 90 ) 
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3. Vocabulary  
According to Fauziati ( 2002 : 155 ) vocabulary is central to language 
and of critical importance to typical language learner. Having limited 
vocabulary is a barrier that precludes learners from learning a foreign 
language 
4.  Metacognition 
Larkin ( 2010 : 6 ) defines metacognition as the reflective part of a 
teaching session. 
5. Metacognitive Reading Strategies 
Zhang and Seepho ( 2013 : 55 ) state metacognitive strategy is self 
monitoring and self regulating activities that focussed on the process and the 
product of reading. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical  Description 
1. Review on Reading Comprehension 
a. The Definition of Reading 
Understanding about the meaning of reading is very crucial in 
language learning. It is because of reading involves the process of 
decoding any written symbols to get the message and information from 
the text. Reading as the part of skills in English has been defined by 
some experts. According to Richards ( 1997 : 15 ) reading is what 
happens when people look at a text and assign meaning to the written 
symbols in that text. The text and the reader are two physical entities 
necessary for reading process to begin. It means that the process of 
reading needs an interaction between the reader and the text to get the 
information and message. Reading is an interactive and interpretative 
process. In reading, the reader process his background knowledge and 
printed text using specifics skills and strategies to form expectations and 
predictions about the text, selecting and using the most productive cues 
to confirm and reject those predictions. This process happens until the 
readers are satisfied with the information they get from the printed 
message, and then reacts to it accordingly ( Fauziati,2002: 139 ). 
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Furthermore, Harmer ( 2007 : 99 ) asserts that reading is a useful 
activity for language acquisition. It has a positive effect on students’ 
vocabulary mastery knowledge, spelling and writing ability. A good 
reading texts can introduce interesting topics, stimulate discussion, 
excite imaginative responses and provide the springboard for well-
rounded, fascinating lessons. In other word, reading is one of activity 
that very helpful for students in majoring second language or foreign 
language. 
Therefore, after knowing some definitions of reading proposed 
by some experts. It can be summarized that reading is one of activities 
in language learning that involves the interaction between the readers 
and the text. The readers need to activate their background knowledge in 
order to assign the meaning of the text. Reading is also effective for 
second language learners in majoring English. 
b. The Purposes of Reading 
There are six major  purposes of reading which are classified by 
Grabe  ( 2009 : 8 ) such as : 
1) Reading to search information ( Scanning ) 
The readers should engage in searching process that usually 
include scanning and skimming when they want to find some 
specific information. The combination of it can build a simple quick 
understanding of the text allow the readers to search for information 
and identifying a specific graphemes form. 
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2) Reading for quick understanding ( skimming ) 
The readers skim when they want to determine what a text is 
about and whether or not the readers want to spend more time in 
reading. 
3) Reading to Learn 
The readers read to learn when the information of text is 
identified as important aspect. It will be used for some tasks or may 
be needed in the future. 
4) Reading to integrate information 
This purpose represents a more complex and more difficult 
task than reading to learn. 
5) Reading to evaluate, critique and use information  
The readers are asked to evaluate and critique information 
from multiple texts or from one long text, requiring them to make 
decisions about which aspects of the text are most important, most 
persuasive, least persuasive or most controversial. 
6) Reading for general comprehension 
It is the most common purpose for reading among fluent 
readers. It is also default assumption for the term reading 
comprehension. This is the reading that takes place as the readers 
read a good novel, story, an interesting magazine, feature article and 
etc. 
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Meanwhile, Rivers and Temperly in Nunan( 1989 : 33)  suggest 
that the second language learners will want to read for the following 
purposes :   
1) To obtain information for some purposes or because we are  
currious about some topics. 
2) To obtain instruction on how to perform some tasks for some works 
or daily life. 
3) To act in a play, play a game and do a puzzle. 
4) To keep in touch with friends by correspondent or to understand 
bussiness letter. 
5) To know what is happening or has happened. 
6) For enjoyment  and excitement. 
Based on the explanation above, there are some purposes of 
reading proposed by some experts. In this research, the text being read is 
written originally to offer enjoyment or reading for pleassure because 
the text that the researcher uses are descriptive, narrative and recount 
text.  
c. The Kinds of Reading 
According to Harmer ( 2007 : 99 – 100 ) there are two kinds of 
reading. It will be explained clearly as follows: 
1)  Extensive Reading 
The term of extensive reading refers to reading which 
students do often (but not exclusively) away from the classroom. 
16 
 
 
 
Students may read novels, web pages, newspapers, magazines or any 
other reference material. Extensive reading should involve reading 
for pleasure or called as joyful reading. This is enhanced if students 
have a chance to choose what they want to read, if they are 
encouraged to read by the teacher and if some opportunities are given 
for them to share their reading experiences. Although not all students 
are equally keen on this kind of reading. The ones who read most 
progress fastest. 
2) Intensive Reading 
The term of intensive reading refers to the detailed focus on 
the construction of reading texts which takes place usually (but not 
always) in classrooms. Teachers may ask students to look at extracts 
from magazines, poems, Internet websites, novels, newspapers, plays 
and a wide range of other text. The exact choice of genres and topics 
may be determined by the specific purposes that students are 
studying such as business, science or nursing. Intensive reading is 
usually accompanied by studying activities. Students are asked to 
work out what kind of text they are reading, tease out details of 
meaning, look at particular uses of grammar and vocabulary, and 
then use the information in the text to move on to other learning 
activities. 
Therefore, it can be concluded that there are two kinds of 
reading. Those kinds are : extensive reading and intensive reading. 
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d. The Models of Reading  
Based on Richard ( 1997: 18 ) there are three main models of 
how reading occurs. Those models are described as follows : 
1) Bottom of theory 
It argues that the readers construct the text from the small 
units ( letters to words to phrases to sentences, and etc ) and that the 
process of constructing the text from those small units becomes so 
automatic that readers are not aware of how it operates. Decoding is 
an earlier term for this process. 
2) Top Down Theory 
It argues that readers bring a great deal of knowledge, 
expectations, assumptions, and questions to the text and given a 
basic understanding of vocabulary. The readers continue to read as 
long as the text confirms their expectations. The top down theory 
also argues that readers fit the text into knowledge that already 
possessed, then check back when new or unexpected information 
appears. 
3) The Interactive Theory 
This theory describes the process that moves both of top 
down and bottom up, depending on the type of the text as well as on 
the reader’s background knowledge, language proficiency level, 
motivation, strategy use, and culturally shaped beliefs about the 
reading. 
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Those three models of reading like ; bottom up, top down, and 
interactive model are common models which are used by the teacher to 
teach reading in the reading class. All of them are very helpful for the 
students to enhance their reading skill. 
e. The Definition of Reading Comprehension 
According to Mikulecky( 1996 : 14 ) comprehension is part of life. 
Every waking minute, the brain is busy making sense of the world. It could 
be compared, in fact to very complicated computer, messages are 
constantly coming in about what we see, hear, smell, touch, or taste. The 
brain receives these messages, interprets them, sort them, and save them. 
Then, Tankersley( 2003: 90 ) comprehension is required to make a 
meaning from words while listening, speaking, reading and writing. It is 
defined as the central of reading. It means that an effective reader reads for 
comprehension in reading. Comprehension is an actively engaged and 
thoughtful process. The readers must make connections between 
background knowledge and the new information in the text.  
Furthermore, Snow ( 2002 : 11 ) argues that reading 
comprehension as the process of simultaneously extracting and 
constructing meaning through interaction and involvement with the written 
language. The readers use the words extracting and constructing to 
emphasize both the importance and insufficiency of the text as a 
determinant of reading comprehension. Comprehension entails three 
elements such as ; the reader who is doing the comprehending, the text that 
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is to be comprehended and the activity in which comprehension is a part. It 
means that the reader must be able to extract and construct the meaning of 
text while reading, in order to gain or comprehend the content of the 
passage. 
Then, Westwood ( 2001 : 19 ) asserts reading comprehension is 
readers’ ability for using  information that already acquired to filter, 
interpret, organize, reflect upon and establish relationships with the new 
incoming information on the page. In order to understand text, the readers 
must be able to identify words rapidly, know the meaning of almost all of 
the words and be able to combine units of meaning into a coherent 
message. Therefore, it can be concluded that reading comprehension is the 
process of extracting and constructing meaning to get the information from 
the passage. The comprehension is carried after reading and understanding 
the passage well. 
f. The Levels of Reading Comprehension 
There are three levels of reading comprehension according to Jack 
Richards et all (1997: 238) namely: 
1) Literal comprehension 
Reading in order to understand, remember, or recall the 
information explicitly contained in a passage. 
2) Inferential comprehension 
Reading in order to find information which is not explicitly 
stated in a passage, using the reader’s experience and intuition like 
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finding main idea, inferring referents, drawing conclusion, detecting 
the title of text, detecting the purpose of text, and making prediction. 
3) Critical or evaluative comprehension 
Reading compares information in a passage with the reader’s 
own knowledge and value. Critical reading requires higher degree of 
skill development and perception. Critical reading requires reading 
with an inquiring mind and with active, creative looking for false 
statement by making judgment. It means questioning, comparing, and 
evaluating. 
Then, Smith (in Westwood, 2001: 30 ) also defines four levels of 
reading comprehension as follows : 
1) Literal Comprehension 
At the literal level the basic facts are understood. It means that 
literal places much emphasis on what and writers says. It request 
ability to locate specific facts, to identify happening they are described 
directly, to answer the question based on given facts, to clarify or 
categorize information given and to summarize the details expressed in 
a selection. 
2) Inferential Comprehension 
At the inferential level the readers are able to go beyond what 
is written on the page and add meaning or draw conclusions. It means 
that students who want to get inferences, imply meaning, and form the 
reading material have to capable to interact with the text well. 
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3) Critical Comprehension 
At the critical level the readers assess the good sense of what 
they read, its clarity, accuracy and any apparent exaggeration or bias. 
In addition, critical reading requires higher degree of skill 
development and perception. Critical reading requires reading with an 
inquiring mind and with active looking for false statement by making 
judgment. It means questioning, comparing, and evaluating. 
4) Creative Level 
At the creative level the readers can take information or ideas 
from what has been read and developed new ideas from them. The 
creative level stimulates the readers to have new and original thinking. 
From the explanation above, it can be concluded that there are some 
levels of reading comprehension. Those level consist of literal 
comprehension, inferential comprehension, critical comprehension, and 
critical comprehension.  
g. The Indicator of Reading Comprehension 
Based on the theory of level reading comprehension, it can be 
concluded that the reader must have some levels of reading such as ; literal 
comprehension, inferential comprehension, critical comprehension, and 
creative comprehension. All of them are useful to comprehend the text 
well. In this research, the researcher uses three levels of reading 
comprehension namely literal comprehension, inferential comprehension 
and critical comprehension to make the indicators of reading 
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comprehension. It is because of the text for the students junior high school 
covers it.  
The syllabus of the second grade of junior high school, the standard 
competence of reading : the students understand about the written 
functional short text in descriptive text, recount text and narrative text 
according to their surrounding environment. There are some indicators of 
reading in the syllabus eighth grade students such as : 
1) Mention the communicative purpose of the text. 
2) Identify the generic structure of the text. 
3) Identify the topic of the text. 
4) Identify some informations which are gotten from the text. 
Therefore, the researcher concludes that there are some indicators in 
assessing reading such as : finding details, finding main idea, inferring 
referents, drawing conclusion, detecting the title of text, detecting the 
purpose of text, making prediction and making judgement. In this research, 
the researcher used descriptive, recount and narrative text to measure or 
examine students’ reading comprehension. 
h. The Importance of Reading Comprehension 
Reading passage can be used for intensive study in the class, for 
introducing and consolidating structure and vocabulary, as a springboard 
for other classroom activities, to increase pupils’ passive vocabulary and 
for pleasure. There are many reasons why getting students to read English 
texts is an important part of the teacher’s job. Harmer ( 2007 : 100 ) asserts 
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reading English texts is an important part for the students who want to be 
able to read texts in English either for their careers, for study purposes or 
simply for pleasure. It also has benefits for language acquisition, for the 
study of language elements such as : vocabulary, pronunciation, grammar, 
punctuation, and the way of constructing sentences, paragraphs,and texts. 
Furthermore, good reading text also useful for the students to introduce 
interesting topics, stimulate discussion, excite imaginative responses and 
provide the fascinating lessons. 
Hence, it can be said that reading is very important for students to 
achieve their learning. In reading, comprehension has influence for 
students to interpret the meanings or ideas stated in the text or passage. 
Without comprehending the text well, students will never know the content 
or message of the passage. In teaching learning, teacher’s guidance may 
also helpful for the students during reading class. 
i. The Factors Affected Reading Comprehension 
Reading comprehension is not an easy process. Tankersley (2003 : 
90) mentions three factors that affect reading comprehension. The first 
factor is that the reader has commanded of the linguistic structures of the 
text. The second factor is that the reader is able to exercise metacognitive 
control over the content being read. This means that the reader is able to 
monitor and reflect on his or her own level of understanding while reading 
the material. The third and most important criterion influencing 
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comprehension is the reader has adequate background in the content and 
vocabulary being presented. 
Another factors that affect reading comprehension according to 
Duke &pearson( 2001 : 423) such as : 
1) Motivation/purpose/goals/engagement 
It deals with the choice individuals to make about which 
activity to do or not, their degree of persistence at the chosen activities 
and the amount of effort they put for doing the activity. 
2) Vocabulary/word knowledge/background knowledge. 
It is an important word which is used by the learners to  major 
the foreign language. Students who have sufficient vocabulary will be 
easier to understand and comprehend the language. 
3) Automaticity of decoding 
It is the ability to construct and assign the meaning of the 
words through interaction and involvement with written language. 
4) Fluent reading 
It is the ability to read rapidly with ease and accuracy. Fluent 
reading is reading with suitable expression and phrasing. The outcome 
of fluent reading involves a long incremental learning process and text 
comprehension.  
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5) Understanding and use of strategies employed by effective readers 
A good reader will apply reading strategy because it plays a 
significant role in reading comprehension and educational process. The 
use of strategy while reading process can be helpful for the readers. 
6) The nature of the text itself (difficulty and interest) 
The difficulty and interest of reading text can influence the 
reader in comprehending a text or passage. 
7) The type or genre of text (e.g., fiction, nonfiction, poetry) 
There are many types or genres of text. Especially in English, 
the readers will learn and read some types such as : procedure text, 
narrative, descriptive, recount and etc. 
8) The amount of reading done 
It refers to how many texts or books that the readers have read 
in their daily life. Readers who read a lot will be familiar with the 
words. 
After knowing some factors that affect reading comprehension, this 
research is focussed on two factors. Those factors are about vocabulary and 
the strategy which is employed by the readers.  
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j. Testing of Reading Comprehension 
There are some kinds of testing in reading comprehension according to 
Cross ( 1991 : 193 – 195 ) are as follows :  
1) Multiple choice reading test 
The multiple choice format is a pure one when it is used for 
evaluating reading comprehension. It is because of there is no mixing 
of skills : both the text and the choices are in the foreign language, 
and both must be understood if the students is to get a high score. 
2) Question and Answer 
Question and answer are test for reading comprehension by 
requiring students to write in the foreign language with marking 
problems. It is usually used WH questions form. 
3) Short Factual Answer 
The questions given below are better. It provides the students 
understand both the questions and the text and select just the word or 
too needed for a short answer. 
4) Scrambled Texts 
Reading comprehension can also be assessed by asking 
learners to  identify the order of scrambled sentences, taken from one 
paragraph. To save marking time as well as valuable classroom time, 
the students can write just the numbers of the sentences or 
paragraphs, not the whole of the passage. 
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In Line with Cross, Brown ( 2004 : 193 – 195 ) explains another 
kinds of testing such as :  
1) Multiple choice reading test 
The multiple choice format is an easy testing to administer 
and can be scored quickly. The most straightforward multiple 
choice items may have little context, but might serve as a 
vocabulary or grammar check. 
2) Matching Tasks 
At this selective level of reading. The test-taker’s task is 
simply to respond correctly which makes matching an appropriate 
format.  
3) Editing tasks 
It is a widely used test method for accessing linguistic 
competence in reading. This test authenticity may be supported if 
the testers consider proof reading as a real-world skill that is being 
tested. 
4) Picture Cued- Task 
Test- takers read a sentence or passage and choose one of four 
pictures that is being described. The sentence at this level is more 
complex. 
5) Gap- Filling Tasks 
Gap-filling task is to create sentence completion items where 
test- takers read of a sentence and then complete it by writing a 
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phrase. Then, test- takers read a series of sentences or definitions 
each describing a labeled part of a picture or diagram. Their task is 
to identify each labeled item. 
Based on the explanations about kinds of test above,  In this 
research, the researcher will use multiple choice test to collect the data 
about reading comprehension. 
2. Review on Metacognitive Reading Strategy 
a. The Definition of Metacognitive Strategy 
It is very necessary to know and understand about the term of 
metacognition before defining what is metacognitive strategy. 
Metacognition is often seen as the reflective part of a teaching session. If 
practiced at all, it is usually in the final section of a lesson, where children 
are asked to reflect on what they have learned, to verbalize how they 
solved the problem, to evaluate how difficult or easy they found the work 
and to think about how they might tackle such a problem in the future       
( Larkin, 2010 : 6 ). The concept of metacognition includes thinking about 
the thinking process, self awareness, understanding and memory 
techniques and learning characteristics. Metacognition is also 
thoughtfulness. It is thinking about one’s own thinking and examining 
one’s own information processing ( Parsons et all , 2001: 422 ). It means 
that metacognition is the ability to understand and manipulate the 
cognitive process. Metacognition also refers to awareness in the 
individual thinking about the learning process. 
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After knowing the definitions of metacognition above, the 
researcher will explain about the term of metacognitive strategy. Ashman 
and Conway ( inSenay, 2009 : 1 ) defines that metacognitive strategy is 
related to how we think and learn. It includes three skill techniques such 
as : planning, monitoring, and evaluation. Furthermore, Tavakoli ( 2014: 
316) asserts that metacognitive strategy is regarded as high order 
executive skills that make use of knowledge of cognitive processes and 
constitute and attempt to regulate one’s own learning by means of 
planning, monitoring, and evaluating. 
Therefore, it can be constructed that metacognitive strategy is the 
strategy to teach students how to set the objective and the effectiveness of 
learning. It is one of learning strategies that has great importance to the 
students in the process of learning. 
b. The Definition of Metacognitive Reading Strategy 
Metacognitive strategy is regarded as the very important strategy 
for successful of foreign language readers. There are some definitions of 
metacognitive reading strategy defined by some experts. According to 
Zhang ( 2013 : 55 ) defines metacognitive reading strategy is the strategy 
which is designed to increase readers’ knowledge of awareness and 
control, to improve their reading comprehension, and evaluate whether 
their attempt at comprehension has been achieved. Thus, metacognitive 
reading strategy plays an important part in achieving readers’ 
comprehension.  
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Metacognitive reading strategy also helps the students to 
regulate or monitor cognitive strategies ( Ahmadi et al., 2013: 236). As 
explained before, cognitive strategies include the direct interaction 
with the task and help to facilitate comprehension, act directly on 
incoming information, manipulating it in ways that improve learning. 
Meanwhile, Tavakoli( 2014 : 316 ) also defines metacognitive reading 
strategy is self monitoring and self regulating activities, focusing on 
both the process and the product of reading. It includes the readers’ 
perception of whether or not they can comprehend what they read. 
Taking a look at some definitions above, it can be summarized 
that metacognitive reading strategy is one of strategies that designed to 
facilitate the readers knowledge to comprehend the text and achieve 
their reading comprehension. 
c. Metacognitive Reading Strategy Regulatory skills 
Jacobs and Paris (1987 : 255 -278  ) states that metacognitive 
reading strategy regulatory skills have three essential skills. Those 
skills are explained as follows : 
1) Planning 
Planning is skills that involves the selection of appropriate 
strategies and the allocation of resources that affect performance. 
For instance, making predictions before reading, sequencing 
strategy, and allocating time or attention selectively before 
beginning a task. In addition, planning is the process of thinking 
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and organizing the activities required to achieve a desired goal. It 
means that planning is a fundamental property of intelligent 
behavior for achieving certain goal. 
2) Monitoring  
Monitoring is a strategy that analysis of information as a 
project progressed. The purpose of monitoring is to improve the 
efficiency and effectiveness of a project or organization. It 
facilitates the work on track and helps management to know when 
things are going wrong. If this skill is done properly, it is an 
invaluable tool for better controlling and takes care while reading 
and it requires a useful base for evaluation.  
Monitoring helps the students to determine whether the 
resources are sufficient and are being well used.Thus, monitoring 
also refers to personal conscious awareness of comprehension and 
text performance. It also includes for capability to engage in 
periodic self controll while reading. 
3) Evaluating 
It is an appraising the conclusion and regulatory processes 
of individual’s learning. Evaluation is the comparison of actual 
project impacts against the agreed strategic plans. In learning 
process, it can be known from what students set out to do, at what 
students have accomplished and how they accomplished. The 
form of evaluation can be summative and formative test. 
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d. The Indicator of Metacognitive Reading Strategy Process 
Jacobs and Paris (1987 : 255 -278 ) has explained that 
metacognitive reading strategy regulatory skills have three essential 
skills. Those skills are consist of planning, monitoring, and evaluating. 
There are some indicators that included with the skills of 
metacognitive reading strategy. The detailed explanation of the 
indicators are below : 
Table 2.1 Indicator of Metacognitive Reading Strategy 
No Metacognitive reading 
strategy skills 
The indicators 
1 Planning  ( Pre- reading ) Advance Organizer 
 Determine the nature of 
reading. 
 Set one’s  reading goals. 
 Plan the objectives of 
reading sub- tasks. 
Organizational Planning 
 Plan the content of each 
task, the parts of specific 
reading tasks. 
 Plan the strategies for 
completing the tasks. 
 Elaborate the prior 
knowledge connected with 
the reading tasks 
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Selective attention  
 Focus on a specific task 
by sequencing the 
strategies to complete the 
tasks. 
 Select the appropiate 
reading strategies for the 
specific task. 
Self- Management 
 Apply one or more 
specific task reading 
strategies relevant to the 
specific task. 
 Adjust reading strategies 
for achieving goals. 
2 Monitoring ( While reading ) Comprehension monitoring 
 Check one’s 
understanding, accuracy, 
and appropiateness of the 
over all reading task/ 
process. 
 Check one’s own abilities 
and difficulties in each 
reading task. 
Production monitoring  
 Check whether the reading 
strategies learned from 
class can solve the 
comprehension problems. 
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 Trace the selected reading 
strategies and adopt 
alternatives reading when 
it is not working. 
3 Evaluating ( Post- reading ) Self- Assessment 
 Make an assesment of 
whether one succeeds 
in the reading goal. 
Self- Evaluation 
 Evaluate how well one 
learned to read. 
 Evaluate the reading 
strategy use. 
Self- Reflection 
 Reflect one’s own 
problems whether he 
/she needs to go back 
through the reading 
process for a better 
understanding. 
 
e. The Relationship between Metacognitive Reading Strategy and 
Reading Comprehension 
The metacognitive strategy is not something new in the education 
field. This strategy can help the students for achieving their learning 
process. Metacognitive strategy can be implemented in reading or called 
as metacognitive reading strategy. The implementation of metacognitive 
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reading strategy is believed to help the students thinking methodically in 
all three levels of reading process namely before reading, during reading 
and after reading. Student will be able to build knowledge and concepts 
about obtained information from active text reading during reading and 
understanding lessons ( Othman et al., 2014 : 104 ). It means that 
application of metacognitive reading  strategy during reading processes is 
able to engage the students to guess and construct some questions before 
the reading process begin. On the other hand, students will continue to 
interact actively by examining difficult words, associating the text with 
knowledge and existing experiences and answering formulated questions. 
Meanwhile, the students will process information obtained from the text 
reading by making summary and overall assessment on key ideas that 
occur in the text after reading. The application of metacognitive strategy 
can help the readers to build a constructive understanding in acquisition 
of information. 
In addition, Tavakoli ( 2014 : 316 ) mentions that metacognitive 
reading strategy regarded as high order executive skills that make the 
knowledge or cognitive processes and constitute an attempt to regulate 
ones’ own learning by means of planning, monitoring, and evaluating 
among language learning strategies. Metacognitive strategy is self-
monitoring and self-regulating activities, focusing on both the process and 
the product of reading whilereading process. Using metacognitive reading 
strategy during reading will influence the reading comprehension. It is 
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because of metacognitive reading strategy is focussed on the process and 
product of reading.   
Related with the explanations above, it can be seen that there is  
relationship between metacognitive reading strategy and reading 
comprehension proposed by some experts. The application of 
metacognitive reading strategy while reading will give achievement in 
reading comprehension. 
3. Review on Vocabulary Mastery 
a. The Definition of Vocabulary 
Vocabulary plays an important role in majoring English. Without 
having a lot of vocabularies, students will be difficult to achieve their 
foreign language. There are many definitions of vocabulary proposed by 
some experts. It is very important for everyone to know what is 
vocabularybefore discussing vocabulary mastery. 
According to Fauziati( 2002: 155 ) vocabulary is central to 
language and of critical importance to typical language learner. Having 
limited vocabulary is a barrier that precludes learners from learning a 
foreign language. It means that a sufficient vocabulary is very crucial 
for  the students. They can communicate effectively and express their 
idea in both oral and written from. 
Then, Watkins ( 2005 : 34 ) also states that learning some words 
(vocabularies) are allowing people to start communicating at once in a 
new language. Connecting with the language learning, it shows that 
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vocabulary may useful for students to conduct learn and major the 
foreign language. It also helps them to communicate effectively. 
Furthermore, Rivers ( inNunan, 1991 : 117 ) vocabulary regarded as the 
important element in acquisition of a second language. It is very 
important for learners to master the vocabulary of the target language 
because  vocabulary is essential part of communication. 
Based on the definitions above the researcher concludes that 
vocabulary is an important word which is used by the learners to  major 
the foreign language.  
b. The Importance of Vocabulary  
Watkins ( 2005 : 34 ) asserts that learning new words are  
important part of learning a new language. It is because of words allow 
the people to start communicating at once. Vocabulary is essential and 
becomes increasingly central to language teaching. It shows obviously 
that vocabulary is important element within a language as the basic 
medium for people to communicate in the foreign language. 
Another opinion about the importance of vocabulary is stated by 
Wilkins ( inThornbury, 2002 : 13) who argues that without grammar 
very little can be conveyed and without vocabulary nothing can be 
conveyed. It means that even the students major the grammar well but 
they don’t master the vocabulary, it is very hard for them for learning 
the foreign language.Furthermore, Rivers ( in Nunan, 1991: 117) states 
that acquisition of an adequate vocabulary is essential for successful 
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second language use because learners will be able to use the structures 
and functions for comprehensible communication. 
Hence, it can be constructed that vocabulary is very crucial 
element of language because it is the central of learning English. 
Students who have sufficient vocabulary will be easier to understand the 
language and express their own ideas to communicate using foreign 
language. It is necessary to distinguish between what the spoken, written 
and meaning in context while learning vocabulary. 
c. Types of Vocabulary  
There are some types of vocabulary that have been mentioned by 
some expert. According to Hatch and Brown ( 1995 : 370 ) classify 
vocabulary into two kinds as follows : 
1) Receptive Vocabulary 
Receptive vocabulary is words that the learners recognize 
and understand when the words are used in the context, but which 
they cannot product correctly. It is vocabulary that the learners 
recognize when they see or meet in reading text but do not use in 
speaking and writing. 
2) Productive vocabulary 
Productive vocabulary is words that the students recognize 
and understand. It can be pronunced correctly and used in speaking 
and writing. It involves what is needed for receptive vocabulary 
plus the ability to speak or write at the appropriate time. Therefore, 
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productive vocabulary can be addressed as an active process. It 
because of learners can produce the words to express their thoughts 
to others. 
In line with Hatch and Brown, Haycraft( 1978 : 44 ) also 
categorizes vocabulary into passive and active vocabulary. Active 
vocabulary is word which the students can understand, pronounce 
correctly and use constructively in speaking and writing. Then, passive 
vocabulary is word that the students recognize and understand when 
they occur in a context, but which they cannot produce correctly. 
Furthermore, Harmer ( 2007 : 16 ) states that basically students have 
four different vocabularies, namely speaking vocabulary, listening 
vocabulary, reading vocabulary, and writing vocabulary. 
Therefore, it can be constructed that there are two types of 
vocabulary. Those types are receptive and or passive vocabulary and 
productive or active vocabulary. 
d. The Definition of Vocabulary Mastery 
There are many definitions of vocabulary that have been proposed 
by some experts. According to Hatch and Brown ( 1995 : 1 ) the term 
vocabulary refers to a list or set of words for particular language or a list of 
words that individual speaker of language use. Then, Fauziati( 2002 : 155 ) 
also explained that vocabulary is central to language and critical 
importance to typical language learner. Having limited vocabulary is a 
barrier that precludes learners from learning a foreign language. 
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Furthermore, Rivers ( inNunan, 1991: 117) states that acquisition of an 
adequate vocabulary is essential for successful second language use 
because learners will be able to use the structures and functions for 
comprehensible communication.  
According to Webster ( 1980 : 551 ), mastery is skill or knowledge 
that makes one master of something. Meanwhile, Hornby ( 1985 : 523 ) 
states mastery as the complete control or  knowledge. Therefore, it can be 
concluded that vocabulary mastery is one of the language aspects that 
needs to be learnt. All matters relating to the four skills of English such as 
speaking, listening, reading and writing will never be separated from the 
vocabulary. It means that vocabulary mastery as the skill to understand, 
recognize and use the words including it’s meaning. It also one of the 
factors that affect students in majoring English. 
e. The Indicator of Vocabulary Mastery 
Based on the related theory review of vocabulary mastery, the 
researcher uses the indicator of vocabulary mastery suggested by Hatch and 
Brown ( 1995 : 218 ) that there are two vocabulary limitation, such as the 
first is word classes consist of noun, adjective, verb, adverb, conjunction, 
pronoun, preposition, article and demonstrative. The second is word 
meaning consist of synonym and antonym. The researcher will explain the 
detailed information of indicator vocabulary mastery as follows : 
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1)  Word Class 
According to Hatch and Brown ( 1995:218 ) word class is an 
important feature in semantic feature analysis. In each of the following 
sets of words, one word does not belong. He also classifies word 
classes into two parts. Those parts are opened classes and closed 
classes. Both of them consist of : nouns, verbs, adjectives, adverbs, 
pronouns, prepositions, conjunctions, articles and demonstratives. 
a) Nouns  
Nouns can be divided into subclasses. There are proper 
nouns and common nouns. There are also count nouns, mass 
nouns, abstract nouns, group noun and concrete nouns. 
b) Verbs  
Verbs are words that denote action. Vandler( in Hatch and 
Brown, 1995 : 252 )  placed verbs into four classes: activities (run, 
walk, look for), accomplishment (build, kill, paint a picture), 
achievement (recognize, find, lose, understand, hear), and states 
(know, love, have, desire). 
c) Adjectives  
Adjectives are used to highlight qualities or attributes. 
Certain adjectives are typically used to describe particular nouns. 
For example, light, dark, bright, and dull are used with color 
nouns. Adjectives can point out positive or negative qualities. 
Interestingly, young children seem to acquire positive or pleasant 
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adjectives more readily than negative, unpleasant one. One reason 
why linguist believe that positive adjectives are learnt more easily 
is that they are unmarked. 
d) Adverbs  
Adverbs are similar to adjectives in many ways 
although they typically assign attributes to verbs, to clauses or to 
entire sentences rather than to nouns. Locative adverb, like here 
and there are used very early by young children as ways of 
pointing to the location of objects. Time adverbs, like now, then 
and yesterday are used by second language learners as an initial 
way to mark. 
e) Pronouns 
Pronous refers to noun that have already been mentioned 
in the discourse or point ahead to a noun that we mention. All 
languages have some ways to point or to refer to our selves ( I ), to 
the listener ( you), an to refer someone else ( he, she, it ) . Those 
are the examples of pronoun. 
f) Conjunction 
There are many different types of conjunctions such as ; 
of, and, or, but. Those are called as coordinating conjunctions. 
Then, the conjunctions like : because, while, unless are called as 
adverbial conjunctions. It is because of clarifying the relation 
between the linked clauses. 
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g) Prepositions 
Prepositions are all those words that help locate items and 
actions in time and space. For example :in,on, at and etc. 
h) Articles and demonstratives. 
Articles and demonstratives are very important because 
they help us to point of objects, to bring them to the attention of 
our listeners. In English, there are some types of articles such as : 
a, an , and the. Then, for demonstratives there are some examples 
like : this and that.   
2) Word Meaning 
There are two important issues in word meaning that  students 
usually get difficulties. Those issues are synonyms and antonymous. 
a) Synonyms  
Hatch and Brown (1995:19) explain that synonyms are 
words that share meaning. Synonyms also refer to the same entity. 
If all features are the same, the words should be interchangeable. 
However, the native spekers will consistently select among them 
in similar ways. For example, we might assign the same features 
to cease and stop and yet realize that cease is most often selected 
in legal discourse. A mother is unlikely to say, “cease that ! “ to 
miss behaving child. Such words may be synonyms, but they 
survive in the language because there are differences in the ways 
and situations in which they are used.  Although dictionaries list 
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synonyms as words with similar meanings, the fact X is a 
synonym for Y does not mean that Y is necessarily a synonym for 
X. One of the most important ways for making text together is 
with the use of synonyms or chains of related words. It might be 
selected words that are not synonymous but which still refer to the 
same object. For example, in talking about a problem at school, 
we might use school, college, university, campus, or other word 
interchangeably as synonyms. 
b) Antonyms  
Hatch and Brown (1995:20) define antonyms as words 
which mean the opposite. They present interesting problem for 
anyone seriously interested in semantic feature analysis. The 
feature on which the two words contrast can be identified. Many 
apparent opposites are rarely extreme points on graduated classes. 
This is especially true of adjectives. Hot and cold may seem like 
opposites, but temperature is scale, and it is a judgement as to 
what constitutes hot, warm, cool, and cold along the scale. The 
dimension is not just bisected into a plus and a minus value. In the 
same way, pairs like big-small, many-few, tall-short, happy-
unhappy, and long-short are the opposite ends of sclaes. 
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f. Testing of Vocabulary Mastery 
There are several types of testing vocabulary. Ur ( 1996 : 39 - 40 ) 
mentions those types as follows : 
1) Questions and Answers 
These tests can be used to test almost anything. The more ‘ 
closed’ the question is the fewer and possible options for correct 
answers. The easier item will be marked. It is fairly easy to compose 
and grade closed-ended questions, more often thought provoking ones 
are more difficult but may actually test better. 
2) True / False 
It may be used to test aspects of language such as vocabulary, 
grammar, content of a reading or listening passage. This test fairly 
easy to design and administer. 
3) Multiple choice tasks 
This type of test can be used to test almost anything. The more 
‘ closed’ the question is ( that is the fewer the possible options for 
correct answer), the easier item will be marked. It is fairly easy to 
compose and grade closed-ended questions, more open thoughts 
provoking ones are more difficult, but may actually test better. 
4) Gap- Filling and Completion 
This usually test grammar and vocabulary, as in the examples. 
It is tedious to compose thought not so difficult as multiple choice.  It 
is more easily administered in writing than in speech. The marking is 
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usually simple, may need to be aware that there is more than one 
possible right answer. 
5) Matching 
This usually tests vocabulary and it’s rather awkward to 
administer orally. It is the best presented written on the board or on 
paper. Eventhough,  responses may be either oral or writing. 
6) Dictation 
The examiner dictates a text and students write a down. 
Dictation is an easy way of testing for the teacher because the 
preparation is minimal. 
7) Cloze test 
It test intensive reading, spelling and some extent 
knowledge of vocabulary. It can be adapted to target specific language 
items. 
8) Transformation 
In this type students are given sentences which they have to 
past into another form, for example to put sentences in past tense into 
past perfect tense. 
9) Rewriting 
This is similar to transformation but here students have to 
transform a sentence in the way that it means the same as the first one. 
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10)  Translation 
Students receive sentences or a test in their mother tongue and 
their task is to translate into English. 
From the explanations about kinds of testing in vocabulary 
mastery. In this research, the researcher will use multiple choice test to 
collect the data about students’ vocabulary mastery. 
g. The Relationship between Vocabulary Mastery and Reading 
Comprehension 
Reading and comprehending a language require sufficient 
vocabulary. It is because of vocabulary plays an important role in reading 
comprehension. As explained before, vocabulary mastery is defined as one 
of the factors in reading comprehension. The relationship between 
vocabulary mastery and reading comprehension has been discussed by 
many experts. According to Snow, ( 2002 : 35) vocabulary  mastery and 
reading comprehension are extremely complex and confounded. The 
strength of relationship increased substantically when the children 
advanced in grade level. It means that the vocabulary mastery highly 
influence students’ reading comprehension.  
In another study, Anjomshoa & Mostafa( 2014 : 91 )  state that 
vocabulary knowledge is a major prerequisite and causal factor in 
comprehension and that there is a relationship between both of them. It 
shows that mastering vocabulary may help the students in comprehending a 
text.  
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From the explanation above, it can be summarized that there is 
relationship between vocabulary mastery and reading comprehension 
proposed by some experts. The vocabulary mastery is crucial toward the 
achievement of reading comprehension. It’s defined as the complex factor 
while reading a text. Without knowing and guessing the vocabulary, the 
readers are not able to get the main idea or comprehend the text. 
4. Previous Study 
The researcher uses two previous studies that concern on reading 
comprehension. What are mentioned below will explain  about the finding of 
the research conducted from the previous researchers. 
The first previous research was done by Fitriana Nurul Khotimah         
( 2016) with the title“ The Correlation Study Between Students’ Interest  in 
English Text and Vocabulary Toward Reading Comprehension at the Eight 
Grade Students of MTs N Surakarta II  In the Academic Year of 2014/2016” 
Thessis, Islamic Education and Teacher Training Faculty IAIN Surakarta.This 
research used a correlational design. The result of analysis shows that there is 
a positive correlation between students’ interest in English text and reading 
comprehension. It shows that rx1y = 0.483 ; the relative constribution of  
students’ interest in English text and reading comprehension is 23%. There is 
a positivie correlation between vocabulary mastery and reading 
comprehension. The correlation score rx2y = 0.542 ; the  relative constribution 
of  vocabulary mastery and reading comprehension is 29%. There is a 
positivie correlation between students’ English interest and vocabulary 
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mastery toward reading comprehension. The score of correlation coefficient 
R= 0.454.  The scale of coefficient determination R2= 0.454 2. Therefore, total 
effective constribution of the two  dependent variables are 21 %. Regarding 
with the result, it can be concluded that the both of students’ English interest 
and vocabulary mastery have positive correlation toward reading 
comprehension. 
The second previous conducted by SulisRahmaNofiyantomi( 2016)” 
The Correlation Between Metacognitive Strategies to the Students’ Reading 
Comprehension of Eleventh Grade Students at SMK PGRI Kediri 2 Academic 
Year 2015 / 2016 “. Thesis, English Education Department, Teacher Training 
and Education Faculty, University of Nusantara PGRI Kediri.Using the same 
method, the result of the research shows there is a positive correlation 
between Metacognitive Strategies (X) and reading comprehension (Y). The 
result of data shows that the score of r ( xy ) is higher than r ( xy ) table in 
significant 1% ( 0.449 ) and 5 % ( 0,349 ). The score of r ( xy ) is 0.1678. It 
means that there is a significant correlation between metacognitive strategies 
and reading comprehension. 
In line with two previous studies above, the researcher also conducts a 
research that concern on reading comprehension. The similarities to this 
research is the research design used by the researcher. In this research, the 
researcher uses correlational study too. 
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Then, the differences of this research from each previous studies are 
the variables of the research. From the first previous study is the variable of 
interest on reading and the second previous study examines the correlation 
between metacognitive strategies and reading comprehension. In this research, 
the research wants to examine the correlation between metacognitive reading 
strategy and vocabulary toward reading comprehension. 
5. Rationale 
Reading is one of four skills that must be mastered by the students in 
learning English. The skill of reading itself is divided into two parts as follows 
: the first is macro skills and the second is micro skills. The macro skill is 
reading skill itself. Then, the micro skills of reading or often called as the sub 
skills are reading for gist, reading to extract specific information, reading for 
detailed understanding, and reading for information transfer ( Harmer, 1991 : 
18 ).  Reading involves more than just word recognition that comprehension is 
an essential of reading. McNamara (2007:30 ) asserts that reading 
comprehension is the interpretation of the information and construction in the 
text and it uses a prior knowledge to interpret the information and construction 
in the reader’s mind of what text is talk about. There are some aspects that 
constribute to reading comprehension. Two of those aspects aspects are 
metacognitive reading strategy  and vocabulary mastery. 
Metacognitive reading strategy include the readers’ awareness 
whether or not they understand the text, the ability to judge the cognitive 
demands of reading task, text difficulty and etc. Larkin ( 2010 : 6) states that 
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metacognition is often seen as the reflective part of a teaching session. If 
practised at all, it is usually in the final section of a lesson, where children are 
asked to reflect on what they have learned to verbalise how they solved the 
problem, to evaluate how difficult or easy they found the work and to think 
about how they might tackle such a problem in the future.There are three 
phases or regulatory skills of using metacognitive reading strategy such as : 
planning, monitoring and evaluating.  
Another aspect that affect reading comprehension is vocabulary 
mastery. It becomes an important factor in comprehending text, because the 
lack of vocabulary may become the problem for students in understanding 
text. Fauziati( 2002 : 155 ) states vocabulary as a core component of language 
proficiency and it provides much of basis for how well learners speak, listen, 
read and write. It means that students who want to have proficiency especially 
in reading comprehension must master a lot of vocabulary. Therefore, it can 
be concluded that reading comprehension is greatly supported by two factors, 
namely metacognitive reading strategy and vocabulary mastery. Then, the 
researcher assumes that students who use metacognitive reading strategy and 
master vocabulary will achieve better comprehension in reading than those 
who have not. 
 
 
 
 
52 
 
 
 
6. Hypothesis 
According to the rational above, the researcher proposes three 
hypothesis. In each hypothesis, there are alternative hypothesis (Ha) and null 
hypothesis (Ho). The hypothesis of alternative (Ha) said that there is a 
positive correlation between the variable and null hypothesis (Ho) said that 
there is negative  correlation between the variable. The statistical hypothesis 
will be explained as follows : 
1)  The First Hypothesis 
Ha: There is a positive and significant correlation between  
metacognitive reading strategy ( X1)  and students’ reading 
comprehension ( Y ). 
Ho: There is no correlation between metacognitive reading strategy        
( X1)  and students’ reading comprehension ( Y ). 
2) The Second Hypothesis 
Ha : There is a positive  and significant correlation between vocabulary 
mastery ( X2)  and students’ reading comprehension ( Y ). 
Ho : There is no correlation between vocabulary mastery ( X2)  and 
students’ reading comprehension ( Y ). 
3) The Third Hypothesis 
Ha : There is a positive and significant correlation between 
metacognitive reading strategy (X1), vocabulary mastery (X2) and 
students’ reading comprehension ( Y).  
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Ho : There is no correlation between metacognitive reading strategy 
(X1), vocabulary mastery (X2) and students’ reading 
comprehension ( Y).  
If Ho is rejected, it implies that there is a positive correlation in the 
hypothesis.  
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design 
The design of this research is quantitative research. The reason of 
choosing this research design because the researcher wants to know the level of 
correlation between three variables based on statistic quantitative in coefficient 
correlation. Cresswell ( 2009 : 3 ) defines research design as the planning and 
steps for research which span the decisions from broad assumption to detailed 
methods of collecting and analyzing the data. It means that research design is  the 
part of research explaining the process and steps in conducting the research. 
Whereas the research method is the way or procedure to analyze the problem in a 
research.  
According to Arikunto( 2013:  247 – 248 ) correlation method is the 
study to find the relationship between two or more variables. He also states that 
using correlation method, a researcher is able to know the correlation between 
one variable with other variable. The researcher uses this method because the 
researcher wants to know the correlation between one variable with other 
variable. If two variables are highly related, score on one variable could be used 
to predict scores on the other variable. The relationship between each variable is 
described by correlation coefficient. It is the statistical device which is used to 
compare the result of measurement between two different variables and 
determine the level correlation between those variables. 
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Nunan (1992: 39) states that in correlation study, there are three possible 
results. They are positive correlation, negative correlation, and no correlation. 
The correlation coefficient is a measure of correlation strength can be ranged 
from -1.00 to +1.00. Perfect positive correlation would result in a score of +1. 
Perfect negative correlation would result in -1. For detail information, it will be 
explained as follows : 
1. Positive correlation 
It means that the increasing or decreasing of a variable will be followed  at 
the same time. A correlation coefficient close to +1.00.It indicates a strong 
positive correlation. 
2. Negative correlation 
It means that as the amount of one variables increase and the other decrease. 
A correlation coefficient close to -1.00. It indicates a strong negative 
correlation. 
3. No correlation 
It indicates that there is no relationships among the variables. A correlation 
coefficient of 0 indicates no correlation. 
In this research, the researcher examined the relationship between three 
variables ; two independent variables ( X1 and X2 ) and one dependent variables  
( Y ).  
55 
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1. The independent variables 
a. Metacognitive reading strategy of the eighth grade students of MTs 
N Surakarta 1 in the academic year of 2016/ 2017 ( X1). 
b. Vocabulary Mastery of the eighth grade students of MTs N 
Surakarta 1 in the academic year of 2016/2017 ( X2 ). 
2. The dependent variable is reading comprehension of the eighth grade 
students of MTs N Surakarta 1 in the  academic yearof 2016 /2017 ( Y ). 
The relationship of those variables can be described as follows : 
 
 
 
 
 
Figure 3.1  
The Relationship between X1 and Y, X2 and Y and X1, X2 toward Y. 
B. Setting of The Research 
1. Place of Research 
The researcher conducted the research at MTs N Surakarta  1 
in the academic year of 2016/2017. This school located on Jl. MT. 
Haryono 24 D, Mangkubumen, Banjarsari, Surakarta. 
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Metacognitive Reading 
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Vocabulary Mastery 
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2. Time of Research 
This research are carried out on the eighth grade students of  
MTs N Surakarta1 in the academic year of 2016/2017on the second 
semester.The research is started from April 21st until May 6th 2017. 
Table 3.1 TheResearch Schedule 
 
 
 
 
 
No
. 
Activity 
November December March April June  
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1. Pre-research                     
2. Making Proposal                     
3. Seminar Proposal                     
4.  Making  
Instruments 
                    
5. Revising 
Instruments 
                    
6. Taking Data Try 
Out 
                    
7. Taking the Main 
Data 
                    
8 Analyzing the 
Data 
                    
9 Reporting the 
Result 
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C. Population, Sampling and Sample 
1. Population  
Sugiyono( 2013 : 117 ) defines population as the 
generalization area which consists of object or subject having certain 
characteristic and quality set by the researcher to study and takethe 
conclusion. Then, Arikunto(2006:130) asserts that population is the 
whole of research subject. It means that population is all the subject of 
the research who have certain characteristic and quality to conduct a 
research.  
The population of this research is the eighth grade students of 
MTs N Surakarta 1. There are ten classes. Those classes are 
categorized into four excellent classes, two fullday classes and 
fourreguler classes. The sum of students will be explained as follows.  
Table 3.2The Total of  Population 
No Class Total (students) 
1. 8PK1 24 
2 8PK2 24 
3 8PK3 23 
4 8PK4 23 
5 8FD1 30 
6 8FD2 30 
7 8A 37 
8 8B 38 
9 8C 38 
10 8D 38 
TOTAL 305 
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2. Sampling 
Arikunto ( 2006: 133 ) asserts that sampling is a technique 
used in taking sample. Then, Sugiyono( 2013 : 118 ) also defines 
sampling as the technique to take the sample. It means that sampling 
is the way to select the sample of research. The researcher used 
proportionate cluster random sampling in this research. It is a 
technique used to take the sample from  the population that is not 
homogen or has a level. The sum of sample must be respresintative of 
each levels. All members of the population are given an equal chance 
of being selected in the research.The researcher chooses this technique 
because there are three kinds of class such as ; the excellent class , full 
day class and reguler class. The classes are divided based on their 
academic achievement.  
The steps of using proportionate cluster random sampling are : 
a. The researcher categorizes the class into three kinds. 
b. Making a list of all classes such as : excellent class 1, 2, 3, 4, 
fulldayclass 1, 2 and reguler class A, B, C, D. 
c. Rolling the paper and giving the rolled paper into a small box for 
each level. 
d. Shaking the box and take two classes for each level . 
e. The result will be the class oftry out and sample test. 
In the technique sampling of using proportionate cluster random 
sampling, the researcher got six classes that are used to conduct the 
research. Three classes as the sample of  try out class that consist of  :  
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8PK4, 8FD 2, and 8B. Then, three classes for the sample of the test 
that consist of :  8PK1, 8FD2, and 8A. The researcher only wrote the 
initial name of the respondents to keep their privation in the following 
table : 
       Table.3.3The Member of the Try-out Class 
 
 
NO 
 
THE INITIAL NAME 
  
THE INITIAL NAME NO 
1 A.N.C 46 L. L 
2 A. N.Y 47 L.A.P 
3 A. G. S. F 48 L.R.F 
4 A. H. S 49 M.H.A 
5 A.E.R 50 M.H.T 
6 A.I. S.P 51 M.R.S 
7 A.N.M.K 52 M.A 
8 A.R 53 M.S.K 
9 A.T.P.R 54 M.I.A 
10 A.R.S 55 M.A.R 
11 A.N.R.A 56 M.D.C 
12 A.M.N 57 M.F.F 
13 A.Z.H 58 M.I.F 
14 A.M 59 M.R.H 
15 A.F.N 60 M.S.F 
16 A.M 61 M.S.M 
17 A.P.H 62 M.Y.R 
18 A.S 63 N.F.L 
19 A.D.N.S 64 N.A.I 
20 B.M.M 65 N.D.A 
21 B.O.P 66 N.R 
22 B.T.P.R 67 N.A.R 
23 B.A 68 O.M.S 
24 C.Y.P 69 R.A.B 
25 D. K.K 70 R.V.A.S 
26 D.A.F.N 71 R.I.A.M 
27 E.R.F.R 72 R.A 
28 E.F 73 R.P.W 
29 F.M 74 R.A.N 
30 F.S.G.W 75 R.F.R 
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31 F.N.R 76 R.A.D 
32 F.M.M 77 S 
33 F.N.R.S 78 S.M 
34 F.R.F 79 S.S.I 
35 F.N.A 80 S.A.W 
36 F.H.W 81 S.O.R 
37 F.Y 82 S.E.F  
38 F.K 83 S.M.Z 
39 G.S.M 84 S.K.A 
40 I.W 85 T.Z.S 
41 I.G.N.H 86 W.D.Z.N 
42 I.P.A 87 Y.I.T  
43 J.C.A 88 Y.K.N.P 
44 K.P.A 89 Z.E.R 
45 L.D.N.L 90 Z.R.U 
 
 
Table.3.4The Member of Test Class 
 
 
 
NO 
 
 
NO 
 
THE INITIAL NAME  THE INITIAL NAME  
1 A.M 43 L.A.R 
2 A.N.S 44 M.N.A 
3 A.P.D.N 45 M.B.D.A 
4 A.N.A.S 46 M.T.A.W 
5 A.B.S.A 47 M.C 
6 A.B.A 48 M.D.A.B 
7 A.N.A 49 M.F.S 
8 A.H.S 50 M.F.K 
9 A.V.A.M 51 M.H.P 
10 A.A.B 52 M.I.F 
11 A.H.H 53 M.M.A 
12 A.M.K 54 M.N.F 
13 A.R 55 M.S.Y 
14 A.T 56 N.F.A 
15 A.N.R.A 57 N.P 
16 A.S 58 N.G.N 
17 A.M.N.F 59 M.S.R 
18 A.N.A 60 N.R 
19 A.B.H.P 61 N.A.M 
20 B.A.A 62 N.R.A.H 
21 B.R.N 63 N.R.A 
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22 C.N.E 64 N.Z.R 
23 D.A.N 65 P.P 
24 D.N.K 66 P.M.P.N 
25 F.D.P.S  67 R.R 
26 F.N.S 68 R.L.P 
27 F.N.R 69 R.I.W 
28 F.N.A 70 R.M.A 
29 F.R.F 71 R.I.B 
30 F.N.A  72 R.A.R 
31 G.B.P.J 73 R.B 
32 H.M 74 S.I.A.F 
33 H.N.S 75 S.A.B 
34 H.N.K 76 S.D.L 
35 I.K.M 77 S.N.A 
36 I.A.M 78 S.K.F 
37 I.K.R 79 S.N.A 
38 I.F.N 80 S.A.N 
39 I.Z.Z 81 T.W.N.H 
40 K.N.Y 82 V.N.I 
41 K.N.R 83 Y.T.R 
42 L.M 84 Z.A.F 
  
85 Z.I.M 
 
 
3. Sample 
After knowing the sum of population, the next step to conduct 
the research is decided the sample. Sample is needed as the source of 
data in the research. According to Arikunto ( 2006 : 131) sample is a 
part or representative of the research population. Then, Sugiyono ( 
2013 : 118) also defines sample as the part of the number and 
characteristic possessed by population. In addition, Roscoe ( in 
Sugiyono, 2013: 131) gives a suggestion about the sample for the 
research if the researcher will do an analysis with multivariate or 
multiple correlation or multiple regression, the minimal number of the 
sample is 10 times from the number of researched variable.  
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In this research, the researcher used six classes. Three classes 
as the try out of research and the three class as the sample of research. 
The total of students for try out class are 90 students. Then, the 
samples or respondents in this research for the test class are 85 
students that consist of excellent class, full day class and regular class. 
D. Technique of Collecting Data 
In collecting the data, the researcher used questionnaire and test. 
The questionnaire is used to obtain the data of metacognitive reading 
strategy. Meanwhile, the test is used to collect the data of vocabulary 
mastery and  students’ reading comprehension. 
1. Questionnaire 
Arikunto( 2006 : 151 ) defines questionnaire as the list of 
written questions to get information from respondents about their 
personality or something that they know. Then,Arifin ( 2012 : 228 ) 
states that questionnaire is an instrument which contains a series of 
questions or statements to collect data and information that must be 
answered by the respondents freely based on their opinion.  
There are two kinds of questionnaire, open-type and close- 
type questionnaire. In this research, the researcher usedclose-type 
questionnaire. A close-type questionnaire  is given to get the 
information from the students without any assistant. There are several 
answers that have been provided by the researcher. The students must 
answer the questions by giving checklist (√ ) of the answer.  
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Then, the researcher used likert scale type to score the 
questionnaire. It is a scale that used to measure attitude, opinion, and 
perception of someone or group about the social phenomenon. For this 
case, the social phenomenon has been determined by the researcher. 
It’s called as the variable of research( Sugiyono, 2013 : 134 ). The 
researcher used questionnaire about metacognitive reading strategy 
from the previous research ( Zhang&Seepho ) and modified by the 
researcher. The form of questionnaire from the previous research is 
written in English. In order to make the questions can be understood 
by the respondent, the researcher translated the questions of 
questionnaire into Indonesia. The researcher also consulted the result 
translation to the expert in order to know whether the translation is 
acceptable and understandable by the respondents. The sum of 
questions about metacognitive reading strategy consist of 80 items. 
All of items are positive and negative form. The score of each 
statements has been determined as follows : 
                 Table.3.5. The Scoring of Students’ Metacognitive Reading Strategy 
Statements  1 
( Selalu ) 
2 
( Sering ) 
3 
( Kadang- 
kadang) 
 4 
( 
Hampirti
dakperna
h ) 
5 
( 
Tidakpe
rnah) 
Positive 5 4 3 2 1 
Negative 1 2 3 4 5 
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2. Test 
Testing is an important part of teaching and learning process. 
Brown (2004: 3) defines a test as a method of measuring a person’s 
ability, knowledge, or performance in a given domain. Test also 
defined as the series of questions which is used to measure the skill, 
knowledge, or performance in a given area. According to Arifin( 2012 
:  227), there are three types of test viewed from the respondents’ 
answer. Those types are oral test, written test and performance test.  It 
is explained that written test is divided into two kinds, they are essay 
and objective test.  
Then, objective test is divided into four kinds such as : true 
false items, multiple choice items, completion items, and matching 
choice items.Thornbury( 2002: 132 ) describes that multiple choice 
test is a way of testing that is easy to score and design by the 
researcher. Therefore, the researcher used multiple choices test to get 
the data of vocabulary mastery and reading comprehension. The 
researcher gave four options ( a,b,c,d ) in each item and students are 
asked to choose the correct answer by crossing one of four options 
provided in the test sheet. The total questions for each variable of 
vocabulary mastery and reading comprehensionare40 items. The 
researcher used try out firstto get the validity and reliability of 
instruments before testing the instrument in the sample class. The 
formula to score students’ vocabulary mastery and reading 
comprehension will be explained as follows : 
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                  Students’ score =     Student’s correct answer x  100 
                                                                   Total Items 
Figure 3.2 : 
            Category score of Vocabulary Mastery and Reading Comprehension. 
E. Try out of The Instruments 
An instrument is good if it is valid and reliable. Therefore, it is 
necessary to try out the instrument before it is used. Try out is intended to 
find the validity and reliability of instrument.  
1. The Validity of the Instrument 
According to Arikunto ( 2006 : 168 ) validity is a measure 
which indicates the levels of validity an instrument. Nunan (1998: 14) 
also asserts that validity is the extent to which a part of test actually 
measures what the researcher purposed to measure. Therefore, an 
instrument is stated to be valid if it is able to measure what it is 
designed to measure. In order to find out the validity of the items 
being tested in the try out, the researcher computed the validity of 
each variables using Corrected Item- Total Correlation Method 
through SPSS 20 for windos. The steps of computing are as follows: 
a. The first is open the program SPSS 20 for Windows. 
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b. Then, input or copy the data of questionnaire in the data view. 
c. Open variable view and type the name of each items in the 
column name such as : item1, item2, item3, and etc. 
d. Change the column of decimal becomes zero ( 0 ) for all items. 
e. Change the column of measure becomes scale for all items. The 
result is below : 
 
f. After that, open the data editor sheet by clicking tab data view. 
The result of filling data questionnaire is below : 
 
The Validity of Questionnaire 
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g. Then, open variable view to compute the validity. 
h. The steps to find the result of validityquestionnair by 
clickingAnalyze >> Scale>>Reliabilty Analysis. Then, the slide 
will appear the box Reliabilty Analysis as follow : 
 
i. Enter all items into the box variable in the right side and click  
statistics.  
j. In the Descriptive for, give a checklist for Scale if item deleted. 
Then click Continue and turn back in the previous box to click 
OK. 
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k.  The result computation of validity instruments using Corrected 
Item- Total Correlation Method through SPSS 20 for windos is 
below : 
 
l. Use the same steps above to find the validity instruments of 
vocabulary mastery and reading comprehension. 
Each item of the test is valid if the value of the coefficient  
validity is higher than r-table or it can be said ro>rt. The item of the 
test is considered as not valid if the correlation coefficient is lower 
than r table. 
Based on the result of the computation of validity test is at 
least the same as the r table at α = 0.05 for N = 90, that is 0.207. The 
item is valid if the value of the r- instrument is higher than r- table. In 
this research, the researcher decided to omit the items which were not 
valid. There were 80 items of metacognitive reading strategy used for 
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try out and 65 items were valid. The computation of validity of of 
metacognitive reading strategy can be seen in the appendix 20.The 
students’ vocabulary mastery, it was found that from 40 items, there 
were 9 items which can be considered as not valid. It can be 
concluded that there  were 31 items  which can be considered valid. 
The computation of validity of vocabulary mastery can be seen in the 
appendix 22. Meanwhile, the students’ reading comprehension, it was 
found that from 40 items, there were 7 items were not valid. It can be 
concluded that there were 33 items which valid in the try out.The 
computation of validity of reading comprehension can be seen in the 
appendix 24. 
2. The reliability of instruments  
According to Arikunto( 2006 : 178 ) reliability refers to the 
understanding a sufficiently instrument to be used as a means of 
collecting the data because the instrument is good. 
Moreover,Sugiyono( 2013 : 173 ) defines that reliability is an 
instrument that used several times to measure the same object, the 
result of data will be consistency. It means that reliability is an 
instrument that always gives the same result in measuring the same 
object at different time.The researcher used level of significance 0.05 
in the computation of the try out data. The total sample for try out 
class were 90 students. The data is said to be reliable if r-obtained is 
higher than r-table. Besides using these criteria, Arikunto( 2006 : 276 
) states the criteria of reliability coefficient is : 
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Table 3.6. The Reliability of Coefficient Criteria 
NO Reliability Coefficient Criteria  
1 0.80 < r11 = 1.00 Very high reliability 
2 0.60 < r11 = 0.80 High reliability 
3 0.40<r11 = 0.60 Fair reliability 
4 0.20<r11= 0.40 Low reliability 
5 0.00<r11= 0.20 Very low reliability 
 
To determine the reliability of questionnaire, the researcher 
used SPSS 20 for windows. The steps to compute the realibilty 
using SPSS is below: 
a. The first is open the program SPSS 20 for Windows. 
b. Then, input or copy the data questionnaire in the data variable. 
c. Open variable view and type the name of each items such as : 
item1, item2, item3, and etc. 
d. Change the colom of decimal becomes zero ( 0 ) for all items. 
e. Change the colom of measure into becomes scale for all items.  
f. To check the result,  open the data editor sheet by clicking tab 
data view. 
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g. To find the realibility of instruments by clicking Analyze 
>>Scale >>Reliability Analysis. Then, the slide will appear the 
box Reliabilty Analysis as follow : 
 
h. Enter the valid items in the right side and click the 
statistics. 
i. In the Descriptive for, give a checklist for Scale if item 
deleted. Then click Continue and turn back in the previous 
box to click OK. The result computation of reliability 
instruments using Corrected Item- Total Correlation 
Method through SPSS 20 for windos are as follows : 
 
1) Reliability X1 
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2) Reliability X2 
 
3) Reliability Y 
 
The result of the reliability testing of metacognitive reading 
strategy (try-out) of 90 students at the eighth grade students of 
MTs N Surakarta 1 can be seen the following table. 
                         Table 3.7. The Result of The Reliability of X1 
Cronbach's 
Alpha 
r-table N of Items Result 
0.967 0.207 65 Reliable 
The table above showed that r-obtained is higher than r-
table (0.207). It showed that the metacognitive reading strategy 
instrument is reliable at the very high reliability. 
The result of the reliability testing of vocabulary 
mastery and reading comprehension (try-out) of 90 students at 
the eighth grade students of MTs N Surakarta 1 can be seen 
the following table. 
                            Table 3.8. The Result of The Reliability of X2 
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Cronbach's 
Alpha 
r-table N of Items Result 
0.781 0.207 31 Reliable 
 
                             Table 3.9. The Result of The Reliability of Y 
Cronbach's 
Alpha 
r-table N of Items Result 
0.720 0.207 33 Reliable 
 
The table above showed that r-obtained is higher than r-table 
(0.207). It showed that vocabulary mastery and reading 
comprehension instrument are reliable at the high reliabilty. 
F. Technique of Analyzing Data 
After collecting the data, the next step is analyzing the data to 
know whether there is a positive correlation between metacognitive 
reading strategy and  vocabulary mastery toward students’ reading 
comprehension. In this research, the researcher used some techniques of 
analyzing data. It will be discussed  as follows: 
 
1. Data Description 
It is the part of steps in analyzing the data.The researcher used 
data description as the alternative way to explain the result of the 
research in the visual form. Data description is useful to makethe 
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readers more understand about the data finding (Arikunto, 296: 2013 
). In the data description, the researcher computed the data such as :  
a. Mean  
Mean is the average value of data group.  
b. Median  
Median is the central value of a data group.  
c. Mode  
Mode is the most frequent value of a data group.  
d. Range  
Range is the gap between the highest and the lowest value in a 
data group 
e. Standard deviation 
Standard deviation is the distance of an individual value from the 
mean.  
f. Using Graph or Chart to Illustrate the Data 
According to Minter ( 2003 : 1), Graph and chart 
condense large amount of information into easy to understand 
formats that clearly and effectively communicate important 
points. In selecting how best to present the data, the researcher 
must think about the purpose of graph or chart and decide the 
variables to includewhether they should be expressed as the 
frequencies, percentages, or categories. In this research, the 
researcher will present the data into the histogram. It is one of 
types graphs and charts. A histogram has connected bar that 
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display the frequency or proportion of cases that fall within 
defined intervals or columns. It is useful for the researcher to 
illustrate the result of analyzis. 
The researcher used SPSS 20 for windows to obtain the 
result of data desceiption. The steps of computing are below : 
1) The first is open the program SPSS 20 for Windows. 
 
2) Then, input or copy the data in the data view. 
3) Open variable view and type the name of each variables such 
as : X1, X2, and Y. 
4) Change the colom of decimal becomes zero ( 0 ) for all items. 
5) Change the column of measure becomes scale for all items. 
The result is below : 
 
6) Open  varible view to check the data. 
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7) To find the result of data description by clicking Analyze >> 
Descriptive Statistics >> Frequencies.  
8) Move the data variable in the right side box.  
 
9) Click Statistics and give checklist in the Central Tendency and 
Dispersion. The picture is below : 
 
10) Click Continue and click Chart to make the graphic. 
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11 )Then, click continue and ok. The result of computation will be 
appeared then. 
G. Analyzing pre-requirement testing 
In the correlation method, it is needed to do an analysis pre-
requirement test consist of normality test and linearity test before 
knowing the correlation between metacognitive reading strategy( X1) 
and vocabulary mastery (X2) toward students’ reading comprehension ( 
Y) . Arikunto(2006: 314) stated that normality and linearity test is used 
to check the validity of a sample to be treated.For achieving that goal, it 
must be known from the relationship of the variables.  
a. Normality testing 
Normality test is one of the prerequisite tests before 
entering linear regression analysis, that is used to know whether 
the dependent variable is normally distributed or not. The 
normality test uses Lilieforsformula through SPSS 20 for 
windows with the significant 5%. The characteristic used is 
whether the obtained of Kolmogorov Smirnov (KS-Z) is higher 
than 0.05, it means that the data has a normal distribution. So the 
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parametric statistics can be used to analyze the data. The steps of 
computing the normality using SPSS 20 for windows are below : 
1) The first is open the program SPSS 20 for Windows. 
 
2) Then, input or copy the data in the data view. 
3) Open variable view and type the name of each variables such 
as : X1, X2, and Y. 
4) Change the column of decimal becomes zero ( 0 ) for all 
variables. 
5) Change the column of measure becomes scale for all items. 
The result is below : 
 
6) Open  varible view to check the data. 
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7) To find the Normality by clicking Analyze >> Descriptive 
Statistics >> Explore .  
8) Move the data variable in the right side box.  
 
9) Click plots and give checklist in the Normality plots with tests. 
 
10)  Then, click continue and the result of normality will appear 
then.  
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b. Linearity  Test 
Linearity test is aimed to know whether two variables 
which done by statistical analysis correlation show the linear 
relationship or not.In this research, the linearity test is computed 
through SPSS 20 for windows with significant 0.05 %. The data 
is linear if the linearity test higher than 0.05. The steps of 
analyzing the linearity are as follow: 
1) The first is open the program SPSS 20 for Window. 
2) Then, input or copy the data in the data view. 
3) Open variable view and type the name of each variables such 
as : X1, X2, and Y. 
4) Change the column of decimal becomes zero ( 0 ) for all 
variable. 
5) Write the name of data in the label and change the colom of 
measure becomes scale for all items. The result is below : 
 
6) Open  variable view to check the data. 
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7) To find the Linearity by clicking Analyze >>  Compare means 
>> Means. 
8) Move the data of each variablesin the dependent list for 
variable Y and independent list for variables X1 or X2. 
 
9) Then, click Options and give a checklist in the Test  for 
Linearity. 
10)  Click Continue and Ok.Then, the result will appear then. 
H. Hypothesis Testing 
a. The test of the first and second hypothesis 
The tests of the first and second hypotheses are used to know 
the correlation between metacognitive reading strategy and students’ 
reading comprehensionand the correlation between vocabulary 
masteryand  students’ reading comprehension. The tests used are as 
follows: 
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1) Single correlation 
The single correlation usesperson product moment 
through SPSS 20 for windows, to test the hypothesis correlation 
between two variables if the data of those two variables in the 
interval or ratio form and the source of the data are same 
(Sugiyono, 2013: 254 ).The steps of computing the single 
correlation are below: 
a) The first is open the program SPSS 20 for Window. 
b) Then, input or copy the data in the data view. 
c) Type the name of data such as : X1, X2, and Y. 
d) Change the column of decimal becomes zero ( 0 ) for all 
items. 
e) Write the name of data in the label and change the column of 
measure becomes scale for all items.  
f) Open  variable view to check the data. 
 
g) To find the correlation between X1 and Y , X2 and Y by 
clicking Analyze >>  Correlate >> Bivariate. 
h) Move X1 and Y in the right side. 
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i) Give a checklist in the correlation coefficient like : pearson, 
test of significance, and flag significant correlations. 
 
j) Then, click Ok. 
k) The steps to know the correlation between X2 and  Y are same. 
Table3.10 The Interpretation of r value 
r value Interpretation 
0.00 –0.199 Very weak 
0.20 - 0.399 Weak 
0.40 - 0.599 Medium  
0.60 - 0.799 Strong 
0.80 – 1.00 Very strong 
     ( Sugiyono, 2013: 257 ) 
2) The significance of the single correlation  
The researcher used SPSS 20 for windows to know the 
significance of the single correlation. It is coefficient if the 
result is lower than significant level α=0.05 or 5%, so the 
correlation is significant. 
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3) The Single Linear Regression. 
The steps of analyzing the single linear regression are below :  
a) The first is open the program SPSS 20 for Window. 
b) Then, input or copy the data in the data view. 
c) Type the name of data such as : X1, X2, and Y. 
d) Change the column of decimal becomes zero ( 0 ) for all 
items. 
e) Write the name of data in the label and change the column 
of measure becomes scale for all items. The result is 
below : 
    f)Open  variable view to check the data. 
 
g) To find the linear regression between X1 and Y , X2 and 
Y by clicking Analyze >>Regression Linear. 
h) Move X1 and Y in the right side. 
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i) Then, click Ok. 
j) The steps to know the linear regression between X2 and  
Y are same. 
b. The test of the third hypothesis 
 The test of the third hypothesis is about the correlation 
between metacognitive reading strategy, vocabulary mastery and 
students’ reading comprehension. The researcher used some tests 
below : 
1) Multiple correlation. 
 Sugiyono( 2013 : 266 ) defines multiple correlation as 
thenumberthat shows the direction and the strength or the 
relationship between two or more. The reasercher used SPSS 
20 for windows to obtain the multiple correlation. The steps 
are below : 
a) The first is open the program SPSS 20 for Window 
b) Then, input or copy the data in the data view. 
c) Open data variable and type the name of data such as : X1, 
X2, and Y. 
88 
 
 
 
d) Change the column of decimal becomes zero ( 0 ) for all 
items. 
e) Write the name of data in the label and change the colom of 
measure becomes scale for all items. The result is below : 
 
f )   Open  variable view to check the data. 
 
g) To find the multiple regression between X1, X2 and Y by 
clicking Analyze >>  Regression >> Linear 
h) Move X1,X2 and Y in the right side. The dependent box 
for Y and independent box for X1 and Y. 
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i) Then, click statistics and give checklist in the Estimates, 
Model Fit and R squared change. 
j) Then click continue and Ok. The result will be showed 
then. 
2) The significance of the multiple correlation  
The multiple correlation is significant if the Fhis higher 
than  Ft with the level of significance α=0.05 or 5 %, so the 
multiple correlation is significant. 
3) Multiple linear regression 
The equation of regression with two predictors is as follow: 
a) The first is open the program SPSS 20 for Window. 
b) Then, input or copy the data in the data variable. 
c) Open variable view and type the name of data such as : 
X1, X2, and Y. 
d) Change the column of decimal becomes zero ( 0 ) for all 
items. 
e) Write the name of data in the label and change the column 
of measure becomes scale for all items. The result is 
below : 
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f) Open  variable view to check the data. 
 
g) To find the multiple regression between X1, X2 and Y by 
clicking Analyze >>Regression >> Linear. 
h) Move X1,X2 and Y in the right side. The dependent box 
for Y and independent box for X1 and X2. 
 
i) Then, click statistics and give checklist in the Estimates, 
Model Fit and R squared change. 
j) Then click continue and Ok. The result will be showed 
then. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings  
1. Description of the Data 
The research description is based on the score from 
questionnaire to know the metacognitive reading strategy that is used 
by the students. Then, the score of test is used to know the vocabulary 
mastery and students’ reading comprehension at the eighth grade 
students of MTs N SURAKARTA 1. It is presented in the form of 
mean, median, mode, standard deviation, the highest and the lowest 
score which is completed with the variable description in the form of 
histogram. The computation of mean, median, mode, etc. The 
researcher used SPSS 20.00 for windows and the result is as follow.  
Table 4.1 The Computation of Mean, Median, Mode, etc. 
 X1 X2 Y 
N 
Valid 85 85 85 
Missing 0 0 0 
Mean 71.07 72.35 70.89 
Std. Error of Mean .919 1.282 1.236 
Median 70.00 71.00 70.00 
Mode 73 71 70 
Std. Deviation 8.477 11.823 11.392 
Variance 71.852 139.779 129.786 
Range 34 46 49 
Minimum 53 48 45 
Maximum 87 94 94 
Sum 6041 6150 6026 
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                  The data obtained on the table above can be explained as follows: 
a. The Data of Metacognitive Reading Strategy (X1) 
The data of metacognitive reading strategy is collected 
from a questionnaire. The questionnaire consists of 65 items which 
are valid. The respondents who did the test are 85 students at the 
eighth grade students of MTs N Surakarta 1 as the sample of the 
research. From the result of metacognitive reading strategy, we 
know that highest score is 87 and the lowest score is 53, so the 
range is 34. The sum is 6041 and the mean is 71.07. The standard 
error of mean is 0.919, the median is 70.00, the mode is 73, the 
variance is71.852, and the standard deviation is 8477. It can be 
concluded that the ability of the students in answering 
questionnaire of metacognitive reading strategy at the eighthgrade 
students of MTs N Surakarta 1 is various.The frequency 
distribution of the scores can be seen on the following table: 
Table 4.2 The Frequency Distribution of Metacognitive Reading 
Strategy Score (X1) 
 Frequency Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
53 2 2.4 2.4 2.4 
56 2 2.4 2.4 4.7 
58 1 1.2 1.2 5.9 
60 5 5.9 5.9 11.8 
61 4 4.7 4.7 16.5 
63 6 7.1 7.1 23.5 
65 7 8.2 8.2 31.8 
67 4 4.7 4.7 36.5 
69 2 2.4 2.4 38.8 
70 10 11.8 11.8 50.6 
73 14 16.5 16.5 67.1 
75 4 4.7 4.7 71.8 
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77 3 3.5 3.5 75.3 
79 3 3.5 3.5 78.8 
80 2 2.4 2.4 81.2 
81 5 5.9 5.9 87.1 
83 6 7.1 7.1 94.1 
85 3 3.5 3.5 97.6 
87 2 2.4 2.4 100.0 
Total 85 100.0 100.0  
 
The table 4.2 above explains about the frequency 
distribution of metacognitive reading strategy score. Based on the 
table above, there are two students who got score 53 and the 
percentage is 2.4 %. There are two students who got score 56 and 
the percentage is 2.4 %. There is one student who got score 58 and 
the percentage is 1.2 %. There are five students who got score 60 
and the percentage is 5.9 %. There are four students who got score 
61 and the percentage is 4.7 %. There are six students who got 
score 63 and the percentage is 7.1 %. There are seven students who 
got score 65 and the percentage is 8.2 %. There are four students 
who got score 67 and the percentage is 4.7 %. There are two 
students who got score 69 and the percentage is 2.4 %. There are 
ten students who got score 70 and the percentage is 11.8 %.  
There are fourteen students who got score 73 and the 
percentage is 16.5 %.There are four students who got score 75 and 
the percentage is 4.7 %. There are three students who got score 77 
and the percentage is 3.5 %. There are three students who got score 
79 and the percentage is 3.5 %. There are two students who got 
score 80 and the percentage is 2.4 %. There are five students who 
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got score 81 and the percentage is 5.9 %. There are six students 
who got score 83 and the percentage is 7.1 %. There are three 
students who got score 85 and the percentage is 3.5 %. There are 
two students who got score 87 and the percentage is 2.4%. 
Therefore, the researcher can take conclusion that the score 
of the students’ metacognitive reading strategy test at the eighth 
grade students of MTs N Surakarta 1 is various. Then, the 
frequency distribution of the metacognitive reading strategy data 
can be seen on the following histogram. 
Figure 4.1 
Histogram of Metacognitive Reading Strategy  Score (X1) 
b. The Data of Vocabulary Mastery (X2) 
The data of students’ vocabulary mastery are collected from 
a test. The test consists of 31 items which are valid. The 
respondents who did the test are 85 students at the eight students of 
MTs N Surakarta 1 as the sample of the research. From the result 
of vocabulary mastery test, we know that the highest score is 94and 
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the lowest score is 48, the range is 46. The sum is 6150 and the 
mean is 72.35. The standard error of mean is 1.282, the median is 
71.00, the mode is 71, the variance is 139.779, and the standard 
deviation is 11.823. It can be concluded that the ability of the 
students in answering test of vocabulary mastery at eight grade 
students of MTs N Surakarta 1 is various. The frequency 
distribution of the scores can be seen on the following table: 
Table4.3 The Frequency Distribution of Vocabulary Mastery 
Score(X2) 
 Frequency Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
48 4 4.7 4.7 4.7 
52 2 2.4 2.4 7.1 
55 3 3.5 3.5 10.6 
58 1 1.2 1.2 11.8 
61 9 10.6 10.6 22.4 
65 6 7.1 7.1 29.4 
68 7 8.2 8.2 37.6 
71 14 16.5 16.5 54.1 
74 8 9.4 9.4 63.5 
77 6 7.1 7.1 70.6 
81 4 4.7 4.7 75.3 
84 8 9.4 9.4 84.7 
87 6 7.1 7.1 91.8 
90 2 2.4 2.4 94.1 
94 5 5.9 5.9 100.0 
Total 85 100.0 100.0  
 
The table 4.3 above explains about the frequency 
distribution of vocabulary masteryscore . Based on the table above, 
there are four students who got score 48 and the percentage is 4.7 
%. There are two students who got score 52 and the percentage is 
2.4 %.There are three students who got score 55 and the percentage 
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is 3.5 %. There is one student who got score 58 and the percentage 
is 1.2 %. There are nine students who got score 61 and the 
percentage is 10.6 %. There are six students who got score 65 and 
the percentage is 7.1 %. There are seven students who got score 68 
and the percentage is 8.2 %. 
 There are fourteen students who got score 71 and the 
percentage is 16.5 %. There are eight students who got score 74 
and the percentage is 9.4 %. There are six students who got score 
77 and the percentage is 7.1 %. There are four students who got 
score 81 and the percentage is 4.7 %. There are eight students who 
got score 84 and the percentage is 9.4 %. There are six students 
who got score 87 and the percentage is 7.1 %. There are two 
students who got score 90 and the percentage is 2.4 %. There are 
five students who got score 94 and the percentage is 5.9 %. 
Therefore, the researcher can take the conclusion that the 
score of students’ vocabulary masterytest at the eighth grade 
students of MTs N Surakarta 1 is various. Then, the frequency 
distribution of the vocabulary mastery data can be seen on the 
following histogram : 
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                          Figure 4.2 Histogram of Vocabulary Mastery Score (X2) 
c. The Data of Reading Comprehension (Y) 
The data of students’ reading comprehensionare collected 
from a test. The test consists of 33 items which are valid. The 
respondents who did the test are 85 students at the eighth students 
of MTs N Surakarta 1 as the sample of the research. From the 
result of the reading comprehension test, we know that the highest 
score is 94 and the lowest score is 45, so the range is 49. The sum 
is 6026 and the mean is 70.89. The standard error of mean is 1.236, 
the median is 70.00, the mode is 70, the variance is 129.786, and 
the standard deviation is 11.392. It can be concluded that the 
ability of the students in answering reading comprehensiontest at 
the eighth grade students of MTs N Surakarta 1 is various. The 
frequency distribution of the scores can be seen on the following 
table: 
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Table 4.4 The Frequency Distribution of Reading Comprehension 
Score (Y)  
 
 Frequency Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
45 2 2.4 2.4 2.4 
52 3 3.5 3.5 5.9 
55 5 5.9 5.9 11.8 
58 4 4.7 4.7 16.5 
61 6 7.1 7.1 23.5 
64 10 11.8 11.8 35.3 
67 4 4.7 4.7 40.0 
70 13 15.3 15.3 55.3 
73 4 4.7 4.7 60.0 
76 10 11.8 11.8 71.8 
79 5 5.9 5.9 77.6 
82 5 5.9 5.9 83.5 
85 5 5.9 5.9 89.4 
88 5 5.9 5.9 95.3 
91 3 3.5 3.5 98.8 
94 1 1.2 1.2 100.0 
Total 85 100.0 100.0  
 
The table 4.4 above explains about the frequency 
distribution of reading comprehension score. Based on the table 
above, there are two students who got score 45 and the percentage 
is 2.4 %. There are three students who got score 52 and the 
percentage is 3.5 %. There are five students who got score 55 and 
the percentage is 5.9 %. There are four students who got score 58 
and the percentage is 4.7 %. There are six students who got score 
61 and the percentage is 7.1%. There are ten students who got 
score 64 and the percentage is 11.8 %. There are four students who 
got score 67 and the percentage is 4.7 %.  
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There are thirteen students who got score 70 and the 
percentage is 15.3%. There are four students who got score 73 and 
the percentage is 4.7 %. There are ten students who got score 76 
and the percentage is 11.8 %. There are five students who got score 
79 and the percentage is 5.9 %. There are five students who got 
score 82 and the percentage is 5.9 %. There are five students who 
got score 85 and the percentage is 5.9 %. There are five students 
who got score 88 and the percentage is 5.9 %. There are three 
students who got score 91 and the percentage is 3.5  %. There is 
one students who got score 94 and the percentage is 1.2  % 
Therefore, the researcher can take the conclusion that the 
score of the students’ reading comprehension test at the eighth 
grade students of MTs N Surakarta 1 is various. Then, the 
frequency distribution of the students’ reading comprehension data 
can be seen on the following histogram. 
Figure 4.3 Histogram of Reading Comprehension Score (Y) 
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2. Data Analysis 
The data analysis of this research consists of pre-requirement 
testing and hypothesis testing. Before testing the hypotheses, it is 
necessary to test the pre-requirement test by using normality and 
linearity test.  
a. Pre-Requirement Testing 
There are two pre-requirement testing in this research, 
those are: normality testing to know the distribution of the data 
normal or not and linearity testing to know the form of linear or 
not. 
1) Normality Testing 
Normality testing distribution is purposed to know 
whether the variable data of research distribution is normal or 
not.There are three kinds of testing normality data in this 
research such as : normality of metacognitive reading 
strategy, normality of vocabulary mastery and normality of 
students’ reading comprehension. To compute the normality 
of the data, the researcher used Kolmogorov Smirnov 
formula through SPSS 20.0 for windows at the level of 
significant 5% and the result of the computation of the 
normality test can be seen on the following table. 
Table 4.5 Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic Df Sig. 
X1 .084 85 .200* .981 85 .236 
X2 .084 85 .200* .973 85 .074 
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Y .087 85 .165 .972 85 .060 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
The data obtained on the table above can be explained as follow: 
a) Normality of Metacognitive Reading Strategy (X1) 
Based on the table tests of normality above, the 
normality testing distribution from metacognitive reading 
strategy for 85 respondents at the eighth grade students of MTs 
N Surakarta 1 at the level of significance α = 0.05 is 0.200. 
The result shows that variable data of metacognitive reading 
strategy is in normal distribution because the significance is 
higher than 0.05.  
b) Normality of Vocabulary Mastery (X2) 
Based on the table tests of normality above, the 
normality testing distribution from vocabulary mastery for N= 
85 at the eighth grade students of MTs N Surakarta 1 in the 
level of significance α = 0.05 is 0.200. The result shows that 
variable data ofvocabulary mastery is in normal distribution 
because the significance is higher than 0.05.  
c) Normality of the Reading Comprehension (Y) 
Based on the table tests of normality above, the 
normality testing distribution from students’ reading 
comprehension for N= 85 at the eighth grade students of MTs 
N Surakarta 1 in the level of significance α = 0.05 is 0.165. 
The result shows that variable data ofreading comprehension is 
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in normal distribution because the significance is higher than 
0.05. 
2) Linearity Testing 
Linearity testing is purposed to know whether two 
variables which will be done by statistical analysis correlation 
show the linear relationship or not. If the data is not linear, the 
regression analysis cannot be used. To compute the linearity 
testing, the researcher used F test at the level significant a= 0.05 
through SPSS 20 for windows.  
a) Linearity of Metacognitive Reading Strategy (X1) and 
Students’ Reading Comprehension (Y) 
 
 
 
 
B
a
s
b
a
BBased on the table tests of linearity above , the linearity testing 
from metacognitive reading strategy and students’ reading 
comprehension for N = 85 at the level of significance α = 0.05 is 
0.483. The result shows that the linearity testing from score of 
metacognitive reading strategy and students’ reading 
comprehension score at the eighth grade students of MTs N 
Surakarta 1 are linear because the significance is higher than 0.05. 
Table 4.6 Linearity of Metacognitive Reading Strategy (X1) and 
Students’  Reading Comprehension (Y) 
 Sum of 
Squares 
df 
Mean 
Square 
F Sig. 
Y*X1 
Between 
Groups 
(Combined) 8279.661 18 459.981 11.577 .000 
Linearity 7613.174 1 7613.174 191.608 .000 
Deviation 
from 
Linearity 
666.487 17 39.205 .987 .483 
Within Groups  2622.386 66   
Total  10902.047 84 
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b) Linearity of Vocabulary Mastery (X2) and students’ reading 
comprehension (Y) 
Table 4.7 Linearity of Vocabulary Mastery (X2) and Students’ Reading 
Comprehension(Y) 
 
Sum of 
Squares 
Df 
MeanSqua
re 
F Sig. 
Y* X2 
Between 
Groups 
(Combined) 5790.615 14 413.615 5.664 .000 
Linearity 4454.692 1 4454.692 61.006 .000 
Deviation from 
Linearity 
1335.923 13 102.763 1.407 .178 
Within Groups 5111.432 70 73.020   
Total 10902.047 84    
 
Based on the table tests of linearity above, the linearity 
testing from vocabulary mastery and reading comprehension for N 
= 85 at the level of significance α = 0.05 is 0.178. The result shows 
that the linearity testing from vocabulary mastery score and 
students reading comprehension score at the eighth grade students 
of MTs N Surakarta 1 are linear because the significance is higher 
than 0.05. 
3. Hypothesis Testing 
Because the computation of normality and linearity shows that 
the data are in normal and linear distribution, the researcher can 
continue to test the hypothesis of the research. 
a. First Hypothesis 
The first hypothesis on this research is there is a positive 
correlation between metacognitive reading strategy and students’ 
reading comprehension at the eighth grade students of MTs N 
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Surakarta 1. To test the hypothesis, the researcher analyzed the 
data using the Pearson Product Moment Formula through SPSS 
20.0 for windows.The statistical formulations of the first 
hypothesis are as follow: 
1) Ho: Rxy< 0. It means that there is no correlation between X1 
and Y. 
2) Ha: Rxy>0. It means that there is a positive and significant 
correlation between X1 and Y. 
Table 4.8 The Correlation of Metacognitive Reading 
Strategy (X1) and Reading Comprehension (Y) 
 X1 Y 
X1 
Pearson 
Correlation 
1 .836** 
Sig. (2-tailed)  .000 
N 85 85 
Y 
Pearson 
Correlation 
.836** 1 
Sig. (2-tailed) .000  
N 85 85 
 
Based on the table above, it is found that the coefficient 
correlation between metacognitive reading strategy (X1) and 
reading comprehension( Y ) or rx1yis 0.836. The coefficient of 
correlation table ( rtable ) for N = 85 at the level of significant α = 
0.05 is 0.213. 
It shows that robtained (rx1y) is higher than rtable (0.836 
>0.213 ). It means that the correlation between metacognitive 
reading strategy and students’ reading comprehension is positive 
and very strong. Therefore, the null hypothesis (H0) is rejected 
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and the alternative hyphothesis (Ha) is  accepted.Then, at the level 
of significant α= 0.05 and the number of respondents are 85, the 
sig. ( 2-tailed) is 0.000. It is lower than 0.05 so the correlation is 
significant.  
The coefficient of determination is 0.8362= 0.698. It 
means that 69.8 % variation of thereading comprehension is 
influenced by metacognitive reading and the other 30.2 % is 
influenced by other factors. 
Next, the researcher used simple linear regression through 
SPSS 20.0 for windows to predict how far metacognitive reading 
strategy affectstudents’ reading comprehension. And the result of 
the question of simple linear regression is Y= -8926+1123 X got 
from the following table. 
Table 4.9 Simple Linear Regression of X1 and Y 
 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
T Sig. 
B Std. 
Error 
Beta 
1 
(Constant) -8.926 5.799  -1.539 .128 
X1 1.123 .081 .836 13.861 .000 
 
                          From the equation Y= -8926+1123X can be analyzed that:  
a) If the score of metacognitive reading strategy (X1) = 0, so it 
can be predicted that the score of the reading comprehension 
is-8.926. While if the score of metacognitive reading 
strategy is 73, so it can be predicted the score of reading 
comprehension is -8.926+.1123 (73)=  73.053 
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b) The coefficient of regression b=1.123 indicates that the 
addition value of reading comprehension score for every 
addition the metacognitive reading strategy score. It also 
indicates that the correlation between metacognitive reading 
strategy and students’ reading comprehension is positive 
because the coefficient is positive.  
b. Second hypothesis 
The second hypothesis of this research is that there is a 
positive correlation between vocabulary mastery and sudents’ 
reading comprehension at the eighth grade students of MTs N 
Surakarta 1. To test the hypothesis, the researcher analyzed the 
data using the Pearson Product Moment Formula through SPSS 
20.0 for windows.The statistical formulations of the second 
hypothesis are as follow: 
1) Ho:Rxy< 0. It means that there is no correlation between X2 
and Y 
2) Ha: Rxy>0. It means that there is a positive and significant 
correlation between X2 and Y 
Table 4.10 The Correlation of Vocabulary Mastery (X2) 
and Reading Comprehension (Y) 
 X2 Y 
          X2 
Pearson 
Correlation 
1 .639** 
Sig. (2-tailed)  .000 
N 85 85 
          Y 
Pearson 
Correlation 
.639** 1 
Sig. (2-tailed) .000  
N 85 85 
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Based on the table above, it is found that the coefficient 
correlation between vocabulary mastery (X2) and reading 
comprehension( Y ) or rx2yis 0.639. The coefficient of correlation 
table ( rtable ) for N = 85 at the level of significant α = 0.05 is 0.213. 
It shows that robtained (rx2y) is higher than rtable (0.639 >0.213 
). It means that the correlation between vocabulary mastery and 
students’ reading comprehension is positive and very strong. 
Therefore, the null hypothesis (H0) is resjected and the alternative 
hyphothesis (Ha) is  accepted.Then, at the level of significant α= 
0.05 and the number of respondents are 85, the sig. ( 2-tailed) is 
0.000. It is lower than 0.05 so the correlation is significant.  
The coefficient of determination that is shown 
betweenvocabulary mastery and students’ reading comprehensionis 
0.6392= 0.409. It means that 40.9 % variation of the reading 
comprehension is influenced by vocabulary mastery and the other 
59.1 % is influenced by others factors. 
Next, the researcher used equation of simple linear 
regression through SPSS 20.0 for windows to predict how far the 
vocabulary mastery affect students’ reading comprehension. And 
the result of the question of simple linear regression is Y= 
26.328+0.616X got from the following table. 
 
 
 
108 
 
 
 
  Table 4.11 Simple Linear Regression of X2 and Y 
 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
T Sig. 
B 
Std. 
Error 
Beta 
 
(Constant) 26.328 5.962  4.416 .000 
X2 .616 .081 .639 7.573 .000 
 
                        From the equation Y= 26.328+ 0.616 X2 can be analyzed that:  
a) If the score of vocabulary mastery (X1) = 0, so it can be 
predicted that the score of the reading comprehension is 
26.328. While if the score of vocabulary mastery is  71 , so it 
can be predicted the score of reading comprehension is -
26.328+0.616(71)=  70.064 
b) The coefficien regression b=0.616 indicates that the addition 
value of reading comprehension score for every addition the 
vocabulary mastery. It also indicates that the correlation 
between vocabulary mastery and students’ reading 
comprehension is positive because the coefficient is positive.  
c. Third hypothesis 
The third hypothesis of the research is there is a positive  
correlation between metacognitive reading strategy 
(X1),vocabulary mastery (X2) and students’ reading 
comprehension (Y) at the eighthgrade students of MTs N 
Surakarta 1. To test the hypothesis, the researcher analyzed the 
data using the Pearson Product Moment Formula through SPSS 
20.0 for windows. 
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The statistical of third hypothesis are as follow: 
1) Ho: Rxy<0. It means that there is no correlation between 
X1, X2and Y. 
2) Ha: Rxy>0. It means that there is a positive and significant 
correlation between X1, X2 and Y. 
The result of Multiple Correlation Formula through SPSS 
20.0 is showed on the table below. 
Table 4.12Multiple Correlation of Metacognitive Reading Strategy (X1), 
Vocabulary Mastery (X2) and  Reading Comprehension (Y) 
Model R 
R 
Square 
Adjusted 
R 
Square 
Std. 
Error 
of the 
Estim
ate 
Durbin
-
Watson 
F Sig. 
1 .843a .710 .703 6.210 2.147 100.371 .000 
 
The result of computation shows that the correlation coefficient (R) 
between metacognitive reading strategy (X1),vocabulary mastery (X2) and 
students’ reading comprehension (Y) is 0.843. To test the significance of 
the R, the researcher uses Ftest. From the computation, it can be seen that 
Fobtained is 100.371. The value is then consulted to Ftable is 3.11 at the level 
of significance α = 0.05 . 
It shows that Fobtained is higher than Ftable (100.371 > 3.11). It means 
that Ho is rejected and Ha accepted. Therefore, there is a positive 
correlation between metacognitive reading strategy,vocabulary mastery 
and students’ reading comprehension on the eighth grade students’of MTs 
N Surakarta 1 in the  academic year of 2016/2017. It is positive and very 
strong because the coefficient of correlation is 0.843. The coefficient of 
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determination that is shown between metacognitive reading strategy, 
vocabulary mastery and students’ reading comprehension is 0.8432= 
0.710. It means that 71 % variation of the students’ reading 
comprehension is influenced by metacognitive reading strategy, 
vocabulary mastery and the other is 39 % is influenced by other factors. 
The researcher used equation of multiple linear regressions through 
SPSS 20.0 for windows to predict how far metacognitive reading strategy 
and vocabulary mastey affect students’ reading comprehension. And the 
result of the question of multiple linear regression is Y= -
9773+0.993X1+0.140X2 got from the following table.  
Table 4.13 Multiple Linear Regression of X1, X2 and Y 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients T Sig. 
B Std. Error Beta 
 
(Constant) -9.773 5.739  -1.703 .092 
X1 .993 .108 .739 9.231 .000 
X2 .140 .077 .145 1.816 .073 
            From the equation Y= -9.773+0.993 X1+0.140 X2 can be analyzed that: 
a)  If the score of metacognitive reading strategy (X1) and vocabulary 
mastery (X2) = 0, it can be predicted that the score of the reading 
comprehension is -9773. If the score the metacognitive reading 
strategy and vocabulary mastery are 71, the score of reading 
comprehension will be -9.773+0.993 ( 71 )+0.140 (71) = 70.67 
b) The coefficient of multiple regressions 0.993 and 0.140 indicate that 
the addition value of reading score for every addition of metacognitive 
reading strategy and vocabulary mastery score. It also indicates that 
the correlation between metacognitive reading strategy and vocabulary 
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mastery toward students’ reading comprehension is positive because 
the coefficient is positive.  
B. Discussion of the Research Findings 
In the previous sub-chapter, the researcher has analyzed the data 
from the test of metacognitive reading strategy, vocabulary mastery, and 
reading comprehension at the eighth grade students of MTs N Surakarta 1. 
The analysis is used to know the objective of the study and the result of 
the problem statement in the previous chapter that entitled the correlation 
between metacognitive reading strategy, vocabulary mastery and students’ 
reading comprehension at the eighth grade students of MTs N Surakarta 1 
in the academic year of 2016 / 2017. 
The discussion of the research findings focuses on two sections, 
descriptive analysis of each variables and the inferential analysis of each 
variable, which is the correlation between one dependent variable and two 
independent variables. The independent variables are metacognitive 
reading strategy and vocabulary mastery. Then, the dependent variable is 
reading comprehension. 
The result of data description shows that metacognitive reading 
strategy, vocabulary mastery and reading comprehension at the eighth 
grade students of MTs N Surakarta 1 are good with the mean score 71.07 
for metacognitive reading strategy, 72.35 for vocabulary mastery and 
70.89 for students’ reading comprehension. 
For the data of metacognitive reading strategy, we know that the 
highest score is 87 and the lowest score is 53, so the range is 34. 
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Thestandard error of mean is 919, the median is 70.00, the mode is 73, the 
variance is 71.852, and the sum is 6041. For the data of vocabulary 
mastery, we know that the highest score of the test which is given to 85 
respondents at the eighth grade students of MTs N Surakarta 1 is 94 and 
the lowest score is 48, so the range is 46. The standard error of mean is 
1.282, the median is 71.00, the mode is 71, the variance is 139.779, and 
the sum is 6150. The data of the reading comprehension are collected from 
a test. The test consists of 33 items which are valid. The test is given to the 
85 students at the eighth grade students of MTs N Surakarta 1 as the 
sample of the research. From the test, the researcher got the highest score 
is 94 and the lowest score is 45, so the range is 49. The standard error of 
mean is 1236, the median is 70.00, the mode is 70, the variance is 129.786, 
and the sum is 6026.The other result of descriptive analysis can be seen 
through the standard deviation value of each variable. The standard 
deviation value can be the basic interpretation on the dispersion of the 
students’ score of metacognitive reading strategy, vocabulary mastery and 
students’ reading comprehension. The value of the standard deviation of 
metacognitive reading strategy is 8477, the vocabulary mastery is 11.823 
and the reading comprehension is 11.392. 
Considering the values, the researcher concludes that the students’ 
achievements are homogeneous.In the result of pre-requirement analysis, 
the researcher used two kinds of testing. It  used to be the pre-requirement 
before doing hypothesis testing, those are: normality testing and linear 
113 
 
 
 
testing. The normality testing is used to know the distribution of the data is 
normal or not.  
Based on the result of the research finding, it can be known that the 
data of metacognitive reading strategy is in normal distribution because 
the significance (0.200.) is higher than 0,05. Meanwhile the data of 
vocabulary mastery is in normal distribution because the significance 
(0.200) is higher than 0.05. Then the data of reading comprehension is also 
in normal distribution because the significance (0.165) is higher than 0.05. 
The linear testing is used to know whether two variables showed 
the linear relationship or not. Based on the result in the research findings, 
there are two kinds of linearity in this research, those are: linearity of 
metacognitive reading strategy (X1) and students’ reading comprehension 
(Y).Then, the linearity of vocabulary mastery (X2) and students’ reading 
comprehension (Y).The linearity testing frommetacognitive reading 
strategy and students’ reading comprehension for N = 85 at the level of 
significance α = 0.05 is  0.483. The result shows that the linearity testing 
from metacognitive reading strategy and students’ reading 
comprehensionscore at the eighth grade students of MTs N Surakarta 1 is 
linear because the significance is higher than 0.05. And the linearity 
testing from vocabulary mastery and students’ reading comprehension for 
N= 85 at the level of significance α= 0.05 is 0.178. The result shows that 
the linearity testing from vocabulary mastery and reading comprehension 
score at the eighth grade students of MTs N Surakarta 1is in the form of 
linear because the significance is higher than 0.05. 
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Because of the distribution of all the data is normal and linear, so 
the hypothesis testing can be done. For the first hypothesis is known if the 
correlation between metacognitive reading strategy and students’ reading 
comprehension is positive because the result of the computation shows 
that the correlation coefficient (r) between metacognitive reading 
strategy(X1) and students’ reading comprehension (Y) is 0.836. It is 
higher than r table for N = 85 is 0.213. Then, at the level of significant 
0.05 and the number of respondents are 85, the sig. (2-tailed) is 0.000. It is 
lower than 0.05. Therefore, the correlation is significant and it has a strong 
correlation.  
It means that there is a significant correlation between 
metacognitive reading strategy and students’ reading comprehension at the 
eighth grade students of MTs N Surakarta 1. The increasing of 
metacognitive reading strategy will be followed by increasing of students’ 
reading comprehension. In the computation, the coefficient of the 
determination that is shown between metacognitive reading strategy and 
students’ reading comprehension is 0.698. It means that 69.8 % variation 
of the reading comprehension is influenced by metacognitive reading 
strategy and the other 30.2 % is influenced by other factors. The 
improving of students’ metacognitive reading strategy will increase their 
reading comprehension. As explained before, the need of metacognitive 
reading strategy  is very compulsory for reading comprehension. If 
students’ metacognitive reading strategy are higher, their reading 
comprehension are higher too. 
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From the testing of the first hypothesis, the researcher also used 
equation simple of linear regression to predict how far the metacognitive 
reading strategy affects students reading comprehension. The result of the 
equation of simple linear regression is Y= -8926+1123X. The equation of 
simple linear regression is valid because the significant (0.000) is lower 
than α (0.025). So, the equation above can be a basic to predict the reading 
comprehension score which is influenced by metacognitive reading 
strategy score. The Y= -8926+1123 X. (X1)can be explained if the score 
of metacognitive reading strategy (X1) is 0, it can be predicted that the 
score of the reading comprehension is -8926. While if the score of 
metacognitive reading strategy is 73, so it can be predicted the score of 
reading comprehension is -8.926+.1123 (73)=  73.053.Thecoefficient of 
regression b=0.989 indicates that the addition value of reading 
comprehension score for every addition the metacognitive reading strategy 
score. It also indicates that the correlation between metacognitive reading 
strategy and students’ reading comprehension score is positive because the 
coefficient is positive. 
From the second hypothesis, it is known thatthe correlation 
between vocabulary mastery and students’ reading comprehension is 
positive because the result of the computation shows that the correlation 
coefficient (r) between vocabulary mastery (X2) and students’ reading 
comprehension (Y) is 0.639. It is higher than r table for N = 85 is 0.213. 
To know whether the correlation significant or not, it can be seen on sig. 
(2-tailed). The sig = 0.00 at the significant level α = 0.05, the correlation is 
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significant because significant (0.000) is lower than α (0.05). It means that 
there is a significant correlation between vocabulary mastery and students’ 
reading comprehension at the eighth grade students of MTs N Surakarta. It 
also means that the increasing of vocabulary mastery will be followed by 
increasing students’ reading comprehension. The contribution of 
vocabulary mastery toward students’ reading comprehension is 40.9 %.It 
means that the percentage of students’ vocabulary mastery influences their 
reading comprehension. Based on the percentages of the how high the 
contribution of the correlation, it is important to motivate the students in 
reading especially to understand a text. 
 The testing of second hypothesis, the researcher also used 
equation simple of linear regression to predict how far the vocabulary 
mastery affects students’ reading comprehension. The result of the 
equation of simple linear regression is Y= 26.328+ 0.616 X2. The equation 
of simple linear regression is valid because the significant ( 0.000 )is lower 
than α (0.025). So, the equation above can be a basic to predict the reading 
comprehension score which is influenced by students’ vocabulary mastery 
score.  
The equation Y= 26.328+ 0.616 X2 can be explained if the score of 
vocabulary mastery (X2) is 0, it can be predicted that the score of the 
reading skill is 26.328.While if the score of vocabulary mastery is  71, so 
it can be predicted the score of reading comprehension is -
26.328+0.616(71)=  70.064.The coefficient of regression b=0.616 indicate 
that the addition value of reading comprehension score for every addition 
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thevocabulary mastery. It also indicates that the correlation between 
vocabulary mastery and students’ reading comprehension score is positive 
because the coefficient is positive. 
From the testing of the third hypothesis, it can be seen that there is 
a positive correlation between metacognitive reading strategy, vocabulary 
mastery and students’ reading comprehension because the result of the 
computation shows that the correlation coefficient ( r )  between 
metacognitive reading strategy (X1), vocabulary mastery (X2)and 
students’ reading comprehension(Y) is 0.843. The significantis 0.000. It is 
lower than α = 0.05, so the coefficient of the correlation is significant. It 
means that there is a significant correlation betweenmetacognitive reading 
strategy, vocabulary mastery and students’ reading comprehensionMTs N 
Surakarta 1 in the academic year of 2016/2017. 
The coefficent determination of metacognitive reading strategy, 
vocabulary mastery and students reading comprehension is 0.710. It means 
that 71% variance of the reading comprehension is influenced by 
metacognitive reading strategy and vocabulary masteryand the other 29% 
is influenced by other factors. It also means that the increasing of 
metacognitive reading strategy and vocabulary mastery will be followed 
by increasing of the reading comprehension. The higher metacognitive 
reading strategy and vocabulary mastery, the higher reading 
comprehension will increase too.The contribution of metacognitive 
reading strategy to the reading comprehensionis 69.8 %, vocabulary 
mastery to the reading comprehension is 40.9% and metacognitive reading 
118 
 
 
 
strategy and vocabulary masteryto reading comprehension  is71%. It 
means that both of them have positive contribution to the reading 
comprehension. 
From the testing of third hypothesis, the researcher also used 
equation of multiple linear regressions to predict how far metacognitive 
reading strategy and vocabulary masteryaffect students’ reading 
comprehension. The result of the equation of multiple linear regression is 
Y= -9.773+0.993 X1+0.140 X2. The equation of simple linear regression 
is valid because the significant (0.000) is less than α (0.025). So, the 
equation above can be a basic to predict the reading comprehension score 
which is influenced by metacognitive reading strategy and vocabulary 
mastery.  
The equation Y= -9.773+0.993 X1+0.140 X2 can be explained if 
the score of metacognitive reading strategy (X1) and vocabulary mastery 
(X2) are 0, it can be predicted that the score of the reading comprehension 
is - 9773. While if the score of metacognitive reading strategy and 
vocabulary mastery are 71, the score of reading comprehension will be -
9.773+0.993 ( 71 )+0.140 (71) = 70.67. The coefficient of multiple 
regressions 0.993 and 0.140 indicate that the addition value of reading 
comprehension score for every addition the metacognitive reading strategy 
and vocabulary mastery score. It also indicates that the correlation 
between metacognitive reading strategy, vocabulary mastery and reading 
comprehension are positive because the coefficient is positive. 
119 
 
 
 
The acceptance of the first hypothesis above accordance with the 
opinion of  Zhang( 2013 : 63 ) states that metacognitive reading strategy 
plays a very important role in students’ reading comprehension and further 
verified the feasibility of enhancing reading comprehension by increasing 
of using this strategy. The more students used metacognitive reading 
strategy, they  will get  higher scores on reading comprehension test. 
Furthemore, He also argues that students with metacognitive reading 
strategy has definite reading goals and know how to accomplished them. 
They can insist their plan for reading activities and make appropriate 
adjustment on their own initiative and take remedial actions accordingly. 
Therefore, students with higher metacognitive reading strategy are able to 
read effectively 
Then, the  acceptance of the second hypothesis above accordance 
with the opinion ofSnow ( 2002 : 35) who argues that vocabulary  mastery 
and reading comprehension are extremely complex and confounded. The 
strength of relationship increased substantically when the students 
advanced in grade level. It means that the vocabulary mastery highly 
influence students’ reading comprehension. In another study, 
Anjomshoa&Mostafa( 2014 : 91 ) state that vocabulary knowledge is a 
major prerequisite and causal factor in comprehension and there is a 
relationship between both of them.It shows that mastering vocabulary may 
help the students in understanding a text. 
Related with the acceptance of the first and second hypothesis 
based on the some experts above, the researcher can concluded that the 
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metacognitive reading strategy and vocabulary mastery has become the 
factors that influence students’ reading comprehension. Both of them have 
many constributions toward students’ achievement in reading, especially 
the ability of understanding the text or often called as reading 
comprehension. Therefore, the result of the third hypothesis is 
strengthened with the opinion of some experts above. It means that there is 
a positive correlation between metacognitive reading strategy, vocabulary 
mastery and students’ reading comprehension at the eighth grade students 
of MTs N Surakarta 1 in the academic year of 2016 / 2017. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
121 
 
 
 
CHAPTER V 
CONCLUSION, SUGGESTION AND IMPLICATION 
 
A. Conclusion  
Based on the research finding and discussion in the previous chapter,  
the researcher explained the conclusion of the third research objective. 
For the first hypothesis, it is known that the correlation between 
metacognitive reading strategy and students’ reading comprehension is 
positive because the result of the computation showed that the correlation 
coefficient (r) between metacognitive reading strategy (X1) and students’ 
reading comprehension (Y) is 0.836. The correlation coefficient 0.836 is 
higher than r table for N = 85 is 0.213. It means that there is a positive 
correlation between metacognitive reading strategy and students’ reading 
comprehension at the eighth grade students’ of MTs N Surakarta 1in the 
academic year of 2016/2017. At the level significance 0.05 and the number of 
respondents are 85, the sig (2-tailed) is 0.000. It is lower than 0.05 so the 
correlation is significant and  has strong correlation.  
For the second hypothesis, it is known that the correlation between 
vocabulary mastery and students’ reading comprehension is positive because 
the result of the computation showed that the correlation coefficient (r) 
between vocabulary mastery and students’ reading comprehension is 
0.639.The correlation coefficient 0.639 is higher than r table for N = 85 is 0.213. 
It means that there is a positive correlation between vocabulary mastery and 
students’ reading comprehension at the eighth grade students’ of MTs N 
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Surakarta 1 in the academic year of 2016/2017. At the level significant 0.05 
and the number of respondents are 85, the sig (2-tailed) is 0.000. It is lower 
than 0.05 so the correlation is significant and  has a strong correlation.  
For the third hypothesis, it is known that the correlation between 
metacognitive reading strategy, vocabulary mastery and students’ reading 
comprehension is positive because the correlation coefficient ( r )  between 
metacognitive reading strategy (X1), vocabulary mastery (X2) and students’ 
reading comprehension (Y) is 0.843. Then, the  F obtained is 100.371 higher than 
f table 3.11. The sig ( 2-tailed ) is 0.000. It is lower than 0.05, so the coefficient 
of the correlation is significant. It means that there is a significant correlation 
between metacognitive reading strategy, vocabulary mastery and students’ 
reading comprehensionat the eighth grade students of MTs N Surakarta 1 in 
the academic year of 2016/2017. 
B. Suggestion 
After the researcher explained the conclusion of the research, the 
researcher is going to present the suggestion to the teacher, students and the 
other researcher dealing with metacognitive reading strategy, vocabulary 
mastery and students’ reading comprehension. The suggestions given by the 
researcher are as follow: 
1. For the Teacher 
a. The students’ metacognitive reading strategy should be considered as 
an important thing besides teaching reading but other language skill. 
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b. To increase students’reading comprehension, the teacher should 
encourage and support the students with a good metacognitive reading 
strategy.  
c. The teacher has to understand the suitable method  to improve 
students’ motivation in reading because it is the key to success in 
teaching learning process. The use of metacognitive reading strategy 
isappropiate strategy to enhance students’ reading comprehension. 
d. The teacher should encourage the students to improve their vocabulary 
mastery. It is useful to major  language skill. 
e. The teacher should make the active, creative, and fun English in the 
learning process. 
f. The teacher should also give a high motivation to the students to read 
more and more English literature.  
2. For Students 
a. The students should realize that the use of metacognitive reading 
strategy while reading is important. It will help them to achieve their 
reading comprehension. 
b. The students should realize that vocabulary mastery is needed to major 
the language. Without having a lot of vocabulary, it is difficult for 
them to understand the passage well or reading comprehension.  
c. The students should have great motivation in learning English. They 
must change their mind that reading comprehension is not difficult. 
When the students can understand the text well, they will get a lot of 
benenfit from the reading activity. 
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3. For other researcher  
The researcher realizes that the result of this research is still far from 
being perfect. There are still many weaknesses dealing with the theory or 
the other because of the limited skill of the researcher. The researcher also 
understands that this research paper only gives a little contribution to teach 
reading. The other researcher perhaps can develop this research with their 
own material and other method which are suitable for students in order to 
give new constributionin world of education.. 
C. Implication 
Based on the result of the research, the discussion and the conclusion, 
the implication that can be explained from the result is with the positive 
correlation and significant between metacognitive reading strategy, 
vocabulary mastery, and students’ reading comprehension at the eighth grade 
students of MTs N Surakarta 1 in the academic year of 2016/2017. It  can be 
used as a considering and input for the students to use metacognitive reading 
strategy and improve their vocabulary mastery. Therefore, 
students’achievement in reading will increse. Metacognitive reading strategy 
and vocabulary mastery are regarded as some of the factors that  influence 
reading comprehension. They will give the benefit for the students to major a 
language, especially reading skill. 
The teacher can improve students’ metacognitive reading strategy 
through the explanation during learning process. The teacher can inform the 
procedure and the use of metacognitive strategy while reading. The teacher 
can suggest the students to apply metacognitive reading strategy in another 
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subject not only English. It is very helpful for the students to understand the 
passage. For the vocabulary mastery, the teacher can use some media while 
teaching English to improve the students’ vocabulary mastery through 
subtitling video, song lyric, and puzzle game. Then, to motivate students in 
reading comprehension, the teacher can use some ofliteratures that connected 
with the syllabus of eighth grade students. Teacher can ask the students to 
report what kinds of literature or English text book that has been read by them. 
Then, the students can report the new vocabulary to the teacher. 
For the students, they can aply metacognitive reading strategy while 
reading a text after knowing the procedure of this strategy. They students may 
use this strategy when they read any genre text or literature. The students can 
improve their vocabulary mastery by using media in their daily life such as : 
subtitling video, subtitling film, song lyric, and vocabulary diary. The students 
must have and use dictionary while learning English in the class. They alsocan 
use online dictionary in their mobile phone while they have difficulty at home. 
Then, for reading comprehension, the students can motivate themselves to 
read more. The students must think that reading is pleassure activity for 
spending their leissure time. 
The last,for the other researchers. They can use more referencess and 
previous studies when they conduct the same research dealing with theory of 
metacognitive reading strategy, vocabulary mastery and reading 
comprehension. 
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Appendix 1 
 
Blue Print of Metacognitive Reading Strategy Try Out 
The Concept The Skill Indicator Item 
numbers 
To
tal 
Metacognitive 
reading strategy 
is the strategy 
which is 
designed to 
increase readers’ 
knowledge of 
awareness and 
control, to 
improve their 
reading 
comprehension, 
and evaluate 
whether their 
attempt at 
comprehension 
has been 
achieved. There  
are three 
essential skills 
in metacognitive 
reading strategy. 
Those skills are 
consist of 
planning, 
monitoring, and 
evaluation ( 
Jacob and Paris : 
1987 ) 
1. Planning  
(Pre- Reading ) 
 Advance 
Organizer 
1 – 8 8 
 Organizational 
Planning 
9 – 16 8 
 Selective 
Attention 
17 – 20 4 
 Self- 
Management 
21 – 24 4 
2. Monitoring  
( While Reading ) 
 Comprehension 
Monitoring 
25 - 48 24 
 Production 
Monitoring 
49 - 60 12 
3. Evaluating  
( Post Reading ) . 
 Self-Assesment 61 - 68 8 
 Self- Evaluation 69 – 74 6 
 Self- Reflection 75 – 80 6 
Total 80 
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Appendix 2 
Angket Strategi Metakognitif dalam Membaca 
Petunjuk : 
Pada bagian ini, anda akan menemukan beberapa pernyataan tentang strategi 
dalam membaca. Ketika anda membaca sebuah teks, pikirkan hal- hal apa saja 
yang anda lakukan antara lain ;sebelum membaca teks, saat membaca teks dan 
setelah membaca teks. Perhatikan setiap pernyataan dengan seksama dan pilih 
jawaban dari setiap pernyataan yang sesuai dengan anda, dengan memberikan 
tanda centang ( √ )  di setiap kolom yang tersedia. 
 
Keterangan angka untuk setiap kolom : 
1  = Tidak pernah  
2  =  Hampir tidak pernah ( Kurang dari 50 % ) 
3  =  Kadang- kadang ( 50 %  ) 
4  =  Sering ( Lebih dari 50 % ) 
5  = Selalu 
 
Contoh : Perhatikan pernyataan berikut dan pilih jawabanya dengan memberikan 
tanda centang  ( √ ) dalam kotak. 
No Pernyataan 1 2 3 4 5 
1 Sebelum membaca, saya pergi ke 
perpustakaan dan mencari informasi di 
internet yang berkaitan dengan topik 
bacaan. 
     
√ 
 Jika anda pergi ke perpustakaan atau mencari informasi di 
internet yang berkaitan dengan topik bacaan. Kemudian anda 
selalu melakukanya, maka berikan tanda centang ( √ ) pada 
kolom tabel nomor 5. 
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 Jawablah setiap pernyataan dengan jujur, karena angket ini 
digunakan untuk mengetahui penggunan strategi metakognitif 
dalam membaca dan tidak berpengaruh terhadap nilai mata 
pelajaran yang bersangkutan( Bahasa Inggris). 
 Setiap siswa mempunyai strategi membaca yang berbeda. 
Strategi metakognitif dalam membaca disini adalah secara 
umum, sehingga jawaban setiap siswa tidak harus sama. Dan 
jumlah skor yang rendah tidak menunjukkan bahwa prestasi 
belajar anda rendah. 
Sebelum saya mulai membaca teks bahasa Inggris… 
No Pernyataan 1 2 3 4 5 
1 Saya memikirkan keberhasilan  sebelumnya 
dengan tugas yang sama/serupa dan 
mengidentifikasi tujuan dari tugas yang diberikan. 
     
2 Saya melupakan keberhasilan  sebelumnya dengan 
tugas yang sama/serupa dan mengabaikan tujuan 
dari tugas yang diberikan. 
     
3 Saya menggunakan pengetahuan umum saya 
untuk memperoleh gambaran umum atau 
memahami inti bacaan tersebut. 
     
4 Saya memperoleh gambaran umum atau memahami 
inti bacaan tersebut tanpa menggunakan pengetahuan umum 
yang saya miliki. 
     
5 Saya mengulas terlebih dahulu pertanyaan atau 
perintah yang ada dalam bacaan tersebut, sehingga 
saya mengerti apa yang harus dilakukan. 
     
6 Saya mengabaikan pertanyaan atau perintah yang 
ada dalam bacaan tersebut karena saya sudah 
mengerti apa yang harus dilakukan. 
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7 Saya mencoba untuk memprediksi isi bacaan 
tersebut dari judulnya. 
     
8 Saya langsung membaca teks tanpa 
memperhatikan judulnya. 
     
9 Saya menentukan strategi membaca yang 
kemungkinan dapat saya gunakan.  
     
10 Saya langsung menggunakan strategi membaca 
yang kemungkinan dapat saya gunakan. 
     
11 Saya melakukan scanning terlebih dahulu             ( 
membaca cepat untuk mendapatkan informasi 
spesifik dari sebuah teks ) dan berkonsentrasi pada 
bagian teks yang ingin saya baca. 
     
12 Saya membaca keseluruhan teks untuk 
mendapatkan informasi spesifik dan 
berkonsentrasi pada seluruh bagian teks tanpa 
menentukan bagian mana yang paling ingin saya 
baca. 
     
13 Saya membaca soal terlebih dahulu sebelum 
membaca teks. 
     
14 Saya membaca teks dan soal bersamaan.      
15 Saya membaca teks terlebih dahulu sebelum 
membaca soalnya. 
     
16 Saya membaca soal terlebih dahulu setelah itu 
baru membaca teksnya. 
     
17 Saya menentukan poin - poin terpenting yang akan 
saya pahami seperti judul, sub judul, ide pokok, 
dan struktur teks. 
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18 Saya mengabaikan poin - poin terpenting dalam 
bacaan seperti judul, sub judul, ide pokok, dan 
struktur teks. 
     
19 Saya mengingat kelemahan saya dalam 
memahami bacaan dan berusaha mengatasinya 
pada waktu membaca. 
     
20 Saya mengabaikan kelemahan saya dalam 
memahami bacaan tanpa berusaha mengatasinya 
pada waktu membaca. 
     
21 Saya menandai kalimat dalam sebuah paragraf 
yang berkaitan dengan pertanyaan yang diberikan 
karena dapat memudahkan saya dalam menjawab 
pertanyaan. 
     
22 Saya dapat menjawab pertanyaan tanpa menandai 
kalimat dalam sebuah paragraf yang berkaitan 
dengan soal tersebut. 
     
23 Saya membuat rencana dahulu sebelum membaca, 
karena menurut saya itu sangat bermanfaat. 
     
24 Saya tidak mengalami kesulitan saat membaca 
teks meskipun tanpa membuat rencana membaca 
terlebih dahulu. 
     
 
              Saat saya membaca teks berbahasa Inggris… 
No Pernyataan 1 2 3 4 5 
25 Saya pertama- tama membaca supaya memperoleh 
gambaran umum dari teks tersebut. 
     
26 Saya pertama – tama membaca teks tanpa 
memikirkan gambaran umum dari teks tersebut. 
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27 Saya fokus pada informasi yang diprediksikan dan 
diperlukan untuk menjawab  soal. 
     
28 Saya mengabaikan informasi yang diprediksikan 
dan diperlukan dalam menjawab  soal. 
     
29 Saya menggunakan kesimpulan dari paragraf 
sebelumnya dan memprediksi apa yang akan 
muncul di paragraf selanjutnya. 
     
30 Saya mengabaikan kesimpulan dari paragraf 
sebelumnya tanpa memprediksi apa yang akan 
muncul di paragraf selanjutnya. 
     
31 Saya dapat menemukan cara untuk mengatasi 
kesulitan kosa kata. 
     
32 Saya kesulitan menemukan cara dalam mengatasi  
masalah kosa kata. 
     
33 Saya dapat menemukan cara berkonsentrasi dalam 
membaca bahkan ketika ada banyak hal yang 
mengganggu. 
     
34 Saya sulit berkonsentrasi dalam membaca ketika 
ada banyak hal yang mengganggu. 
     
35 Saya mampu untuk tetap fokus membaca, 
meskipun teks dan soal yang saya baca dan 
kerjakan sulit. 
     
36 Saya sulit berkonsentrasi dalam membaca ketika 
teks dan soal yang saya baca dan kerjakan sulit. 
     
37 Saya menggarisbawahi kata dan kalimat yang  
sulit serta mencoba untuk memahaminya. 
     
38 Saya mengabaikan kata dan kalimat yang  sulit  
tanpa mencoba untuk memahaminya. 
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39 Saya melewati kata atau kalimat yang tidak saya  
pahami. 
     
40 Saya mencoba memahami kata atau kalimat yang 
tidak saya  pahami. 
     
41 Saya menerjemahkan setiap kalimat ketika 
membaca. 
     
42 Saya tidak menerjemahkan setiap kata untuk 
memahami bacaan. 
     
43 Saya fokus pada satu tujuan yang ingin dicapai 
seperti  pertama fokus pada ide pokok dari teks 
tersebut, kemudian saya fokus pada kata kunci 
atau makna yang tersirat dari kalimat yang ada. 
     
44 Saya mempunyai tujuan lebih dari satu yang ingin 
dicapai saat membaca. Misalnya :ide pokok, kata 
kunci dan makna dari sebuah teks 
     
45 Saya tetap membaca meskipun mengalami 
kesulitan dan selalu mengecek pemahaman saya 
terhadap sebuah teks.   
     
46 Saya berhenti membaca saat mengalami kesulitan 
dan mengabaikan pemahaman saya terhadap 
sebuah teks.   
     
47 Saya mengatur kecepatan membaca berdasarkan 
pada waktu yang diberikan dan panjangnya 
sebuah teks. 
     
48 Saya tidak mengatur kecepatan membaca 
berdasarkan pada waktu yang diberikan dan 
panjangnya sebuah teks. 
     
49 Saya menggunakan strategi membaca untuk 
membantu memahami teks dengan baik. 
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50 Saya tidak menggunakan strategi membaca dalam 
memahami teks. 
     
51 Saya mencari jawaban dari sebuah pertanyaan 
atau soal yang diberikan. 
     
52 Saya mengabaikan jawaban dari sebuah 
pertanyaan atau soal yang diberikan 
     
53 Saya dapat menemukan cara untuk mengatasi 
masalah dalam membaca, meskipun itu sulit. 
     
54 Saya kesulitan menemukan cara untuk mengatasi 
masalah dalam membaca karena itu sulit. 
     
55 Saya memikirkan apakah saya memahami bagian 
awal dan akhir sebuah teks dengan benar. 
     
56 Saya tidak memikirkan apakah saya memahami 
bagian awal dan akhir sebuah teks dengan benar 
     
57 Saya memilih strategi yang tepat untuk mengatasi 
kesulitan dalam membaca.  
     
58 Saya tidak menggunakan strategi membaca untuk 
mengatasi kesulitan dalam membaca. 
     
59 Saya mengganti strategi membaca yang saya 
gunakan jika strategi tersebut tidak dapat 
membantu saya dalam menyelesaikan pertanyaan 
yang berhubungan dengan bacaan.   
     
60 Saya tetap pada strategi membaca yang saya 
gunakan walaupun strategi tersebut tidak dapat 
membantu saya dalam menyelesaikan pertanyaan 
yang berhubungan dengan bacaan.   
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Setelah saya membaca teks berbahasa Inggris … 
No Pernyataan 1 2 3 4 5 
61 Saya menyadari bahwa tujuan utama saya 
membaca dapat tercapai dengan pemahaman yang 
lebih baik setelah menyelesaikan soal.  
     
62 Saya tidak menyadari bahwa tujuan utama saya 
membaca dapat tercapai dengan pemahaman yang 
lebih baik setelah menyelesaikan soal.  
     
63 Saya mengecek apakah strategi membaca yang 
saya gunakan membantu dalam memahami sebuah 
bacaan. 
     
64 Saya tidak memikirkan apakah strategi membaca 
yang saya gunakan dapat membantu saya dalam 
memahami sebuah bacaan. 
 
     
65 Saya suka berdiskusi dengan teman – teman 
sekelas mengenai kesulitan yang dialami dan 
saling tukar pengalaman membaca untuk 
memperoleh strategi membaca yang lebih efektif 
dalam mencapai tujuan.  
     
66 Saya enggan berdiskusi dan bertukar pengalaman 
membaca dengan teman – teman sekelas 
mengenai kesulitan yang dialami dalam membaca 
sehingga kesulitan untuk memperoleh strategi 
membaca yang lebih efektif dalam mencapai 
tujuan. 
     
67 Saya meggunakan rencana membaca saya sendiri 
untuk menentukan seberapa baik saya membaca. 
 
     
68 Untuk menentukan seberapa baik saya membaca, 
saya meggunakan rencana membaca berdasarkan 
teori yang diajarkan. 
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69 Saya berpedoman pada tujuan dari membaca 
untuk menilai bahwa saya telah mencapai tujuan 
tersebut 
     
70 Tanpa berpedoman pada tujuan dari membaca,  
saya dapat menilai bahwa saya telah mencapai 
tujuan tersebut 
     
71 Saya menetapkan tujuan membaca yang lebih 
tinggi misalnya ; tingkat pemahaman untuk 
kegiatan membaca selanjutnya berdasarkan apa 
yang sudah berjalan baik saat ini dan apa yang 
sebaiknya saya pertahankan atau ubah. 
     
72 Saya tidak menetapkan tujuan membaca yang 
lebih efektif. 
     
73 Saya mampu menerapkan karakteristik pembaca 
yang baik untuk menilai kemampuan membaca 
saya. 
     
74 Saya mengalami kesulitan saat menerapkan 
karakteristik pembaca yang baik untuk menilai 
kemampuan membaca saya. 
     
75 Saya memanfaatkan waktu untuk memotivasi diri 
dan meningkatkan ketrampilan membaca, 
meskipun tahu bahwa usaha yang saya lakukan 
belum baik. 
     
76 Saya tidak memanfaatkan waktu untuk 
memotivasi diri dan meningkatkan ketrampilan 
membaca, meskipun saya tahu bahwa usaha yang 
saya lakukan belum maksimal. 
     
77 Saya memanfaatkan waktu untuk menilai 
kemampuan membaca saya. 
     
78 Saya tidak memanfaatkan waktu dalam menilai 
kemampuan membaca saya. 
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79 Saya mengingat kembali dan merangkum strategi 
dalam membaca untuk melihat apa yang mungkin 
saya pertahankan atau saya ubah dengan tujuan 
untuk meningkatkan kemampuan membaca saya 
selanjutnya. 
     
80 Saya melupakan dan mengabaikan strategi dalam 
membaca yang pernah saya terapkan dan  apa 
yang seharusnya saya pertahankan atau saya ubah 
tanpa memikirkan kemampuan membaca saya 
selanjutnya 
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Appendix 3 
Blue Print of Vocabulary Mastery Try Out 
 
Concept Indicator Specification  Item 
Number 
To
tal 
Vocabulary is an 
important word 
which is used by 
the learners to  
major the foreign 
language. There are 
two vocabulary 
limitations such as 
;the first is word 
classes that consist 
of noun, verb, 
adjective, adverb, 
conjunction, 
pronoun, 
preposition, article 
and demonstrative. 
The second is word 
meaning consist of 
synonym and 
antonym. ( Hatch 
and Brown, 1995 : 
218 ) 
 
1. Word 
Classes 
 Noun :   
 
 
 
 
5 
Proper noun 22 
Common noun 30 
Singular and plural 2, 31,34,  
 Verb : 
Simple present 
 
 
8,   38 
 
 
6 
Simple past 12, 26 
Present continous 10, 21 
 Adjective : 
Quality 
11, 15 2 
 Adverb : 
Adverb of 
frequency 
 
 
3, 18,  
 
 
 
7 
Adverb of time 33 
Adverb of place 17, 28 
Adverb of manner 19, 25 
 Pronoun :  
Subject pronoun 
 
 
4 
 
 
2 
Object pronoun 20 
 Conjunction : 
Coordinate 
conjunction 
 
 
7 
 
 
3 
Subordinate 
conjunction 
16, 27 
 Preposition : 
Prepostion of place 
 
 
36 
 
 
3 
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Preposition of time 5, 24 
 Article : 
Definite article 
 
 
29, 39 
 
 
3 
Indefinite article  1 
 Demonstrative: 
Determiner 
 
 
6, 32,  
 
 
2 
2. Meaning  Synonymy : 
Noun 
 
 
13 
 
 
 
3 Adjective 35 
Verb 23 
 Antonym  :  
Noun 
 
 
9 
 
 
  
 4 Adjective 14, 40 
Verb 37 
   
Total  40 
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Appendix 4 
Vocabulary Mastery Try out  
1. Mr. Asnawi is ….. tour guide 
a. an              b. the               c. a           d.  this 
2. I go to drugstore to buy a… 
a. apple                                                  c. book 
b. hammer                                             d. medicine 
3. Andy is a lazy student. He …….studies. 
a. usually                                              c. never 
b. always                                              d. sometimes 
4. Rina and Rini are my new  friends. ….. come from Palembang. 
a. them          b. They          c. She         d. We 
5. I usually go to school….06.00 am. 
a.  in              b. at                c. on          d. to 
6. Near location : ….. my new bag. 
a. this is                                                 c. that is 
b. these are                                            d. those are 
7. Susan has a dog ……a cat 
a. and           b. but                 c. so        d. next 
8. Shanti is a radio presenter. She …… in Jakarta. 
a. working                                              c. worked 
b. work                                                   d. works 
9. She lived in a small village. The antonym of the underlined word is …. 
a. cottage                                                c. hotel 
b. city                                                     d. rural 
10. Many people …… my birthday party now. 
a. enjoy            b. enjoying    c. enjoys       d. are enjoying 
11. Please send me the letter by express. It is very …. 
a. urgent                                                  c. great 
b. earnest                                                 d. hurried 
12. Seto …….in the library yesterday. 
a. Goes                                                    c. went 
b. Go                                                       d. will go 
146 
 
 
 
13. He had a couple of shoes that he liked most .The underlined word has the 
same meaning with ……? 
a. a  family                                               c.  a  pair 
b. a  friend                                                d.  a  mate 
14. The sun is so bright. Theantonym of the underlined word is …..? 
a. Dark                                                      c.  hot 
b. Light                                                     d.  cool 
15. Mr.Dina is …….teacher 
a. beauty                                                   c. beautiful 
b. beautifully                                            d. beautify 
16. Rosa is helping her mother …… her older sister doesn’t want to help. 
a. but                                                         c. because 
b. so                                                           d. although 
17. Where we can find the branch…. ? 
a. on the tree                                              c. on the park 
b. on the root                                              d. on the parcel 
18. A:  My mother …… cook meals everyday. 
How about you ? 
B: That’s same. 
a. always                                                   c.  usually 
b. never                                                     d.  sometimes 
19. If you want to be a champion, you must study….. 
a. hard                                                        c.  calmly 
b. slowly                                                    d.  fastly 
20. I am thirsty. Give ….. a glass of water please ! 
a. I                b. Her               c. me            d. mine 
b.  
21. Fian and Hendra …….making a mini toy of tank. 
a. is                                                             c. am 
b. are                                                           d. is not 
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22. The legend of prambanan temple is from …..? 
a. East java                                                  c. Central java 
b. West java                                                d. North java 
23. John asked Mary to go dinner tonight but she refused it. Which is the 
closest meaning of“ refused” ? 
a. rejected                                                    c. accepted 
b. confused                                                  d. diffused 
24. My father always go jogging …….Sundays 
a. on              b. at                  c. in               d. after 
25. He walked across the bridge …. 
a. care                                                           c. carefully 
b. careful                                                      d. slow 
26. Andi :  When did you arrive from London ? 
Ina    : I …… from my trip in london last week. 
a. to come                                                     c. comes 
b. come                                                         d. came 
27. …….Anto cannot speak English, he watches a movie without subtitle. 
a. although                                                     c. because 
b. so                                                               d. but 
28. Beauty had to stay in the castle. What is the underlined word ? 
a. adverb of place                                           c.  adverb of manner 
b. adverb of time                                            d.  adverb of frequency 
29. There is a good film at ….. cinema. 
a. an                  b.  the              c.  a                d. in 
30. The place where the ship stops is …..? 
a. station           b. airport          c.  harbour    d. post office 
31. Lisa was not at home yesterday when I went to her house.  Which word 
below included into adverb of time …? 
a. home                                                             c. house 
b. went                                                              d. Yesterday 
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32. Far  location:….my grammar books 
a. this is                                                            c.  that is 
b. these are                                                       d.  those are 
33. On Saturday, October 23rd, I went to Sarah Birthday, I was very excited 
.what is the  underlined word is …….. 
a. Adverb of time                                              c.  adverd of manner 
b. Adverb of requency                                      d.   adverb of place 
34. There are many ………….in the library. 
a. novel                                                             c. books 
b. short story                                                     d. magazine 
35. The similar meaning of “free “ is  
a.  in the prison                                                  c. naturally 
b. without payment  d. sale 
36. I heard the news……. the radio last night. 
a. at                b. in                c.  on   d. to   
37. My uncle and their family stay in the small house. The antonym of 
underlined word is…. 
a. live             b. remain        c. go                     d. work. 
38. The students …… uniforms when they go to school. 
a. wear                                                                c. wears 
b. wearing                                                           d. am wearing 
39. Let’s go to ….. cinema tomorrow. 
a. a                 b. an                  c. the                  d. much 
40. The antonym of the word “ special “ is…. 
a. Particular               b. exceptional                   c.  common d. normal 
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Appendix 5 
Key Answers of Vocabulary Mastery (Try Out) 
1 C 21 B 
2 D 22 C 
3 C 23 A 
4 B 24 A 
5 B 25 C 
6 A 26 D 
7 A 27 A 
8 D 28 A 
9 B 29 B 
10 D 30 C 
11 A 31 D 
12 C 32 D 
13 C 33 A 
14 A 34 C 
15 C 35 B 
16 C 36 B 
17 A 37 C 
18 A 38 A 
19 A 39 C 
20 C 40 C 
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Appendix 6 
 
Blue Print of Reading ComprehensionTry  Out 
 
The Concept The Indicator Spesification Item 
number 
Total 
Reading 
comprehension 
is a process of 
extracting and 
constructing 
meaning of 
written text. It  
has three levels 
namely literal 
comprehension, 
inferential 
comprehension, 
and critical 
comprehension. 
Then, the aspect 
to assess reading 
comprehension 
are :. 
finding details 
and main idea, 
inferring 
referents, 
drawing 
conclusion, 
detecting the 
title of text, 
detecting the 
purpose of text, 
making 
prediction and 
judgement. 
( Jack Richard, 
1997 : 238) 
1. Literal 
Comprehension. 
 Finding 
details 
3, 9,18, 
28, 29, 34 
6 
2. Inferential 
Comprehension. 
 Finding main 
idea 
5, 16, 23, 
27, 33 
5 
 Inferring 
referents 
2, 10, 14, 
17, 22, 32 
6 
 Drawing 
conclusion 
4, 8, 13, 
25, 26, 36 
6 
 Detecting the 
title of text 
6, 24, 37 3 
 Detecting  
the purpose 
of text 
1, 15, 20, 
30, 40 
5 
 Making 
prediction. 
7,11, 35, 
38, 39 
5 
3. Critical 
Comprehension. 
 Making 
Judgement 
12, 19, 21, 
31 
4 
Total  40 
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Appendix 7 
Try Out of Reading Comprehension 
 
Read the following text to answer questions 1 – 5 
The Terrifying Headmaster 
Mr. Tucker is the headmaster of my school. He does not wear 
glasses. His eyes always frighten me even when I refuse to face them. 
They are sharp hard and cold and he uses them like a whip.  
He always washes his hands in an enamel basin in the corner of his 
room. After he has washed them, he will walk over his desk and stand 
behind it looking at the pupils while he dries his hands on a small, white 
towel. He dries each finger separately, beginning with the first finger. His 
fingers are long and white. He rubs them briskly without losing the effect 
of deliberation and as he rubs them, he looks at us with his eyes.  
No one moves while he dries his hands, no one speaks. When he 
finishes, he will fold the towel and put it in the desk drawer. Then, he will 
awkwardly smile at us. 
He really terrifies me. 
1. What is the purpose of the text ? 
a. To terrify the readers. 
b. To describe the writer’s headmaster. 
c. To promote the writers’ headmaster. 
d. To inform the readers about a terrifying school. 
2. “ They are sharp, hand and cold …. “( paragraph 1 ) the underlined 
word refers to…. 
a. Mr. Tucker’s eyes. 
b. Mr. Tucker’s hands. 
c. The writer’s parents. 
d. The writer’s teachers. 
3. Where does Mr. Tucker usually wash his hands ? 
a. In the school restroom. 
b. In front of the school. 
c. In one of the school bathrooms. 
d. In a basin in the corner of his room. 
4. What does the headmaster do after he dries his hands? 
a. He teaches the students. 
b. He folds the towel. 
c. He terrifies all students. 
d. He touches his fingers one by one. 
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5. What is the main idea of the first paragraph ? 
a. Mr. Tucker is the teacher of the writer’s school. 
b. The physical appearance of  Mr.Tucker. 
c. Mr. Tucker daily activity. 
d. Mr. Tucker is terrific headmaster. 
Read the following text to answer questions 6 – 11 
 
My grandmother is a very gentle, loving and caring person. She 
never raises her voice at anyone. She has lived with me for as long as I can 
remember. She takes care of me when mom and dad go to work. 
My grandmother is a very neat and tidy person. She has very dry 
grey hair which she usually pulls up into a bun. She has dark brown eyes 
that twinkle whenever she sees me. I hardly ever see them wet. 
Grandmother likes to tell stories. She usually tells me brief stories 
of her childhood and expresses them very well with her tired, old, 
wrinkled hands. Sometimes, she also tells stories about my grandfather 
who has passed away. My dear grandmother always says good things 
about him. She once told me that he was the nicest person she had ever 
met. 
I really love my grandmother. 
6. The best title of the text is …. 
a. Grandmother 
b. My grandmother 
c. My grandmother and grandfather 
d. My Family 
7. What does the writer’s impression of his grandmother ? 
a. She raises her voice at anyone. 
b. She really hateher grandmother. 
c. She is gentle, loving, and caring person. 
d. She doesn’t recognize his grandfather. 
8. From the text we know that he writer’s grandmother is……. 
a. Cruel 
b. Calm 
c. Careless 
d. Kind 
9. The following statements are true about grandmother EXCEPT…. 
a. She lives with the writer’s family. 
b. She is a nice and cheerful person. 
c. She takes care of the writer. 
d. She has dark brown face. 
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10. “ …. He  was the nicest person ….” ( paragraph 3) the underlined 
word refers to …. 
a.   Grandmother                                    c.  Grandfather 
b. The writer                                        d.  Childhood 
11. What do you think about the writer’s grandmother ? 
a. She is bad woman. 
b. She is not care person. 
c. The writer’s grandmother is very loving person. 
d. The writer’s grandmother never says good thing about the 
grandfather. 
 
Read the following text to answer questions 12 – 15 
Bryen 
 I have some pets. However my favorite pet is Bryen. 
Bryen is a male cat. I call it Bryen because his fur is grey. He is 
adorable with his soft stripes. He has innocent round eyes and feeble sweet 
voice. He always meow when he feels hungry. Actually his voice is not 
suitable with his giant body. When I come home, he usually gives me a 
kiss. 
 Bryen is a nice playmate. I’m happy to spend my time with him. 
Most of the time, he’s a good boy. It’s almost impossible for me to be 
angry with him. In the morning he always wakes me up early. When he 
wakes up early, he waits quitlybeside me until I wake up. 
12. What type of the text is used by the writer ? 
a. Narrative 
b. Descriptive 
c. Recount 
d. Procedure 
13. Based on the text we know that… 
a. Bryen always kisses the writer in the morning 
b. Every morning, the writer always wakes up Bryyen. 
c. Bryen is a big cat 
d. Bryen is female 
14. What does the word ‘he’ in the sentence :   … “ he usually gives me a 
kiss “.refers to…? 
a. Bryen                                            c.  The writer 
b. The reader                                    d.  The writer’s friend 
 
 
 
 
 
154 
 
 
 
15.  What is the purpose of the text ? 
             a. To entertain the reader 
b. To describe about the Bryen 
c.  To describe  how to look after the Bryen 
d.  Toinform about the Bryen 
 
Read the following text to answer questions 16 – 17 
 
One day, my English teacher asked me to demonstrate how to 
sharpen a pencil in front of the class. I walked quickly to the front of the 
classroom. Then, my teacher handed me a sharpener and pencil. I was very 
nervous. I held the pencil in my right hand and the sharpener in my left 
hand. After that, I tried to insert the pencil into the hole. But I missed the 
hole because my hands were trembling nervously. I tried again. Still, I 
missed it. My friends laughed at me. I became more and more nervous. 
My teacher smiled and said, “ Relax ! Don’t be nervous ! “ 
I finally could finish it and I felt relieved. When I wanted to go 
back to my seat. My teacher gave me her right hand. I quickly took it and 
shook her hand. But then she said,” No, Adi, I want you to give me back 
the the pencil and sharpener. “ My face turned red for the second time and 
my friends could not stop laughing at me. 
I was so embrassed. 
16. What is the main idea of the second paragraph ? 
a. The writer did the task nervously. 
b. The writer missed his friends. 
c. The writer felt embarrassed for the second time. 
d. The writer’s friends are happy. 
17. “ I quickly took it and …..” ( paragraph 2 ) the underlined word refers 
to …. 
a. The pencil. 
b. The sharpener. 
c. The writer’s pen. 
d. The teacher’s hand. 
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Read  the following text to answer questions 18– 20 
 
Beach Clean Up 
Yesterday our class had an excursion to Maron Beach. We left the 
school at six thirty. We brought brooms, big plastics bags and other 
cleaning utensils. We wore wide hats and gloves to protect our body from 
the sun. 
We arrived at the beach after a thirty minute drive. The beach was 
so dirty. Garbage was everywhere. It was not beautiful at all. We looked at 
the dirty beach sadly. 
Mrs Sumiyati told us to get off the bus and start our program right 
away. She showed us how to pick up the garbage and put it into the plastic 
bags. We did the cleaning up immediately. We picked up plastic, cans, dry 
leaves, unused sandals and put them into the plastic bags we brought. 
Then, we brought the garbage into the dumping ground.We were very 
happy to see the beach clean. 
18. What made the students sad ? 
a. Strong sun. 
b. Heavy garbage. 
c. Distance of the beach. 
d. Condition of the beach. 
19. Mrs Sumiyati is probably a …. 
a. Teacher 
b. Students 
c. Bus driver 
d. Beach owner 
20. What is the purpose of the text ? 
a. To tell the writer’s experience of having a beach clean up. 
b. To let the readers know about the condition of Maron Beach. 
c. To explain about the beauty of Maron Beach to the readers. 
d. To give the readers direction to reach the beach. 
 
Read  the following text to answer questions 21– 23 
 
HELP 
 
   It was nine in the evening. I was on my way to my bedroom after 
brushing my teeth. As I was passing the living room, I saw my brother 
Aldo lying on the floor watching TV. He always did that every night. He 
refused to go to the bedroom and chose to sleep in front of the television. I 
decided not to say anything and directly went to bed. 
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   I was half asleep when I heard a scream coming from the living 
room. It was about two in the morning. I jumped out of the bedroom and 
rushed to the voice. In the living room, I found Aldo crying. His right hand 
was on his right ear. He said “ Help, help, help. It hurt.” Then, he told me 
that an insect had entered his ear. I was half sorry for the insect. I figured 
out it was an ant. I imagined how poor the ant was. 
   Since Aldo couldn’t stop crying, I decided to take him to the 
hospital. Soon after our arrival a doctor in charge examined Aldo’s ear. 
He, then,used a pair of pincers to take the insect out. I was so surprised to 
see the insect. It wasn’t an ant, it was a young cockroach !Gosh !it was as 
big as baby’s little finger. 
 From then , Aldo never slept in front of television anymore. 
 
21. What type of the text is used by the writer 
a. Narrative 
b. Recount 
c. Procedure 
d. Descriptive 
22. Itwas as big as a baby’s little finger .”( paragraph 3) the underlined 
word refers to… 
a. The ant 
b. Aldo’s ear 
c. The young cockroach 
d. The baby’s little finger 
23. What is the main idea of paragraph three ? 
a. The insect was not an ant. 
b. Aldo was taken to the hospital. 
c. The insect was a young cockroach. 
d. A doctor used a pair of pincers to take the insect out. 
 
Read the following text to answer questions 24- 26 
On Saturday 23 october, I went to Sarah’s birthday party. I was 
very excited went there with George and Tina. We wore fancy dress 
because it was a fancy dress party. I wore a ghost costume, Tina became 
Xena, the warrior princess and George went as a vampire. 
The party started at 7. First, we sang “ Happy Birthday”. Then, 
Sarah blew the candles after we ate some foods and drank coke. 
Later on, we did some games. Everybody enjoyed them. I cheered 
so hard that nearly lost my voice. While we were playing “ Hide and Seek 
“, the lights suddenly went out. Some girls screamed because they were 
afraid of the dark. Fortunately, it didn’t take long. In ten minutes, the lights 
went on again and we continued the games. 
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Before the party was over, the MC announced the best costume of 
the party.George got the first prize. He looked soo happy. 
Finally, my dad arrived to take me home. I was so tired, but happy. 
 
24. The best title of the text is ? 
a. The writer’s birthday 
b. Sarah and her friends. 
c. Sarah’s birthday party  
d. Hide and Seek 
25.  What happened for the lights when the guests were playing “ Hide 
and Seek “? 
a. They went out. 
b. They dimmed. 
c. They work so well. 
d. They shone brightly. 
26. From the text, we know that a fancy dress  is ? 
a. A party in which the host looks very nice, 
b. A party in which the place is very fancy. 
c. A party in which the guests are wearing special costumes. 
d. A party in which the time is in the evening. 
e.  
Read the following text to answer questions 27-32 ! 
 
The Ant and the Dove 
 
One hot day, an ant was searching for some water. After walking 
around for some time, she came to a spring. 
To reach the spring she had to climb up a blade of grass. While 
making her way up, she slipped and fell into water. 
She could have drowned if a dove up a nearby tree had not helped 
her. Seeing that the ant was in trouble, the dove quickly plucked a leaf and 
dropped it into the water near the struggling ant. The ant moved towards 
the leaf and climbed onto it. Soon, it carried her safely to dry land. 
Just at that moment, a hunter nearby was casting his net towards 
the dove, hoping to trap it. Guessing what he was about to do, the ant 
quickly bit him on the heel. Feeling the pain, the hunter dropped his net. 
Quickly, the dove flew away to safety. 
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27. What is the main idea of paragraph four ? 
a. A hunter caught the dove 
b. The dove saw the ant struggling. 
c. The ant saved the dove from the hunter.  
d. The ant was in trouble. 
28. What did the hunter do to the dove? 
a. He was hoping to eat it. 
b. He was trying to trap it. 
c. He was trying to shoot it. 
d. He was running towards it. 
29. Which statement is TRUE according to the text? 
a. The dove bit the hunter on the heel. 
b. Both animals were finally safe. 
c. The hunter killed the dove. 
d. The ant bit the dove. 
30. What is the purpose of the text? 
a. To inform the readers about an ant. 
b. To describe the job of a hunter. 
c. To entertain the readers. 
d. To describe a dove. 
31. What can we learn from the story? 
a. One good turns deserves another. 
b. Don’t be greedy or you may lose. 
c. When there is a will, there is a way. 
d. It is wise to plan ahead for hard time. 
32. “ Soon, it carried her safely to dry land ”( paragraph 3 ) the underlined 
word refers to the …. 
a. Ant                                                                  c.  Leaf 
b. Dove                                                               d.  Spring 
 
Read the following text to answer questions 33 – 36? 
 
The Fox and The Crow 
 
An ugly black crow perched on the branch of a tree. She had stolen 
a tasty piece of cheese and was about to enjoy her meal. 
Just then, a hungry fox passed by and saw the food in the crow’s 
beak. His mouth watered at the sight, so he thought of a clever plan to get 
the cheese for himself. 
Looking up at the crow, he said, “ I have always admired your 
beauty with your soft, shiny feathers and well- curved beak. If your voice 
is as fine as your looks, you could be the queen of the birds ! “ 
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The crow wanted to be the queen. So, in order to prove that she 
could sing, she opened her beak and made a loud “ Caw ! “ the piece of 
cheese fell from her beak to the ground before she realized her mistake. 
As the fox snatched up the cheese, he laughed,” My dear crow, 
your voice is fine, but your judgement is not !you shouldn’t believe 
everything you hear!” 
 
33. What is the main idea of the fiveparagraph ? 
a. The crow  had stolen a tasty piece of cheese. 
b. The crow voice’s is fine. 
c. The fox snatched up the cheese from the crow. 
d. The crow became a queen.  
34. What did the crow have on her beak ? 
a. A piece of cheese 
b. Some tasty meat 
c. A branch of tree 
d. Some water 
35. Why did the crow open her beak ? 
a. To sing 
b. To bite the fox. 
c. To eat the food. 
d. To snatch the food. 
36. What can we learn from the story ? 
a. You may cheat your friend to get something. 
b. People may use flattery to get something for you. 
c. People may give you some food when you are hungry. 
d. You must give away your food when somebody wants it. 
 
Read the following text to answer questions 37– 40 
 
One summer, a grasshopper spent his days merrily singing and dancing. 
He hoped everywhere, while ants were busy gathering grains of wheat and corn. 
He laughed at the ants and said, “ How dull ! why don’t you sing and dance with 
me instead of working under the hot sun ?“  We are storing away food for the 
winter,”  they explained, “ you should do the same.” 
The grasshopper laughed and replied, “ Why worry about the winter ? I 
have plenty to eat for now.” And he hopped away to look for someone to play 
with. 
But when the winter came, the grasshopper could find no more food. 
Shivering, he knocked at the ants’ door.“ Can you spare me some seeds ?” he 
begged. “I’m cold and hungry !” 
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“  We worked hard all summer to store away food,” they answered. “ What 
were you doing ?” 
“ I was busy singing and dancing,” he said. 
“ Then sing and dance for us now !” they told him. “ It’s time for you to 
work for your dinner.” 
 
37. What is the best title for the text ? 
a. The Grasshopper 
b. The Ants 
c. The Grassphoper’s friend 
d. The Grasshopper and the Ants 
38. What do you think about the grasshopper ? 
a. He is terrific 
b. He is arrogant 
c. He is kind 
d. He is impressive 
39. What happened when the winter came ? 
a. It was hard for the grasshopper to find food. 
b. It was a beautiful season for the grasshopper. 
c. It was not easy for the grasshopper to find shelter. 
d. It was hard for the grasshopper to find someone to play with. 
40. What is the purpose of the text ? 
a. To amuse the readers. 
b. To let the readers know about grasshopper. 
c. To describe about grasshopper and the ant in general. 
d. To explain about  grasshopper and the ant. 
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Appendix 8 
 
Key Answers of Reading Comprehension (Try Out) 
 
1 B 21 B 
2 A 22 C 
3 D 23 B 
4 B 24 C 
5 B 25 A 
6 B 26 C 
7 C 27 C 
8 D 28 B 
9 D 29 B 
10 C 30 C 
11 C 31 A 
12 B 32 A 
13 C 33 C 
14 A 34 A 
15 B 35 A 
16 C 36 B 
17 D 37 D 
18 D 38 B 
19 A 39 A 
20 A 40 A 
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Appendix 9 
Blue Print of Metacognitive Reading Strategy Test 
 
The Concept The Skill Indicator Item 
numbers 
To
tal 
Metacognitive 
reading strategy is 
the strategy which 
is designed to 
increase readers’ 
knowledge of 
awareness and 
control, to improve 
their reading 
comprehension, 
and evaluate 
whether their 
attempt at 
comprehension has 
been achieved. 
There  are three 
essential skills in 
metacognitive 
reading strategy. 
Those skills are 
consist of planning, 
monitoring, and 
evaluation ( Jacob 
and Paris : 1987 ) 
1. Planning  
( Pre- Reading ) 
 Advance 
Organizer 
1 – 7 7 
 Organizational 
Planning 
8 – 11 4 
 Selective 
Attention 
12 – 13 2 
 Self- 
Management 
   14-16 3 
2.Monitoring  
( While Reading ) 
 Comprehension 
Monitoring 
17 – 35 19 
 Production 
Monitoring 
36 – 46 11 
3.Evaluating 
( Post Reading ) . 
 Self-Assesment 47 – 53 7 
 Self- Evaluation 54 – 59 6 
 Self- Reflection 60 – 65 6 
Total 65 
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Appendix 10 
Metacognitive Reading Strategy Test 
Angket Strategi Metakognitif dalam Membaca 
Petunjuk : 
Pada bagian ini, anda akan menemukan beberapa pernyataan tentang strategi 
dalam membaca. Ketika anda membaca sebuah teks, pikirkan hal- hal apa saja 
yang anda lakukan antara lain ;sebelum membaca teks, saat membaca teks dan 
setelah membaca teks. Perhatikan setiap pernyataan dengan seksama dan pilih 
jawaban dari setiap pernyataan yang sesuai dengan anda, dengan memberikan 
tanda centang ( √ )  di setiap kolom yang tersedia. 
Keterangan angka untuk setiap kolom : 
1  = Tidak pernah  
2  =  Hampir tidak pernah ( Kurang dari 50 % ) 
3  =  Kadang- kadang ( 50 %  ) 
4  =  Sering ( Lebih dari 50 % ) 
5  = Selalu 
Contoh : Perhatikan pernyataan berikut dan pilih jawabanya dengan memberikan 
tanda centang  ( √ ) dalam kotak. 
No Pernyataan 1 2 3 4 5 
1 Sebelum membaca, saya pergi ke perpustakaan 
dan mencari informasi di internet yang berkaitan 
dengan topik bacaan. 
     
√ 
 Jika anda pergi ke perpustakaan atau mencari informasi di internet 
yang berkaitan dengan topik bacaan. Kemudian anda selalu 
melakukanya, maka berikan tanda centang ( √ ) pada kolom tabel 
nomor 5. 
 Jawablah setiap pernyataan dengan jujur, karena angket ini digunakan 
untuk mengetahui penggunan strategi metakognitif dalam membaca 
dan tidak berpengaruh terhadap nilai mata pelajaran yang 
bersangkutan ( Bahasa Inggris). 
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 Setiap siswa mempunyai strategi membaca yang berbeda. Strategi 
metakognitif dalam membaca disini adalah secara umum, sehingga 
jawaban setiap siswa tidak harus sama. Dan jumlah skor yang rendah 
tidak menunjukkan bahwa prestasi belajar anda rendah. 
Sebelum saya mulai membaca teks bahasa Inggris… 
No Pernyataan 1 2 3 4 5 
1 Saya memikirkan keberhasilan  sebelumnya 
dengan tugas yang sama/serupa dan 
mengidentifikasi tujuan dari tugas yang 
diberikan. 
     
2 Saya melupakan keberhasilan  sebelumnya 
dengan tugas yang sama/serupa dan 
mengabaikan tujuan dari tugas yang 
diberikan. 
     
3 Saya menggunakan pengetahuan umum saya 
untuk memperoleh gambaran umum atau 
memahami inti bacaan tersebut. 
     
4 Saya mengulas terlebih dahulu pertanyaan 
atau perintah yang ada dalam bacaan tersebut, 
sehingga saya mengerti apa yang harus 
dilakukan. 
     
5 Saya mengabaikan pertanyaan atau perintah 
yang ada dalam bacaan tersebut karena saya 
sudah mengerti apa yang harus dilakukan. 
     
6 Saya mencoba untuk memprediksi isi bacaan 
tersebut dari judulnya. 
     
7 Saya langsung membaca teks tanpa 
memperhatikan judulnya. 
 
     
8 Saya menentukan strategi membaca yang 
kemungkinan dapat saya gunakan.  
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9 Saya melakukan scanning terlebih dahulu             
( membaca cepat untuk mendapatkan 
informasi spesifik dari sebuah teks ) dan 
berkonsentrasi pada bagian teks yang ingin 
saya baca. 
     
10 Saya membaca soal terlebih dahulu sebelum 
membaca teks. 
     
11 Saya membaca teks terlebih dahulu sebelum 
membaca soal. 
     
12 Saya menentukan poin - poin terpenting yang 
akan saya pahami seperti judul, sub judul, ide 
pokok, dan struktur teks. 
     
13 Saya mengabaikan poin - poin terpenting 
dalam bacaan seperti judul, sub judul, ide 
pokok, dan struktur teks. 
     
14 Saya mengingat kelemahan saya dalam 
memahami bacaan dan berusaha 
mengatasinya pada waktu membaca. 
     
15 Saya mengabaikan kelemahan saya dalam 
memahami bacaan tanpa berusaha 
mengatasinya pada waktu membaca. 
     
16 Saya menandai kalimat dalam sebuah 
paragraf yang berkaitan dengan pertanyaan 
yang diberikan karena dapat memudahkan 
saya dalam menjawab pertanyaan. 
     
17 Saya dapat menjawab pertanyaan tanpa 
menandai kalimat dalam sebuah paragraf 
yang berkaitan dengan soal tersebut. 
     
18 Saya membuat rencana dahulu sebelum 
membaca, karena menurut saya itu sangat 
bermanfaat. 
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19 Saya tidak mengalami kesulitan saat 
membaca teks meskipun tanpa membuat 
rencana membaca terlebih dahulu. 
     
 
 Saat saya membaca teks berbahasa Inggris… 
No Pernyataan 1 2 3 4 5 
20 Saya pertama- tama membaca supaya 
memperoleh gambaran umum dari teks 
tersebut. 
     
21 Saya fokus pada informasi yang diprediksikan 
dan diperlukan untuk menjawab  soal. 
     
22 Saya mengabaikan informasi yang 
diprediksikan dan diperlukan dalam 
menjawab  soal. 
     
23 Saya menggunakan kesimpulan dari paragraf 
sebelumnya dan memprediksi apa yang akan 
muncul di paragraf selanjutnya. 
     
24 Saya mengabaikan kesimpulan dari paragraf 
sebelumnya tanpa memprediksi apa yang 
akan muncul di paragraf selanjutnya. 
     
25 Saya kesulitan menemukan cara dalam 
mengatasi  masalah kosa kata. 
     
26 Saya dapat menemukan cara berkonsentrasi 
dalam membaca bahkan ketika ada banyak 
hal yang mengganggu. 
     
27 Saya sulit berkonsentrasi dalam membaca 
ketika ada banyak hal yang mengganggu. 
     
28 Saya mampu untuk tetap fokus membaca, 
meskipun teks dan soal yang saya baca dan 
kerjakan sulit. 
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29 Saya sulit berkonsentrasi dalam membaca 
ketika teks dan soal yang saya baca dan 
kerjakan sulit. 
     
30 Saya menggarisbawahi kata dan kalimat yang  
sulit serta mencoba untuk memahaminya. 
     
31 Saya mengabaikan kata dan kalimat yang  
sulit  tanpa mencoba untuk memahaminya. 
     
32 Saya melewati kata atau kalimat yang tidak 
saya  pahami. 
     
33 Saya menerjemahkan setiap kalimat ketika 
membaca. 
     
34 Saya tidak menerjemahkan setiap kata untuk 
memahami bacaan. 
     
35 Saya fokus pada satu tujuan yang ingin 
dicapai seperti  pertama fokus pada ide pokok 
dari teks tersebut, kemudian saya fokus pada 
kata kunci atau makna yang tersirat dari 
kalimat yang ada. 
     
36 Saya tetap membaca meskipun mengalami 
kesulitan dan selalu mengecek pemahaman 
saya terhadap sebuah teks.   
     
37 Saya berhenti membaca saat mengalami 
kesulitan dan mengabaikan pemahaman saya 
terhadap sebuah teks.   
     
38 Saya tidak mengatur kecepatan membaca 
berdasarkan pada waktu yang diberikan dan 
panjangnya sebuah teks. 
     
39 Saya menggunakan strategi membaca untuk 
membantu memahami teks dengan baik. 
     
40 Saya tidak menggunakan strategi membaca 
dalam memahami teks. 
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41 Saya mencari jawaban dari sebuah pertanyaan 
atau soal yang diberikan. 
     
42 Saya mengabaikan jawaban dari sebuah 
pertanyaan atau soal yang diberikan 
     
43 Saya dapat menemukan cara untuk mengatasi 
masalah dalam membaca, meskipun itu sulit. 
     
44 Saya kesulitan menemukan cara untuk 
mengatasi masalah dalam membaca karena itu 
sulit. 
     
45 Saya memikirkan apakah saya memahami 
bagian awal dan akhir sebuah teks dengan 
benar. 
     
46 Saya tidak memikirkan apakah saya 
memahami bagian awal dan akhir sebuah teks 
dengan benar 
     
47 Saya memilih strategi yang tepat untuk 
mengatasi kesulitan dalam membaca.  
     
48 Saya tidak menggunakan strategi membaca 
untuk mengatasi kesulitan dalam membaca. 
     
49 Saya tetap pada strategi membaca yang saya 
gunakan walaupun strategi tersebut tidak 
dapat membantu saya dalam menyelesaikan 
pertanyaan yang berhubungan dengan bacaan.   
     
 
Setelah saya membaca teks berbahasa Inggris … 
No Pernyataan 1 2 3 4 5 
50 Saya menyadari bahwa tujuan utama saya 
membaca dapat tercapai dengan pemahaman 
yang lebih baik setelah menyelesaikan soal.  
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51 Saya tidak menyadari bahwa tujuan utama 
saya membaca dapat tercapai dengan 
pemahaman yang lebih baik setelah 
menyelesaikan soal.  
     
52 Saya mengecek apakah strategi membaca 
yang saya gunakan membantu dalam 
memahami sebuah bacaan. 
     
53 Saya tidak memikirkan apakah strategi 
membaca yang saya gunakan dapat membantu 
saya dalam memahami sebuah bacaan. 
     
54 Saya suka berdiskusi dengan teman – teman 
sekelas mengenai kesulitan yang dialami dan 
saling tukar pengalaman membaca untuk 
memperoleh strategi membaca yang lebih 
efektif dalam mencapai tujuan.  
     
55 Saya enggan berdiskusi dan bertukar 
pengalaman membaca dengan teman – teman 
sekelas mengenai kesulitan yang dialami 
dalam membaca sehingga kesulitan untuk 
memperoleh strategi membaca yang lebih 
efektif dalam mencapai tujuan. 
     
56 Saya meggunakan rencana membaca saya 
sendiri untuk menentukan seberapa baik saya 
membaca. 
     
57 Saya berpedoman pada tujuan dari membaca 
untuk menilai bahwa saya telah mencapai 
tujuan tersebut 
     
58 Tanpa berpedoman pada tujuan dari 
membaca,  saya dapat menilai bahwa saya 
telah mencapai tujuan tersebut. 
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59 Saya menetapkan tujuan membaca yang lebih 
tinggi misalnya ; tingkat pemahaman untuk 
kegiatan membaca selanjutnya berdasarkan 
apa yang sudah berjalan baik saat ini dan apa 
yang sebaiknya saya pertahankan atau ubah. 
     
60 Saya memanfaatkan waktu untuk memotivasi 
diri dan meningkatkan ketrampilan membaca, 
meskipun tahu bahwa usaha yang saya 
lakukan belum baik. 
     
61 Saya tidak memanfaatkan waktu untuk 
memotivasi diri dan meningkatkan 
ketrampilan membaca, meskipun saya tahu 
bahwa usaha yang saya lakukan belum 
maksimal. 
     
62 Saya memanfaatkan waktu untuk menilai 
kemampuan membaca saya. 
     
63 Saya tidak memanfaatkan waktu dalam 
menilai kemampuan membaca saya. 
     
64 Saya mengingat kembali dan merangkum 
strategi dalam membaca untuk melihat apa 
yang mungkin saya pertahankan atau saya 
ubah dengan tujuan untuk meningkatkan 
kemampuan membaca saya selanjutnya. 
     
65 Saya melupakan dan mengabaikan strategi 
dalam membaca yang pernah saya terapkan 
dan  apa yang seharusnya saya pertahankan 
atau saya ubah tanpa memikirkan kemampuan 
membaca saya selanjutnya 
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Appendix 11 
Blue Print of Vocabulary Mastery Test 
Concept Indicator Specification  Item 
Number 
Total 
Vocabulary is an 
important word 
which is used by 
the learners to  
major the foreign 
language. There are 
two vocabulary 
limitations such as 
;the first is word 
classes that consist 
of noun, verb, 
adjective, adverb, 
conjunction, 
pronoun, 
preposition, article 
and demonstrative. 
The second is word 
meaning consist of 
synonym and 
antonym. ( Hatch 
and Brown, 1995 : 
218 ) 
 
1.  Word 
Classes 
 Noun :   
 
 
 
 
4 
Proper noun 17 
Common noun 23 
Singular and 
plural 
2, 26 
 Verb : 
Simple present 
 
 
6,   30 
 
 
5 
Simple past 10, 21 
Present continous 8 
 Adjective : 
Quality 
9 1 
 Adverb : 
Adverb of 
frequency 
 
14 
 
 
 
5 
Adverb of time 25 
Adverb of place 13 
Adverb of 
manner 
15, 20 
 Pronoun :  
Subject pronoun 
 
 
3 
 
 
2 
Object pronoun 16 
 Conjunction : 
Coordinate 
conjunction 
 
 
7 
 
 
2 
Subordinate 
conjunction 
22 
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 Preposition : 
Prepostion of 
place 
 
 
28 
 
 
3 
Preposition of 
time 
4, 19 
 Article : 
Definite article 
 
 
 31 
 
 
2 
Indefinite article  1 
 Demonstrative: 
Determiner 
 
 
24 
 
 
1 
2.Meaning  Synonymy : 
Noun 
 
 
11 
 
 
 
3 Adjective 27 
Verb 18 
 Antonym  :  
Noun 
 
 
7 
 
 
  
 3 Adjective 12 
Verb 29 
   
Total  31 
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Appendix 12 
Test  Vocabulary Mastery 
 
1. Mr. Asnawi is ….. tour guide 
a. an             b. the             c. a             d. this 
2. I go to drugstore to buy a… 
a. apple                                                  c. book 
b. hammer                                             d. medicine 
3. Rina and Rini are my new  friends. ….. come from Palembang. 
a.  them           b. They            c. She        d. We 
4. I usually go to school….06.00 am. 
a.   in               b. at                  c. on          d. to 
5. Susan has a dog ……a cat 
a.   and            b. but                c. so           d. next 
6. Shanti is a radio presenter. She …… in Jakarta. 
a.   working     b. work            c. worked   d. works 
7. She lived in a small village. The antonym of the underlined word is …. 
a.  cottage        b. city              c. hotel       d. rural 
8. Many people …… my birthday party now. 
a.enjoy            b. enjoying       c. enjoys    d. are enjoying 
9. Please send me the letter by express. It is very …. 
a. urgent          b. earnest          c. great      d. hurried 
10. Seto …….in the library yesterday. 
a. Goes                 b. go         c.  went     d. will go 
11. He had a couple of shoes that he liked most .The underlined word has the 
same meaning with ……? 
a. a  family                                               c.  a  pair 
b. a  friend                                                d.  a  mate 
12. The sun is so bright. The antonym of the underlined word is …..? 
a. Dark                  b. Light       c.  hot      d.  cool 
13. Where we can find the branch…. ? 
a. on the tree                                              c. on the park 
b. on the root                                              d. on the parcel 
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14. A:  My mother …… cook meals everyday. 
How about you ? 
B: That’s same. 
a. always                                                   c.  usually 
b. never                                                     d.  sometimes 
15. If you want to be a champion, you must study….. 
a. hard                                                        c.  calmly 
b. slowly                                                    d.  fastly 
16. I am thirsty. Give ….. a glass of water please ! 
a. I                   b. her             c. me            d. mine 
17. The legend of prambanan temple is from …..? 
a. East java                                                  c. Central java 
b. West java                                                d. North java 
18. John asked Mary to go dinner tonight but she refused it. Which is the 
closest meaning of“ refused” ? 
a. rejected                                                    c. accepted 
b. confused                                                  d. diffused 
19. My father always go jogging …….Sundays 
a. On               b. at              c. in              d. after 
20. He walked across the bridge …. 
a. care                b. careful     c. carefully    d. slow 
21. Andi :  When did you arrive from London ? 
Ina    : I …… from my trip in london last week. 
a. to come                                                     c. comes 
b. come                                                         d. came 
22. …….Anto cannot speak English, he watches a movie without subtitle. 
a. Although         b. so          c. because        d. but 
23. The place where the ship stops is …..? 
a. station                                                          c.  harbour 
b. airport                                                          d.  post office 
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24. Far  location  :….my grammar books 
a. this is                                                            c.  that is 
b. these are                                                       d.  those are 
25. On Saturday, October 23rd, I went to Sarah Birthday, I was very excited 
.what is the  underlined word is …….. 
a. Adverb of time                                              c.  adverd of manner 
b. Adverb of requency                                      d.   adverb of place 
26. There are many ………….in the library.  
a. novel                                                             c. books 
b. short story                                                     d. magazine 
27. The similar meaning of “free “ is  
a.  in the prison                                                  c. naturally 
b. without payment                                            d. sale 
28. I heard the news……. the radio last night. 
a. at                b. in                c.  on                    d. to   
29. My uncle and their family stay in the small house. The antonym of 
underlined word is…. 
a. live             b. remain        c. go                     d. work. 
30. The students …… uniforms when they go to school. 
a. wear                                                                c. wears 
b. wearing                                                           d. am wearing 
31. Let’s go to ….. cinema tomorrow. 
a. a                 b. an                 c. the                    d. much 
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Appendix 13 
Key Answers of Vocabulary Mastery Test 
1 C 16 C 
2 D 17 C 
3 B 18 A 
4 B 19 A 
5 A 20 C 
6 D 21 D 
7 B 22 A 
8 D 23 C 
9 A 24 D 
10 C 25 A 
11 C 26 C 
12 A 27 B 
13 A 28 B 
14 A 29 C 
15 A 30 A 
  
31 C 
 
 
 
 
 
 
 
 
 
177 
 
 
 
Appendix 14 
 
Blue Print of Reading Comprehension Test 
The Concept The Indicator Spesification Item 
number 
Total 
Reading 
comprehension is 
a process of 
extracting and 
constructing 
meaning of 
written text. It  
has three levels 
namely literal 
comprehension, 
inferential 
comprehension, 
and critical 
comprehension. 
Then, the aspect 
to assess reading 
comprehension 
are :. 
finding details 
and main idea, 
inferring 
referents, 
drawing 
conclusion, 
detecting the title 
of text, detecting 
the purpose of 
text, making 
prediction and 
judgement. 
( Jack Richard, 
1997 : 238) 
1.  Literal 
Comprehensio
n. 
 Finding 
details 
6,13,23, 
24, 29 
5 
2.  Inferential 
Comprehensio
n. 
 Finding 
main idea 
11, 18, 
22, 28 
4 
 Inferring 
referents 
1, 7, 12, 
17, 27 
5 
 Drawing 
conclusion 
2, 5, 9, 
20, 21 
5 
 Detecting 
the title of 
text 
3, 19, 31 3 
 Detecting  
the purpose 
of text 
10, 15, 25 3 
 Making 
prediction. 
4,8, 30, 
32, 33 
5 
3.Critical 
Comprehension. 
 Making 
Judgement 
14, 16, 26 3 
Total  33 
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Appendix 15 
Reading Comprehension Test 
Read the following text to answer questions 1 – 2 
The Terrifying Headmaster 
Mr. Tucker is the headmaster of my school. He does not wear glasses. His 
eyes always frighten me even when I refuse to face them. They are sharp hard and 
cold and he uses them like a whip.  
He always washes his hands in an enamel basin in the corner of his room. 
After he has washed them, he will walk over his desk and stand behind it looking 
at the pupils while he dries his hands on a small, white towel. He dries each finger 
separately, beginning with the first finger. His fingers are long and white. He rubs 
them briskly without losing the effect of deliberation and as he rubs them, he 
looks at us with his eyes.  
No one moves while he dries his hands, no one speaks. When he finishes, 
he will fold the towel and put it in the desk drawer. Then, he will awkwardly 
smile at us. 
He really terrifies me. 
1. “ They are sharp, hand and cold …. “( paragraph 1 ) the underlined word 
refers to…. 
a. Mr. Tucker’s eyes. 
b. Mr. Tucker’s hands. 
c. The writer’s parents. 
d. The writer’s teachers. 
2. What does the headmaster do after he dries his hands? 
a. He teaches the students. 
b. He folds the towel. 
c. He terrifies all students. 
d. He touches his fingers one by one. 
Read the following text to answer questions 3 – 8 
My grandmother is a very gentle, loving and caring person. She never 
raises her voice at anyone. She has lived with me for as long as I can remember. 
She takes care of me when mom and dad go to work. 
My grandmother is a very neat and tidy person. She has very dry grey hair 
which she usually pulls up into a bun. She has dark brown eyes that twinkle 
whenever she sees me. I hardly ever see them wet. 
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Grandmother likes to tell stories. She usually tells me brief stories of her 
childhood and expresses them very well with her tired, old, wrinkled hands. 
Sometimes, she also tells stories about my grandfather who has passed away. My 
dear grandmother always says good things about him. She once told me that he 
was the nicest person she had ever met. 
I really love my grandmother. 
 
3.The best title of the text is …. 
a. Grandmother 
b. My grandmother 
c. My grandmother and grandfather 
d. My Family 
     4.   What does the writer’s impression of his grandmother ? 
a. She raises her voice at anyone. 
b. She really hate her grandmother. 
c. She is gentle, loving, and caring person. 
d. She doesn’t recognize his grandfather. 
5. From the text we know that he writer’s grandmother is…….  
a. Cruel 
b. Calm 
c. Careless 
d. Kind 
6. The following statements are true about grandmother EXCEPT…. 
a. She lives with the writer’s family. 
b. She is a nice and cheerful person. 
c. She takes care of the writer. 
d. She has dark brown face. 
7. “ …. He  was the nicest person ….” ( paragraph 3) the underlined word 
refers to …. 
a. Grandmother                                    c.  Grandfather 
b. The writer                                        d.  Childhood 
8. What do you think about the writer’s grandmother ? 
a. She is bad woman. 
b. She is not care person. 
c. The writer’s grandmother is very loving person. 
d. The writer’s grandmother never says good thing about the grandfather. 
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Read the following text to answer questions 9 – 10 
 
Bryen 
I have some pets. However my favorite pet is Bryen. 
Bryen is a male cat. I call it Bryen because his fur is grey. He is adorable 
with his soft stripes. He has innocent round eyes and feeble sweet voice. He 
always meow when he feels hungry. Actually his voice is not suitable with his 
giant body. When I come home, he usually gives me a kiss. 
Bryen is a nice playmate. I’m happy to spend my time with him. Most of 
the time, he’s a good boy. It’s almost impossible for me to be angry with him. In 
the morning he always wakes me up early. When he wakes up early, he waits 
quitlybeside me until I wake up. 
 
9. Based on the text we know that… 
a. Bryen always kisses the writer in the morning 
b. Every morning, the writer always wakes up Bryyen. 
c. Bryen is a big cat 
d. Bryen is female 
10. What is the purpose of the text ? 
a. To entertain the reader 
b. To describe about the Bryen 
c. To describe  how to look after the Bryen 
d. To inform about the Bryen 
 
Read the following text to answer questions 11 – 12 
One day, my English teacher asked me to demonstrate how to sharpen a 
pencil in front of the class. I walked quickly to the front of the classroom. Then, 
my teacher handed me a sharpener and pencil. I was very nervous. I held the 
pencil in my right hand and the sharpener in my left hand. After that, I tried to 
insert the pencil into the hole. But I missed the hole because my hands were 
trembling nervously. I tried again. Still, I missed it. My friends laughed at me. I 
became more and more nervous. My teacher smiled and said, “ Relax ! Don’t be 
nervous ! “ 
I finally could finish it and I felt relieved. When I wanted to go back to my 
seat. My teacher gave me her right hand. I quickly took it and shook her hand. But 
then she said,” No, Adi, I want you to give me back the the pencil and sharpener. 
“ My face turned red for the second time and my friends could not stop laughing 
at me. 
I was so embrassed. 
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11. What is the main idea of the second paragraph ? 
a. The writer did the task nervously.\ 
b. The writer missed his friends. 
c. The writer felt embarrassed for the second time. 
d. The writer’s friends are happy. 
12. “ I quickly took it and …..” ( paragraph 2 ) the underlined word refers to 
…. 
a. The pencil. 
b. The sharpener. 
c. The writer’s pen. 
d. The teacher’s hand. 
 
Read  the following text to answer questions 13 – 15 
 
Beach Clean Up 
Yesterday our class had an excursion to Maron Beach. We left the school 
at six thirty. We brought brooms, big plastics bags and other cleaning utensils. We 
wore wide hats and gloves to protect our body from the sun. 
We arrived at the beach after a thirty minute drive. The beach was so dirty. 
Garbage was everywhere. It was not beautiful at all. We looked at the dirty beach 
sadly. 
Mrs Sumiyati told us to get off the bus and start our program right away. 
She showed us how to pick up the garbage and put it into the plastic bags. We did 
the cleaning up immediately. We picked up plastic, cans, dry leaves, unused 
sandals and put them into the plastic bags we brought. Then, we brought the 
garbage into the dumping ground.We were very happy to see the beach clean. 
 
13. What made the students sad ? 
a. Strong sun. 
b. Heavy garbage. 
c. Distance of the beach. 
d. Condition of the beach. 
14. Mrs Sumiyati is probably a …. 
a. Teacher 
b. Students 
c. Bus driver 
d. Beach owner 
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15. What is the purpose of the text ? 
a. To tell the writer’s experience of having a beach clean up. 
b. To let the readers know about the condition of Maron Beach. 
c. To explain about the beauty of Maron Beach to the readers. 
d. To give the readers direction to reach the beach. 
 
Read  the following text to answer questions 16 – 18 
 
HELP 
 It was nine in the evening. I was on my way to my bedroom after 
brushing my teeth. As I was passing the living room, I saw my brother Aldo lying 
on the floor watching TV. He always did that every night. He refused to go to the 
bedroom and chose to sleep in front of the television. I decided not to say 
anything and directly went to bed. 
 I was half asleep when I heard a scream coming from the living room. 
It was about two in the morning. I jumped out of the bedroom and rushed to the 
voice. In the living room, I found Aldo crying. His right hand was on his right ear. 
He said “ Help, help, help. It hurt.” Then, he told me that an insect had entered his 
ear. I was half sorry for the insect. I figured out it was an ant. I imagined how 
poor the ant was. 
 Since Aldo couldn’t stop crying, I decided to take him to the hospital. 
Soon after our arrival a doctor in charge examined Aldo’s ear. He, then,used a pair 
of pincers to take the insect out. I was so surprised to see the insect. It wasn’t an 
ant, it was a young cockroach !Gosh !it was as big as baby’s little finger. 
From then , Aldo never slept in front of television anymore. 
 
16. What type of the text is used by the writer 
a. Narrative 
b. Recount 
c. Procedure 
d. Descriptive 
17. Itwas as big as a baby’s little finger .”( paragraph 3) the underlined word 
refers to… 
a. The ant 
b. Aldo’s ear 
c. The young cockroach 
d. The baby’s little finger 
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18. What is the main idea of paragraph three ? 
a. The insect was not an ant. 
b. Aldo was taken to the hospital. 
c. The insect was a young cockroach. 
d. A doctor used a pair of pincers to take the insect out. 
 
Read the following text to answer questions 19- 21 
On Saturday 23 october, I went to Sarah’s birthday party. I was very 
excited went there with George and Tina. We wore fancy dress because it was a 
fancy dress party. I wore a ghost costume, Tina became Xena, the warrior princess 
and George went as a vampire. 
The party started at 7. First, we sang “ Happy Birthday”. Then, Sarah blew 
the candles after we ate some foods and drank coke. 
Later on, we did some games. Everybody enjoyed them. I cheered so hard 
that nearly lost my voice. While we were playing “ Hide and Seek “, the lights 
suddenly went out. Some girls screamed because they were afraid of the dark. 
Fortunately, it didn’t take long. In ten minutes, the lights went on again and we 
continued the games. 
Before the party was over, the MC announced the best costume of the 
party. George got the first prize. He looked soo happy. 
Finally, my dad arrived to take me home. I was so tired, but happy. 
 
19. The best title of the text is ? 
a. The writer’s birthday 
b. Sarah and her friends. 
c. Sarah’s birthday party  
d. Hide and Seek 
20.  What happened for the lights when the guests were playing “ Hide and 
Seek “? 
a. They went out. 
b. They dimmed. 
c. They work so well. 
d. They shone brightly. 
21. From the text, we know that a fancy dress  is ? 
a. A party in which the host looks very nice, 
b. A party in which the place is very fancy. 
c. A party in which the guests are wearing special costumes. 
d. A party in which the time is in the evening. 
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Read the following text to answer questions 22-27 ! 
The Ant and the Dove 
One hot day, an ant was searching for some water. After walking around 
for some time, she came to a spring. 
To reach the spring she had to climb up a blade of grass. While making her 
way up, she slipped and fell into water. 
She could have drowned if a dove up a nearby tree had not helped her. 
Seeing that the ant was in trouble, the dove quickly plucked a leaf and dropped it 
into the water near the struggling ant. The ant moved towards the leaf and climbed 
onto it. Soon, it carried her safely to dry land. 
Just at that moment, a hunter nearby was casting his net towards the dove, 
hoping to trap it. Guessing what he was about to do, the ant quickly bit him on the 
heel. Feeling the pain, the hunter dropped his net. Quickly, the dove flew away to 
safety. 
 
22. What is the main idea of paragraph four ? 
a. A hunter caught the dove 
b. The dove saw the ant struggling. 
c. The ant saved the dove from the hunter.  
d. The ant was in trouble. 
23. What did the hunter do to the dove? 
a. He was hoping to eat it. 
b. He was trying to trap it. 
c. He was trying to shoot it. 
d. He was running towards it. 
 
24. Which statement is TRUE according to the text? 
a. The dove bit the hunter on the heel. 
b. Both animals were finally safe. 
c. The hunter killed the dove. 
d. The ant bit the dove. 
25. What is the purpose of the text? 
a. To inform the readers about an ant. 
b. To describe the job of a hunter. 
c. To entertain the readers. 
d. To describe a dove. 
 
26. What can we learn from the story? 
a. One good turns deserves another. 
b. Don’t be greedy or you may lose. 
c. When there is a will, there is a way. 
d. It is wise to plan ahead for hard time. 
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27. “ Soon, it carried her safely to dry land ”( paragraph 3 ) the underlined 
word refers to the …. 
a. Ant                                                                  c.  Leaf 
b. Dove                                                               d.  Spring 
 
Read the following text to answer questions 28 – 30 ! 
The Fox and The Crow 
An ugly black crow perched on the branch of a tree. She had stolen a tasty 
piece of cheese and was about to enjoy her meal. 
Just then, a hungry fox passed by and saw the food in the crow’s beak. His 
mouth watered at the sight, so he thought of a clever plan to get the cheese for 
himself. 
Looking up at the crow, he said, “ I have always admired your beauty with 
your soft, shiny feathers and well- curved beak. If your voice is as fine as your 
looks, you could be the queen of the birds ! “ 
The crow wanted to be the queen. So, in order to prove that she could sing, 
she opened her beak and made a loud “ Caw ! “ the piece of cheese fell from her 
beak to the ground before she realized her mistake. 
As the fox snatched up the cheese, he laughed,” My dear crow, your voice 
is fine, but your judgement is not !you shouldn’t believe everything you hear!” 
 
28. What is the main idea of the fiveparagraph ? 
a. The crow  had stolen a tasty piece of cheese. 
b. The crow voice’s is fine. 
c. The fox snatched up the cheese from the crow. 
d. The crow became a queen.  
29. What did the crow have on her beak ? 
a. A piece of cheese 
b. Some tasty meat 
c. A branch of tree 
d. Some water 
30. Why did the crow open her beak ? 
a. To sing 
b. To bite the fox. 
c. To eat the food. 
d. To snatch the food. 
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Read the following text to answer questions 31– 33 
 
One summer, a grasshopper spent his days merrily singing and dancing. 
He hoped everywhere, while ants were busy gathering grains of wheat and corn. 
He laughed at the ants and said, “ How dull ! why don’t you sing and dance with 
me instead of working under the hot sun ?“  We are storing away food for the 
winter,”  they explained, “ you should do the same.” 
The grasshopper laughed and replied, “ Why worry about the winter ? I 
have plenty to eat for now.” And he hopped away to look for someone to play 
with. 
But when the winter came, the grasshopper could find no more food. 
Shivering, he knocked at the ants’ door.“ Can you spare me some seeds ?” he 
begged. “I’m cold and hungry !” 
“  We worked hard all summer to store away food,” they answered. “ What 
were you doing ?” 
“ I was busy singing and dancing,” he said. 
“ Then sing and dance for us now !” they told him. “ It’s time for you to 
work for your dinner.” 
 
31. What is the best title for the text ? 
a. The Grasshopper 
b. The Ants 
c. The Grassphoper’s friend 
d. The Grasshopper and the Ants 
32. What do you think about the grasshopper ? 
a. He is terrific                                              c.  He is kind 
b. He is arrogant                                           d.  He is impressive  
33. What happened when the winter came ? 
a. It was hard for the grasshopper to find food. 
b. It was a beautiful season for the grasshopper. 
c. It was not easy for the grasshopper to find shelter. 
d. It was hard for the grasshopper to find someone to play with. 
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Appendix 16  
Key Answers of Reading Comprehension Test 
1 A 17 C 
2 B 18 B 
3 B 19 C 
4 C 20 A 
5 D 21 C 
6 D 22 C 
7 C 23 B 
8 C 24 B 
9 C 25 C 
10 B 26 A 
11 C 27 A 
12 D 28 C 
13 D 29 A 
14 A 30 A 
15 A 31 D 
16 B 32 B 
  
33 A 
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The Students’ Try Out Score X1, X2, and Y 
NO NAME X1 X2 Y 
 
NO NAME X1 X2 Y 
1 A.N.C 66 63 65 
 
46 L. L 75 63 35 
2 A. N.Y 40 93 90 
 
47 L.A.P 76 98 60 
3 A. G. S 66 53 60 
 
48 L.R.F 71 85 60 
4 A. H. S 74 63 73 
 
49 M.H.A 62 68 43 
5 A.E.R 53 78 73 
 
50 M.H.T 75 75 48 
6 A.I. S.P 89 53 45 
 
51 M.R.S 76 88 55 
7 A.N.M.K 67 95 85 
 
52 M.A 72 83 63 
8 A.R 59 40 45 
 
53 M.S.K 75 95 88 
9 A.T.P.R 65 65 53 
 
54 M.I.A 75 63 45 
10 A.R.S 71 65 45 
 
55 M.A.R 71 55 55 
11 A.N.R.A 73 58 35 
 
56 M.D.C 69 53 78 
12 A.M.N 57 85 83 
 
57 M.F.F 64 40 65 
13 A.Z.H 67 58 58 
 
58 M.I.F 65 88 83 
14 A.M 64 95 83 
 
59 M.R.H 59 90 85 
15 A.F.N 58 95 90 
 
60 M.S.F 57 98 83 
16 A.M 60 55 65 
 
61 M.S.M 76 58 35 
17 A.P.H 71 63 58 
 
62 M.Y.R 72 53 45 
18 A.S 87 53 35 
 
63 N.F.L 66 70 73 
19 A.D.N.S 69 93 93 
 
64 N.A.I 65 80 85 
20 B.M.M 65 90 80 
 
65 N.D.A 72 58 38 
21 B.O.P 75 63 40 
 
66 N.R 69 38 55 
22 B.T.P.R 78 78 90 
 
67 N.A.R 56 98 90 
23 B.A 61 93 88 
 
68 O.M.S 55 98 80 
24 C.Y.P 76 58 33 
 
69 R.A.B 75 88 85 
25 D. K.K 77 50 68 
 
70 R.V.A.S 71 73 85 
26 D.A.F.N 54 95 85 
 
71 R.I.A.M 62 88 95 
27 E.R.F.R 70 90 93 
 
72 R.A 74 68 43 
28 E.F 68 60 65 
 
73 R.P.W 69 63 43 
29 F.M 56 95 93 
 
74 R.A.N 87 60 53 
30 F.S.G.W 63 95 90 
 
75 R.F.R 53 95 90 
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31 F.N.R 74 58 40 
 
76 R.A.D 65 63 48 
32 F.M.M 56 85 85 
 
77 S 71 50 70 
33 F.N.R.S 64 50 70 
 
78 S.M 72 65 53 
34 F.R.F 68 48 73 
 
79 S.S.I 69 83 68 
35 F.N.A 62 43 48 
 
80 S.A.W 63 98 93 
36 F.H.W 89 65 63 
 
81 S.O.R 70 45 55 
37 F.Y 69 80 50 
 
82 S.E.F  51 73 80 
28 F.K 56 43 50 
 
83 S.M.Z 77 60 73 
39 G.S.M 66 95 80 
 
84 S.K.A 66 55 58 
40 I.W 67 58 45 
 
85 T.Z.S 64 73 55 
41 I.G.N.H 66 90 78 
 
86 W.D.Z.N 67 50 75 
42 I.P.A 39 65 65 
 
87 Y.I.T  75 78 65 
43 J.C.A 74 75 75 
 
88 Y.K.N.P 59 88 80 
44 K.P.A 87 40 48 
 
89 Z.E.R 61 85 83 
45 L.D.N.L 65 55 68 
 
90 Z.R.U 79 55 53 
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Appendix 20 
Validity of Metacognitive Reading Strategy  (Try Out ) 
Item-Total Statistics 
 Scale Mean if Item 
Deleted 
Scale Variance 
if Item Deleted 
Corrected 
Item-Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Item_1 266.12 1323.678 .749 .948 
Item_2 266.10 1332.592 .545 .949 
Item_3 265.64 1326.597 .682 .948 
Item_4 266.55 1394.728 -.216 .952 
Item_5 265.73 1320.517 .704 .948 
Item_6 265.81 1338.974 .565 .949 
Item_7 266.12 1323.678 .749 .948 
Item_8 265.87 1359.232 .304 .950 
Item_9 266.19 1322.543 .603 .949 
Item_10 267.02 1382.522 -.073 .951 
Item_11 265.83 1333.324 .573 .949 
Item_12 266.58 1422.132 -.489 .953 
Item_13 265.93 1371.768 .093 .950 
Item_14 265.89 1326.146 .633 .949 
Item_15 265.73 1320.517 .704 .948 
Item_16 266.36 1362.483 .175 .950 
Item_17 266.43 1368.952 .138 .950 
Item_18 266.20 1336.981 .515 .949 
Item_19 266.28 1371.727 .087 .950 
Item_20 265.87 1359.232 .304 .950 
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Item_21 265.89 1326.146 .633 .949 
Item_22 266.26 1364.444 .173 .950 
Item_23 266.43 1346.111 .416 .949 
Item_24 266.63 1356.463 .310 .950 
Item_25 265.80 1332.322 .543 .949 
Item_26 266.16 1380.589 -.041 .951 
Item_27 265.42 1335.132 .647 .949 
Item_28 266.08 1327.255 .616 .949 
Item_29 266.12 1332.291 .612 .949 
Item_30 266.11 1329.624 .663 .949 
Item_31 265.83 1348.801 .387 .949 
     
 
Item-Total Statistics 
 Scale Mean if Item 
Deleted 
Scale Variance 
if Item Deleted 
Corrected 
Item-Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Item_32 266.40 1332.153 .509 .949 
Item_33 266.20 1349.527 .447 .949 
Item_34 266.20 1340.550 .422 .949 
Item_35 266.01 1330.125 .626 .949 
Item_36 266.49 1373.026 .046 .951 
Item_37 265.92 1338.528 .501 .949 
Item_38 265.79 1319.829 .734 .948 
Item_39 266.35 1368.616 .094 .951 
Item_40 267.16 1402.111 -.326 .952 
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Item_41 266.24 1329.546 .645 .949 
Item_42 266.15 1350.649 .415 .949 
Item_43 265.99 1344.716 .420 .949 
Item_44 266.70 1397.305 -.266 .952 
Item_45 265.82 1317.013 .738 .948 
Item_46 265.99 1348.693 .537 .949 
Item_47 265.91 1362.605 .205 .950 
Item_48 266.03 1348.419 .334 .950 
Item_49 266.11 1321.283 .601 .949 
Item_50 266.12 1325.155 .659 .948 
Item_51 265.49 1322.366 .674 .948 
Item_52 265.47 1362.729 .237 .950 
Item_53 265.99 1342.352 .523 .949 
Item_54 266.26 1361.762 .249 .950 
Item_55 265.74 1346.057 .467 .949 
Item_56 265.85 1336.649 .596 .949 
Item_57 266.11 1325.146 .718 .948 
Item_58 265.97 1314.374 .733 .948 
Item_59 266.44 1371.294 .069 .951 
Item_60 265.73 1359.517 .294 .950 
Item_61 265.78 1330.903 .671 .949 
Item_62 266.34 1350.635 .362 .950 
 
 
 
 
193 
 
 
 
 
 
Item-Total Statistics 
 Scale Mean if Item 
Deleted 
Scale Variance 
if Item Deleted 
Corrected 
Item-Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Item_63 265.92 1327.710 .631 .949 
Item_64 266.65 1349.434 .300 .950 
Item_65 265.82 1321.376 .684 .948 
Item_66 265.47 1340.797 .506 .949 
Item_67 265.88 1353.519 .337 .950 
Item_68 267.12 1389.178 -.171 .951 
Item_69 265.84 1319.611 .747 .948 
Item_70 266.15 1332.399 .599 .949 
Item_71 265.87 1342.777 .519 .949 
Item_72 266.02 1320.204 .564 .949 
Item_73 265.93 1335.450 .610 .949 
Item_74 266.07 1344.086 .436 .949 
Item_75 265.90 1329.160 .594 .949 
Item_76 265.74 1338.376 .608 .949 
Item_77 266.06 1344.554 .508 .949 
Item_78 266.12 1335.019 .588 .949 
Item_79 266.15 1350.649 .415 .949 
Item_80 266.07 1324.109 .637 .949 
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Based on the table above, the researcher concluded that for questionnaire 
of metacognitive reading strategy there are 65 items which are valid and 15 items 
are invalid.The r table at α = 0.05 for N = 90, that is 0.207. The item is valid if the 
value of the r- instrument is higher than r- table 
Appendix 21 
Reliabilty of Metacognitive Reading Strategy  (Try Out ) 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.967 65 
The table above showed that r-obtained for 65 items which are valid 
is 0.967. It is higher than r-table for N = 90 that is 0.207. It showed that the 
questionnaire is reliable at the very high reliabilty. 
Appendix 22 
Validity of Vocabulary Mastery (Try Out ) 
Item-Total Statistics 
 Scale Mean if Item 
Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Item_1 27.74 46.395 .620 .881 
Item_2 27.57 47.866 .455 .884 
Item_3 27.39 51.364 -.142 .891 
Item_4 27.56 48.227 .401 .885 
Item_5 27.36 49.692 .344 .886 
Item_6 27.39 50.914 -.032 .890 
Item_7 27.36 49.692 .344 .886 
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Item_8 27.91 46.936 .549 .882 
Item_9 27.61 47.476 .494 .883 
Item_10 27.74 46.395 .620 .881 
Item_11 27.91 46.936 .549 .882 
Item_12 27.58 48.089 .412 .885 
Item_13 27.91 46.936 .549 .882 
Item_14 27.57 47.956 .440 .884 
Item_15 27.43 50.316 .089 .889 
Item_16 27.37 50.392 .115 .888 
Item_17 27.76 47.737 .416 .885 
Item_18 27.42 49.595 .250 .887 
Item_19 27.40 49.344 .337 .886 
Item_20 27.62 47.631 .464 .884 
Item_21 27.38 50.305 .127 .888 
Item_22 27.37 49.898 .255 .887 
Item_23 27.69 47.408 .476 .884 
Item_24 27.41 49.368 .314 .886 
Item_25 27.69 46.711 .584 .881 
Item_26 27.78 45.703 .723 .879 
Item_27 27.88 47.120 .513 .883 
Item_28 27.36 51.131 -.097 .890 
Item_29 27.44 50.385 .071 .890 
Item_30 27.48 48.837 .350 .886 
Item_31 27.43 49.934 .168 .888 
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Item-Total Statistics 
 Scale Mean if Item 
Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Item_32 27.88 46.670 .582 .881 
Item_33 27.62 47.631 .464 .884 
Item_34 27.41 49.368 .314 .886 
Item_35 27.81 45.818 .704 .879 
Item_36 27.78 45.703 .723 .879 
Item_37 27.47 48.701 .387 .885 
Item_38 27.80 47.240 .488 .883 
Item_39 27.47 48.701 .387 .885 
Item_40 27.98 53.146 -.365 .899 
 
Based on the table above, the researcher concluded that for the test of 
vocabulary mastery there are 31 items which are valid and 9 items are invalid.The 
r table at α = 0.05 for N = 90, that is 0.207. The item is valid if the value of the r- 
instrument is higher than r- table 
Appendix 23 
Reliabilty of Vocabulary Mastery (Try Out) 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.781 31 
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The table above showed that r-obtained for 31 items which are valid 
is 0.781. It is higher than r-table for N = 90 that is 0.207. It showed that the 
questionnaire is reliable at the high reliabilty. 
 
Appendix 24 
Validity of Reading Comprehension ( Try Out ) 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected 
Item-Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Item_1 25.39 51.431 -.034 .874 
Item_2 25.68 49.142 .302 .871 
Item_3 25.37 51.696 -.161 .874 
Item_4 25.68 49.142 .302 .871 
Item_5 25.39 51.431 -.034 .874 
Item_6 25.50 49.489 .342 .870 
Item_7 25.49 49.174 .419 .869 
Item_8 25.44 49.823 .343 .870 
Item_9 25.78 48.017 .450 .868 
Item_10 25.52 50.005 .225 .872 
Item_11 25.50 50.028 .235 .872 
Item_12 25.39 50.892 .149 .872 
Item_13 25.86 48.125 .430 .868 
Item_14 25.79 50.461 .094 .875 
Item_15 25.44 49.823 .343 .870 
Item_16 25.50 49.489 .342 .870 
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Item_17 25.49 49.174 .419 .869 
Item_18 25.52 50.005 .225 .872 
Item_19 25.74 47.518 .532 .866 
Item_20 25.76 47.850 .479 .867 
Item_21 25.82 47.631 .504 .866 
Item_22 25.77 47.911 .468 .867 
Item_23 25.89 48.931 .313 .871 
Item_24 25.80 46.072 .743 .861 
Item_25 25.79 48.798 .333 .870 
Item_26 25.82 47.631 .504 .866 
Item_27 25.76 47.850 .479 .867 
Item_28 25.80 46.072 .743 .861 
Item_29 25.87 47.510 .522 .866 
Item_30 25.79 48.798 .333 .870 
Item_31 25.89 48.931 .313 .871 
 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected 
Item-Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Item_32 25.86 48.125 .430 .868 
Item_33 25.50 50.028 .235 .872 
Item_34 25.64 48.209 .461 .867 
Item_35 25.80 47.488 .527 .866 
Item_36 26.08 51.848 -.105 .878 
Item_37 25.78 48.017 .450 .868 
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Item_38 25.74 47.518 .532 .866 
Item_39 25.72 47.416 .554 .865 
Item_40 26.10 52.406 -.195 .880 
 
Based on the table above, the researcher concluded that for the test of 
reading comprehension there are 33 items which are valid and 7 items are 
invalid.The r table at α = 0.05 for N = 90, that is 0.207. The item is valid if the 
value of the r- instrument is higher than r- table 
Appendix 25 
Reliabilty of Reading Comprehension ( Try Out ) 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.720 33 
 
The table above showed that r-obtained for 33 items which are valid 
is 0.720. It is higher than r-table for N = 90 that is 0.207. It showed that the 
questionnaire is reliable at the high reliabilty. 
 
 
 
 
 
200 
 
 
 
Appendix 26 
The Score of Students’ Metacognitive Reading Strategy ( Test ) 
NO 
  
 SCORE 
    
SCORE THE INITIAL NAME  NO THE INITIAL NAME  
1 A.M 73 43 L.A.R 75 
2 A.N.S 67 44 M.N.A 81 
3 A.P.D.N 73 45 M.B.D.A 56 
4 A.N.A.S 60 46 M.T.A.W 65 
5 A.B.S.A 69 47 M.C 77 
6 A.B.A 67 48 M.D.A.B 58 
7 A.N.A 73 49 M.F.S 73 
8 A.H.S 73 50 M.F.K 63 
9 A.V.A.M 83 51 M.H.P 81 
10 A.A.B 65 52 M.I.F 70 
11 A.H.H 79 53 M.M.A 79 
12 A.M.K 85 54 M.N.F 63 
13 A.R 73 55 M.S.Y 83 
14 A.T 87 56 N.F.A 70 
15 A.N.R.A 56 57 N.P 81 
16 A.S 73 58 N.G.N 70 
17 A.M.N.F 85 59 M.S.R 87 
18 A.N.A 60 60 N.R 83 
19 A.B.H.P 83 61 N.A.M 63 
20 B.A.A 73 62 N.R.A.H 65 
21 B.R.N 53 63 N.R.A 70 
22 C.N.E 70 64 N.Z.R 60 
23 D.A.N 73 65 P.P 73 
24 D.N.K 63 66 P.M.P.N 63 
25 F.D.P.S  65 67 R.R 70 
26 F.N.S 61 68 R.L.P 77 
27 F.N.R 67 69 R.I.W 81 
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28 F.N.A 83 70 R.M.A 77 
29 F.R.F 73 71 R.I.B 75 
30 F.N.A  60 72 R.A.R 70 
31 G.B.P.J 81 73 R.B 61 
32 H.M 70 74 S.I.A.F 73 
33 H.N.S 61 75 S.A.B 65 
34 H.N.K 73 76 S.D.L 79 
35 I.K.M 53 77 S.N.A 67 
36 I.A.M 73 78 S.K.F 80 
37 I.K.R 69 79 S.N.A 65 
38 I.F.N 61 80 S.A.N 85 
39 I.Z.Z 75 81 T.W.N.H 63 
40 K.N.Y 70 82 V.N.I 70 
41 K.N.R 60 83 Y.T.R 75 
42 L.M 65 84 Z.A.F 83 
   
85 Z.I.M 80 
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Appendix 27 
The Score of Students’ Vocabulary Mastery (Test) 
NO 
  
 SCORE 
    
SCORE THE INITIAL NAME  NO THE INITIAL NAME  
1 A.M 68 43 L.A.R 84 
2 A.N.S 84 44 M.N.A 87 
3 A.P.D.N 71 45 M.B.D.A 52 
4 A.N.A.S 61 46 M.T.A.W 55 
5 A.B.S.A 71 47 M.C 77 
6 A.B.A 65 48 M.D.A.B 61 
7 A.N.A 71 49 M.F.S 84 
8 A.H.S 90 50 M.F.K 68 
9 A.V.A.M 87 51 M.H.P 94 
10 A.A.B 71 52 M.I.F 94 
11 A.H.H 84 53 M.M.A 74 
12 A.M.K 94 54 M.N.F 81 
13 A.R 61 55 M.S.Y 84 
14 A.T 94 56 N.F.A 71 
15 A.N.R.A 48 57 N.P 87 
16 A.S 74 58 N.G.N 74 
17 A.M.N.F 87 59 M.S.R 84 
18 A.N.A 48 60 N.R 55 
19 A.B.H.P 87 61 N.A.M 61 
20 B.A.A 71 62 N.R.A.H 74 
21 B.R.N 68 63 N.R.A 61 
22 C.N.E 71 64 N.Z.R 61 
23 D.A.N 65 65 P.P 77 
24 D.N.K 52 66 P.M.P.N 65 
25 F.D.P.S  68 67 R.R 68 
26 F.N.S 71 68 R.L.P 84 
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27 F.N.R 68 69 R.I.W 61 
28 F.N.A 81 70 R.M.A 77 
29 F.R.F 71 71 R.I.B 77 
30 F.N.A  55 72 R.A.R 65 
31 G.B.P.J 81 73 R.B 48 
32 H.M 48 74 S.I.A.F 84 
33 H.N.S 74 75 S.A.B 71 
34 H.N.K 74 76 S.D.L 71 
35 I.K.M 61 77 S.N.A 68 
36 I.A.M 61 78 S.K.F 87 
37 I.K.R 74 79 S.N.A 65 
38 I.F.N 77 80 S.A.N 94 
39 I.Z.Z 81 81 T.W.N.H 71 
40 K.N.Y 71 82 V.N.I 71 
41 K.N.R 65 83 Y.T.R 74 
42 L.M 58 84 Z.A.F 90 
   
85 Z.I.M 77 
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Appendix 28 
The Score of Students’ Reading Comprehension (Test) 
NO 
  
 SCORE 
    
SCORE THE INITIAL NAME  NO THE INITIAL NAME  
1 A.M 76 43 L.A.R 70 
2 A.N.S 70 44 M.N.A 88 
3 A.P.D.N 64 45 M.B.D.A 61 
4 A.N.A.S 64 46 M.T.A.W 58 
5 A.B.S.A 61 47 M.C 70 
6 A.B.A 61 48 M.D.A.B 52 
7 A.N.A 64 49 M.F.S 70 
8 A.H.S 79 50 M.F.K 55 
9 A.V.A.M 91 51 M.H.P 88 
10 A.A.B 67 52 M.I.F 73 
11 A.H.H 76 53 M.M.A 91 
12 A.M.K 91 54 M.N.F 70 
13 A.R 76 55 M.S.Y 79 
14 A.T 88 56 N.F.A 64 
15 A.N.R.A 58 57 N.P 88 
16 A.S 76 58 N.G.N 70 
17 A.M.N.F 85 59 M.S.R 82 
18 A.N.A 55 60 N.R 79 
19 A.B.H.P 85 61 N.A.M 58 
20 B.A.A 82 62 N.R.A.H 76 
21 B.R.N 61 63 N.R.A 73 
22 C.N.E 76 64 N.Z.R 52 
23 D.A.N 70 65 P.P 70 
24 D.N.K 67 66 P.M.P.N 64 
25 F.D.P.S  45 67 R.R 79 
26 F.N.S 64 68 R.L.P 76 
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27 F.N.R 45 69 R.I.W 76 
28 F.N.A 94 70 R.M.A 82 
29 F.R.F 76 71 R.I.B 70 
30 F.N.A  64 72 R.A.R 70 
31 G.B.P.J 85 73 R.B 52 
32 H.M 67 74 S.I.A.F 73 
33 H.N.S 55 75 S.A.B 61 
34 H.N.K 70 76 S.D.L 82 
35 I.K.M 58 77 S.N.A 64 
36 I.A.M 70 78 S.K.F 82 
37 I.K.R 70 79 S.N.A 61 
38 I.F.N 55 80 S.A.N 88 
39 I.Z.Z 79 81 T.W.N.H 64 
40 K.N.Y 64 82 V.N.I 76 
41 K.N.R 55 83 Y.T.R 85 
42 L.M 67 84 Z.A.F 85 
   
85 Z.I.M 73 
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Appendix 29 
Distribution Frequency of Metacognitive Reading Strategy 
FREQUENCIES VARIABLES=X1 X2 Y 
  /STATISTICS=STDDEV VARIANCE RANGE MINIMUM MAXIMUM SEMEAN MEAN MEDIAN MODE 
SUM 
  /HISTOGRAM NORMAL 
  /ORDER=ANALYSIS. 
Frequencies 
Notes 
Output Created 12-MAY-2017 15:38:15 
Comments  
Input 
Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working Data 
File 
85 
Missing Value Handling 
Definition of Missing 
User-defined missing values 
are treated as missing. 
Cases Used 
Statistics are based on all 
cases with valid data. 
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Syntax 
FREQUENCIES 
VARIABLES=X1 X2 Y 
  /STATISTICS=STDDEV 
VARIANCE RANGE 
MINIMUM MAXIMUM 
SEMEAN MEAN MEDIAN 
MODE SUM 
  /HISTOGRAM NORMAL 
  /ORDER=ANALYSIS. 
Resources 
Processor Time 00:00:02.51 
Elapsed Time 00:00:01.78 
[DataSet0]  
Statistics 
 X1 X2 Y 
N 
Valid 85 85 85 
Missing 0 0 0 
Mean 71.07 72.35 70.89 
Std. Error of Mean .919 1.282 1.236 
Median 70.00 71.00 70.00 
Mode 73 71 70 
Std. Deviation 8.477 11.823 11.392 
Variance 71.852 139.779 129.786 
Range 34 46 49 
Minimum 53 48 45 
Maximum 87 94 94 
Sum 6041 6150 6026 
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Frequency Table 
X1 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
53 2 2.4 2.4 2.4 
56 2 2.4 2.4 4.7 
58 1 1.2 1.2 5.9 
60 5 5.9 5.9 11.8 
61 4 4.7 4.7 16.5 
63 6 7.1 7.1 23.5 
65 7 8.2 8.2 31.8 
67 4 4.7 4.7 36.5 
69 2 2.4 2.4 38.8 
70 10 11.8 11.8 50.6 
73 14 16.5 16.5 67.1 
75 4 4.7 4.7 71.8 
77 3 3.5 3.5 75.3 
79 3 3.5 3.5 78.8 
80 2 2.4 2.4 81.2 
81 5 5.9 5.9 87.1 
83 6 7.1 7.1 94.1 
85 3 3.5 3.5 97.6 
87 2 2.4 2.4 100.0 
Total 85 100.0 100.0  
 
 
 
X2 
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 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
48 4 4.7 4.7 4.7 
52 2 2.4 2.4 7.1 
55 3 3.5 3.5 10.6 
58 1 1.2 1.2 11.8 
61 9 10.6 10.6 22.4 
65 6 7.1 7.1 29.4 
68 7 8.2 8.2 37.6 
71 14 16.5 16.5 54.1 
74 8 9.4 9.4 63.5 
77 6 7.1 7.1 70.6 
81 4 4.7 4.7 75.3 
84 8 9.4 9.4 84.7 
87 6 7.1 7.1 91.8 
90 2 2.4 2.4 94.1 
94 5 5.9 5.9 100.0 
Total 85 100.0 100.0  
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Y 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
45 2 2.4 2.4 2.4 
52 3 3.5 3.5 5.9 
55 5 5.9 5.9 11.8 
58 4 4.7 4.7 16.5 
61 6 7.1 7.1 23.5 
64 10 11.8 11.8 35.3 
67 4 4.7 4.7 40.0 
70 13 15.3 15.3 55.3 
73 4 4.7 4.7 60.0 
76 10 11.8 11.8 71.8 
79 5 5.9 5.9 77.6 
82 5 5.9 5.9 83.5 
85 5 5.9 5.9 89.4 
88 5 5.9 5.9 95.3 
91 3 3.5 3.5 98.8 
94 1 1.2 1.2 100.0 
Total 85 100.0 100.0  
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Histogram 
 
 
 
 
Appendix 30 
212 
 
 
 
Normality Test of Metacognitive Reading Strategy, Vocabulary Mastery 
and Reading Comprehension 
EXAMINE VARIABLES=X1 X2 Y 
  /PLOT BOXPLOT STEMLEAF NPPLOT 
  /COMPARE GROUPS 
  /STATISTICS NONE 
  /CINTERVAL 95 
  /MISSING LISTWISE 
  /NOTOTAL. 
Explore 
Notes 
Output Created 12-MAY-2017 12:56:29 
Comments  
Input 
Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working Data 
File 
85 
Missing Value Handling 
Definition of Missing 
User-defined missing values 
for dependent variables are 
treated as missing. 
Cases Used 
Statistics are based on cases 
with no missing values for 
any dependent variable or 
factor used. 
Syntax 
EXAMINE VARIABLES=X1 
X2 Y 
  /PLOT BOXPLOT 
STEMLEAF NPPLOT 
  /COMPARE GROUPS 
  /STATISTICS NONE 
  /CINTERVAL 95 
  /MISSING LISTWISE 
  /NOTOTAL. 
Resources 
Processor Time 00:00:04.59 
Elapsed Time 00:00:03.01 
[DataSet0]  
Case Processing Summary 
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 Cases 
Valid Missing Total 
N Percent N Percent N Percent 
X1 85 100.0% 0 0.0% 85 100.0% 
X2 85 100.0% 0 0.0% 85 100.0% 
Y 85 100.0% 0 0.0% 85 100.0% 
 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic Df Sig. 
X1 .084 85 .200* .973 85 .074 
X2 .087 85 .165 .972 85 .060 
Y .084 85 .200* .981 85 .236 
 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
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Linearity Test between Metacognitive Reading Strategy and Reading 
Comprehension 
MEANS TABLES=Y BY X1 
  /CELLS MEAN COUNT STDDEV 
  /STATISTICS LINEARITY. 
 
Means 
Notes 
Output Created 12-MAY-2017 15:43:55 
Comments  
Input 
Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working Data 
File 
85 
Missing Value Handling 
Definition of Missing 
For each dependent variable 
in a table, user-defined 
missing values for the 
dependent and all grouping 
variables are treated as 
missing. 
Cases Used 
Cases used for each table 
have no missing values in 
any independent variable, 
and not all dependent 
variables have missing 
values. 
Syntax 
MEANS TABLES=Y BY X1 
  /CELLS MEAN COUNT 
STDDEV 
  /STATISTICS LINEARITY. 
Resources 
Processor Time 00:00:00.02 
Elapsed Time 00:00:00.02 
[DataSet0]  
Case Processing Summary 
 Cases 
Included Excluded Total 
N Percent N Percent N Percent 
Y  * X1 85 100.0% 0 0.0% 85 100.0% 
 
 
 
Report 
Y 
X1 Mean N Std. Deviation 
53 59.50 2 2.121 
56 59.50 2 2.121 
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58 52.00 1 . 
60 58.00 5 5.612 
61 56.50 4 5.196 
63 63.00 6 5.586 
65 62.14 7 9.599 
67 60.00 4 10.677 
69 65.50 2 6.364 
70 71.20 10 5.138 
73 72.57 14 5.244 
75 76.00 4 7.348 
77 76.00 3 6.000 
79 83.00 3 7.550 
80 77.50 2 6.364 
81 85.00 5 5.196 
83 85.50 6 6.124 
85 88.00 3 3.000 
87 85.00 2 4.243 
Total 70.89 85 11.392 
 
ANOVA Table 
 Sum of Squares df Mean 
Square 
Y * X1 
Between Groups 
(Combined) 8279.661 18 459.981 
Linearity 7613.174 1 7613.174 
Deviation from Linearity 666.487 17 39.205 
Within Groups 2622.386 66 39.733 
Total 10902.047 84  
 
ANOVA Table 
 F Sig. 
Y * X1 
Between Groups 
(Combined) 11.577 .000 
Linearity 191.608 .000 
Deviation from Linearity .987 .483 
Within Groups   
Total   
 
Measures of Association 
 R R Squared Eta Eta Squared 
Y * X1 .836 .698 .871 .759 
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Linearity Test between Vocabulary Mastery and Reading Comprehension 
MEANS TABLES=Y BY X2 
  /CELLS MEAN COUNT STDDEV 
  /STATISTICS LINEARITY. 
Means 
Notes 
Output Created 12-MAY-2017 15:45:09 
Comments  
Input 
Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working Data 
File 
85 
Missing Value Handling 
Definition of Missing 
For each dependent variable 
in a table, user-defined 
missing values for the 
dependent and all grouping 
variables are treated as 
missing. 
Cases Used 
Cases used for each table 
have no missing values in 
any independent variable, 
and not all dependent 
variables have missing 
values. 
Syntax 
MEANS TABLES=Y BY X2 
  /CELLS MEAN COUNT 
STDDEV 
  /STATISTICS LINEARITY. 
Resources 
Processor Time 00:00:00.02 
Elapsed Time 00:00:00.02 
[DataSet0]  
Case Processing Summary 
 Cases 
Included Excluded Total 
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N Percent N Percent N Percent 
Y  * X2 85 100.0% 0 0.0% 85 100.0% 
 
Report 
Y 
X2 Mean N Std. Deviation 
48 58.00 4 6.481 
52 64.00 2 4.243 
55 67.00 3 10.817 
58 67.00 1 . 
61 64.33 9 9.772 
65 63.50 6 5.822 
68 60.71 7 13.573 
71 68.93 14 7.681 
74 74.13 8 10.869 
77 70.00 6 8.695 
81 82.00 4 10.100 
84 74.50 8 4.536 
87 86.50 6 3.146 
90 82.00 2 4.243 
94 85.60 5 7.162 
Total 70.89 85 11.392 
 
 
 
ANOVA Table 
 Sum of Squares df Mean 
Square 
Y * X2 
Between Groups 
(Combined) 5790.615 14 413.615 
Linearity 4454.692 1 4454.692 
Deviation from Linearity 1335.923 13 102.763 
Within Groups 5111.432 70 73.020 
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Total 10902.047 84  
 
ANOVA Table 
 F Sig. 
Y * X2 
Between Groups 
(Combined) 5.664 .000 
Linearity 61.006 .000 
Deviation from Linearity 1.407 .178 
Within Groups   
Total   
 
Measures of Association 
 R R Squared Eta Eta Squared 
Y * X2 .639 .409 .729 .531 
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Test of Hypothesis (Correlation Analysis) 
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Notes 
Output Created 12-MAY-2017 16:14:30 
Comments  
Input 
Active Dataset DataSet0 
Filter <none> 
Weight <none> 
Split File <none> 
N of Rows in Working 
Data File 
85 
Missing Value Handling 
Definition of Missing 
User-defined missing 
values are treated as 
missing. 
Cases Used 
Statistics for each pair of 
variables are based on all 
the cases with valid data 
for that pair. 
Syntax 
CORRELATIONS 
  /VARIABLES=X1 Y 
  /PRINT=TWOTAIL 
NOSIG 
  /MISSING=PAIRWISE. 
Resources 
Processor Time 00:00:00.00 
Elapsed Time 00:00:00.00 
[DataSet0]  
 
Correlations X1 and Y 
Correlations 
 Metacognitive 
Reading 
Strategy 
Reading 
Comprehensio
n 
Metacognitive Reading 
Strategy 
Pearson Correlation 1 .836** 
Sig. (2-tailed)  .000 
N 85 85 
Reading Comprehension 
Pearson Correlation .836** 1 
Sig. (2-tailed) .000  
N 85 85 
 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
 
 
 
 
 
Correlation X2 and Y 
Correlations 
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 Vocabulary 
Mastery 
Reading 
Comprehension 
Vocabulary Mastery 
Pearson Correlation 1 .639** 
Sig. (2-tailed)  .000 
N 85 85 
Reading Comprehension 
Pearson Correlation .639** 1 
Sig. (2-tailed) .000  
N 85 85 
 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
CorrelatinX1, X2, and Y 
Variables Entered/Removeda 
Model Variables 
Entered 
Variables 
Removed 
Method 
1 X2, X1b . Enter 
 
a. Dependent Variable: Y 
b. All requested variables entered. 
 
Model Summaryb 
Model R R Square Adjusted 
R Square 
Std. Error of the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 
1 .843a .710 .703 6.210 .710 100.371 2 
 
Model Summaryb 
Model Change Statistics Durbin-Watson 
df2 Sig. F Change 
1 82a .000 2.147 
 
a. Predictors: (Constant), X2, X1 
b. Dependent Variable: Y 
 
 
 
 
ANOVAa 
Model Sum of Squares df Mean Square F Sig. 
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1 
Regression 7740.264 2 3870.132 100.371 .000b 
Residual 3161.783 82 38.558   
Total 10902.047 84    
 
a. Dependent Variable: Y 
b. Predictors: (Constant), X2, X1 
 
Coefficientsa 
Model Unstandardized Coefficients Standardized 
Coefficients 
t Sig. 
B Std. Error Beta 
1 
(Constant) -9.773 5.739  -1.703 .092 
X1 .993 .108 .739 9.231 .000 
X2 .140 .077 .145 1.816 .073 
 
a. Dependent Variable: Y 
 
Residuals Statisticsa 
 Minimum Maximum Mean Std. Deviation N 
Predicted Value 51.37 89.73 70.89 9.599 85 
Residual -21.245 12.005 .000 6.135 85 
Std. Predicted Value -2.034 1.963 .000 1.000 85 
Std. Residual -3.421 1.933 .000 .988 85 
 
a. Dependent Variable: Y 
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N 
TarafSignifikansi  
N 
TarafSignifikansi 
5% 1% 5% 1% 
3 0.997 0.999 38 0.320 0.413 
4 0.950 0.990 39 0.316 0.408 
5 0.878 0.959 40 0.312 0.403 
6 0.811 0.917 41 0.308 0.398 
7 0.754 0.874 42 0.304 0.393 
8 0.707 0.834 43 0.301 0.389 
9 0.666 0.798 44 0.297 0.384 
10 0.632 0.765 45 0.294 0.380 
11 0.602 0.735 46 0.291 0.376 
12 0.576 0.708 47 0.288 0.372 
13 0.553 0.684 48 0.284 0.368 
14 0.532 0.661 49 0.281 0.364 
15 0.514 0.641 50 0.279 0.361 
16 0.497 0.623 55 0.266 0.345 
17 0.482 0.606 60 0.254 0.330 
18 0.468 0.590 65 0.244 0.317 
19 0.456 0.575 70 0.235 0.306 
20 0.444 0.561 75 0.227 0.296 
21 0.433 0.549 80 0.220 0.286 
22 0.423 0.537 85 0.213 0.278 
23 0.413 0.526 90 0.207 0.270 
24 0.404 0.515 95 0.202 0.263 
25 0.396 0.505 100 0.195 0.256 
26 0.388 0.496 125 0.176 0.230 
27 0.381 0.487 150 0.159 0.210 
28 0.374 0.478 175 0.148 0.194 
29 0.367 0.470 200 0.138 0.181 
30 0.361 0.463 300 0.113 0.148 
31 0.355 0.456 400 0.098 0.128 
32 0.349 0.449 500 0.088 0.115 
33 0.344 0.442 600 0.080 0.105 
34 0.339 0.436 700 0.074 0.097 
35 0.334 0.430 800 0.070 0.091 
36 0.329 0.424 900 0.065 0.086 
37 0.325 0.418 1000 0.062 0.081 
 
 
 
Appendix 35   
                 
223 
 
 
 
Table distribusi F untukprobabilitas 0.05 
 
 
dfuntukpe
nyebut(N2
) 
dfuntukpembilang(N1) 
1 2 3 4 5 6 7 8 9 10 
1 161 199 216 225 230 234 237 239 241 242 
2 18.51 19.00 19.16 19.25 19.30 19.33 19.35 19.37 19.38 19.40 
3 10.13 9.55 9.28 9.12 9.01 8.94 8.89 8.85 8.81 8.79 
4 7.71 6.94 6.59 6.39 6.26 6.16 6.09 6.04 6.00 5.96 
5 6.61 5.79 5.41 5.19 5.05 4.95 4.88 4.82 4.77 4.74 
6 5.99 5.14 4.76 4.53 4.39 4.28 4.21 4.15 4.10 4.06 
7 5.59 4.74 4.35 4.12 3.97 3.87 3.79 3.73 3.68 3.64 
8 5.32 4.46 4.07 3.84 3.69 3.58 3.50 3.44 3.39 3.35 
9 5.12 4.26 3.86 3.63 3.48 3.37 3.29 3.23 3.18 3.14 
10 4.96 4.10 3.71 3.48 3.33 3.22 3.14 3.07 3.02 2.98 
11 4.84 3.98 3.59 3.36 3.20 3.09 3.01 2.95 2.90 2.85 
12 4.75 3.89 3.49 3.26 3.11 3.00 2.91 2.85 2.80 2.75 
13 4.67 3.81 3.41 3.18 3.03 2.92 2.83 2.77 2.71 2.67 
14 4.60 3.74 3.34 3.11 2.96 2.85 2.76 2.70 2.65 2.60 
15 4.54 3.68 3.29 3.06 2.90 2.79 2.71 2.64 2.59 2.54 
16 4.49 3.63 3.24 3.01 2.85 2.74 2.66 2.59 2.54 2.49 
17 4.45 3.59 3.20 2.96 2.81 2.70 2.61 2.55 2.49 2.45 
18 4.41 3.55 3.16 2.93 2.77 2.66 2.58 2.51 2.46 2.41 
19 4.38 3.52 3.13 2.90 2.74 2.63 2.54 2.48 2.42 2.38 
20 4.35 3.49 3.10 2.87 2.71 2.60 2.51 2.45 2.39 2.35 
21 4.32 3.47 3.07 2.84 2.68 2.57 2.49 2.42 2.37 2.32 
22 4.30 3.44 3.05 2.82 2.66 2.55 2.46 2.40 2.34 2.30 
23 4.28 3.42 3.03 2.80 2.64 2.53 2.44 2.37 2.32 2.27 
24 4.26 3.40 3.01 2.78 2.62 2.51 2.42 2.36 2.30 2.25 
25 4.24 3.39 2.99 2.76 2.60 2.49 2.40 2.34 2.28 2.24 
26 4.23 3.37 2.98 2.74 2.59 2.47 2.39 2.32 2.27 2.22 
27 4.21 3.35 2.96 2.73 2.57 2.46 2.37 2.31 2.25 2.20 
28 4.20 3.34 2.95 2.71 2.56 2.45 2.36 2.29 2.24 2.19 
29 4.18 3.33 2.93 2.70 2.55 2.43 2.35 2.28 2.22 2.18 
30 4.17 3.32 2.92 2.69 2.53 2.42 2.33 2.27 2.21 2.16 
31 4.16 3.30 2.91 2.68 2.52 2.41 2.32 2.25 2.20 2.15 
32 4.15 3.29 2.90 2.67 2.51 2.40 2.31 2.24 2.19 2.14 
33 4.14 3.28 2.89 2.66 2.50 2.39 2.30 2.23 2.18 2.13 
34 4.13 3.28 2.88 2.65 2.49 2.38 2.29 2.23 2.17 2.12 
35 4.12 3.27 2.87 2.64 2.49 2.37 2.29 2.22 2.16 2.11 
36 4.11 3.26 2.87 2.63 2.48 2.36 2.28 2.21 2.15 2.11 
37 4.11 3.25 2.86 2.63 2.47 2.36 2.27 2.20 2.14 2.10 
38 4.10 3.24 2.85 2.62 2.46 2.35 2.26 2.19 2.14 2.09 
39 4.09 3.24 2.85 2.61 2.46 2.34 2.26 2.19 2.13 2.08 
40 4.08 3.23 2.84 2.61 2.45 2.34 2.25 2.18 2.12 2.08 
41 4.08 3.23 2.83 2.60 2.44 2.33 2.24 2.17 2.12 2.07 
42 4.07 3.22 2.83 2.59 2.44 2.32 2.24 2.17 2.11 2.06 
43 4.07 3.21 2.82 2.59 2.43 2.32 2.23 2.16 2.11 2.06 
44 4.06 3.21 2.82 2.58 2.43 2.31 2.23 2.16 2.10 2.05 
45 4.06 3.20 2.81 2.58 2.42 2.31 2.22 2.15 2.10 2.05 
dfuntukpeny
ebut(N2) 
 
dfuntukpembilang(N1) 
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1 2 3 4 5 6 7 8 9 10 
46 4.05 3.20 2.81 2.57 2.42 2.30 2.22 2.15 2.09 2.04 
47 4.05 3.20 2.80 2.57 2.41 2.30 2.21 2.14 2.09 2.04 
48 4.04 3.19 2.80 2.57 2.41 2.29 2.21 2.14 2.08 2.03 
49 4.04 3.19 2.79 2.56 2.40 2.29 2.20 2.13 2.08 2.03 
50 4.03 3.18 2.79 2.56 2.40 2.29 2.20 2.13 2.07 2.03 
51 4.03 3.18 2.79 2.55 2.40 2.28 2.20 2.13 2.07 2.02 
52 4.03 3.18 2.78 2.55 2.39 2.28 2.19 2.12 2.07 2.02 
53 4.02 3.17 2.78 2.55 2.39 2.28 2.19 2.12 2.06 2.01 
54 4.02 3.17 2.78 2.54 2.39 2.27 2.18 2.12 2.06 2.01 
55 4.02 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.06 2.01 
56 4.01 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.05 2.00 
57 4.01 3.16 2.77 2.53 2.38 2.26 2.18 2.11 2.05 2.00 
58 4.01 3.16 2.76 2.53 2.37 2.26 2.17 2.10 2.05 2.00 
59 4.00 3.15 2.76 2.53 2.37 2.26 2.17 2.10 2.04 2.00 
60 4.00 3.15 2.76 2.53 2.37 2.25 2.17 2.10 2.04 1.99 
61 4.00 3.15 2.76 2.52 2.37 2.25 2.16 2.09 2.04 1.99 
62 4.00 3.15 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.99 
63 3.99 3.14 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.98 
64 3.99 3.14 2.75 2.52 2.36 2.24 2.16 2.09 2.03 1.98 
65 3.99 3.14 2.75 2.51 2.36 2.24 2.15 2.08 2.03 1.98 
66 3.99 3.14 2.74 2.51 2.35 2.24 2.15 2.08 2.03 1.98 
67 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.98 
68 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.97 
69 3.98 3.13 2.74 2.50 2.35 2.23 2.15 2.08 2.02 1.97 
70 3.98 3.13 2.74 2.50 2.35 2.23 2.14 2.07 2.02 1.97 
71 3.98 3.13 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.97 
72 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 
73 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 
74 3.97 3.12 2.73 2.50 2.34 2.22 2.14 2.07 2.01 1.96 
75 3.97 3.12 2.73 2.49 2.34 2.22 2.13 2.06 2.01 1.96 
76 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.01 1.96 
77 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.96 
78 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 
79 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 
80 3.96 3.11 2.72 2.49 2.33 2.21 2.13 2.06 2.00 1.95 
81 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 
82 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 
83 3.96 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 
84 3.95 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 
85 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 
86 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 
87 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 
88 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 
89 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 
90 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 
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The Research Shedule 
 
 
 
 
 
 
 
Appendix 37 
No
. 
Activity 
November December March April June  
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1. Pre-research                     
2. Making Proposal                     
3. Seminar Proposal                     
4.  Making  
Instruments 
                    
5. Revising 
Instruments 
                    
6. Taking Data Try 
Out 
                    
7. Taking the Main 
Data 
                    
8 Analyzing the 
Data 
                    
9 Reporting the 
Result 
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